Educational Weekly

Vou. 111 _

The Educational Wéek/y

TUBLISIKD By

THE GRIP PRINTING AND POBLISHING C0,

SanunL J. Moorr, Generad Manager.
C. FRASRK, Business Manager Educational Weekly Dept
T, Axnorts HaviTawn, M.A,, Editor,

TERMS : Two Dollars per annum, Clubs of
three, $5.00. Clubs of five at $1.60 each, or the
five for $8.00. Clubs of twenty at $1.50 cach,
or the twenty for $30.00.

New subscriptions may begin at any time
during the year.

Payment, when sent by mail, should be made
by post-office order or registered letter.  Money
sent in unregistered letters will be at the ris of
the senders,

The date at-the right of the name onthe ad-
dress label shows to what date the subscription
is paid. The change of this date to a later one
is receipt for semitiance.

Subscribers desiting their papers discontinued
are requested to give the publishess timely notifica-
tion.

In ordering a change of address, or the discon
tinusnce of the paper, the name of the post-office
to which the paper is sent should always be given,

Rates of advertising will be sent on application.

Business communications and communications
intended for the Editor should be on separate
papers.
ADDRESS—

EDUCATIONAL WEEKLY,

GRU* OFFICE, TORONTO.

TORONTO, FERRUARY 18, 1856.

THaT each pupil in a class has left the
room or finished the lesson with at least
one fact thoroughly learned and never to
be forgotten, would be a comforting
thought to any master. But that this
comforting thought is not always obtain-
able we are afraid is sometimes the case,
Yet it is not a failure over which to
worry. Facis are not the only things to
be learned in a schoolroom—perhaps
teaching facts is the smallest part of the
functions of a tcacher. If each pupil in
the class has gone away at the close of the
exercise with new light on an old fact
learned long ago, with a greater facility in
concentrating his attention, with strength
ened power of thought, with an added
interest in the lesson cven, more perhaps
hasbeen gained than if a score of new
facts had been learned.  "The sole business
of going to school is not to acquire infor-
mation.  Yet to judge from the infinite
pains some of us take in imparting infor-
mation, and the small amount of pains
others of us take in teaching our pupils
how best they may acquire it for them.
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selves, a casual observer might very justly
imagine that the schoolroom was merely a
place where the master’ might tell his
pupils all the facts, mathematical, scientific,
literary, and historical, which up to that
time he himse!f had succeeded in leasning
and remembering a sort of syphon, in

how many different points of view may 1t
be approached ? Can I make any of these
different points of view coincide with the
different bents of my pupils? 1Is there
anything going on in the world at the pre-
sent moment in which wy pupils take an

i interest which will help to fix the subject
short, in which, by means of blackboard § iy the memory >  Which is the most dif-

and slate, ideas were to flow from the | ficult part of the lesson ? How much time
teacher’s brain to the pupil’s pate. Not can I afford to Spcnd on this pan? What
facts, but what to think abou: facts ; not ; will be the best hints to give my class 1n
ideas, but the sequence of ideas—are not | order that they may solve the difficultics
thesc of more value than many facts and | themselves? Are there any moral lessons
many ideas? Nine thirds, we tell a class, | to he drawn from the subject 2 Whaat will
is a vulgar traction. That is a fact.  But | be the most attractive shape in which to
what has the class learned ?  Perhaps that | present them ?

if they are next asked what twelve thirds
is they might answer, a vulgar fraction,
But if we explainall that is meant by mak-. i
ing nine a numerator and three a denom-
nator, they will properly answer the second
question. But, perhaps we shall be told,
such explanation is merely the imparting
of -more facts. Be it so, yet there are
facts and facts, and there is such a thing
as teaching about facts just as there is
such a thing as teaching facts. The
latter, perhaps, means nothing more than
an exercise of memory; the former means |
an exercise of thought.  Both are good,
but which is the better?

A GREA] deal would be gatned 1f,
in preparing a lesson for the following
day, a teacher, instead of consulting au-
thorities, comparing dictionarnes, searching
for parallel passages, and by various other
means laying in a store of isolated facts, Tur great thing is to bring the sub-
were to put to himself such questions as | ject home to the pupils, to show them
these : How shall I best excite the curio. | that it is of vital imporiance to them then
sity of my class? What will most tend to | and there. With even an entirely abstract
fix their attention > In what form will the , and apparently wholly unianteresting fact
subject appear most attractive? What | this can be done if only the teacher looks
shall I tell them, and what shall 1 sup- | abuut him carefully for the means of doing
press, in order 10 make them learn for | it. Even the vulgar fraction nine thirds
themselves? Can 1 recollect any inter- | can be shown to have some practical
esting incidents bearing upon the subject | value if we apply it to something personal
which will enliven it? Can I make use ; and concrete. What we ought to aimn at
of anything within the sphere of their per- ; 3s to bring the driest subject down to
sonal experience that will throw light on | “the homes and bosoms ” of our pupils.
anything in the lesson? Which of my { This is the only way to cnsure their leav-
pupils will take the least interest in this | ing the class with a fresh store of facts—
lesson ? How can I overcome this? From ° for, after all, facts they must learn.

Ir we were to put questions like these to
ourselves every day, we should probably
soon find, not only that our pupils would
leave the room at the end of the lesson,
‘ not only with several facts learned, but
also with their interest aroused upon old
facts, and with a keener appetite for new
ones.  What is, after all, the object of all
the “ methods,” “instructions,” ¢ hiats,”
“suggestions,”and what not, with which our
educational books and periodicals are
filled® Will not the object be at all
events partially attained if each day we
quietly sit down and think out the best
form in which to present a subject to our
classes® A few questions such as these,
honestly asked and honestly answered to
the best of our ability, will help us much

in all our teaching.




