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Teuchers’ rccullnrll!cs.

Betweon & mere occupation and o vocation
there isanessentinl difference  In the form.
er, a peraon ia kept drudging for the sake of
bread and butter. In the latter, hio busies
himself not only for a livelihood, but alsof>r
lovo of the work.

Primarily a man’s tastes determine whether
or ot an employment is to him a vocation.
And.according as it is o vocation or oply an
occupation, o will bo the peculiarities which
the employment will stamp upon him. If
the employment bo a vocation, the observer
will bo sure to find in tho worker an expres-
sion and demeanor indicative of largeness,
benevolonce, liberality, and the spirit of),
general os well as special inquiry. Wo know
a grainor whoso genius makes the graining
of wood his vocation. He is led to inquire
into various aciences, Lecauso the general
principles of }fia art link it with all sciences;
and from tha standpoint of hisown intuitions,
learning, and experience in graining, he is
ready to give his opinion of genius in music,
painting, dculpture, pootry, and other arts.
Aund all this wo see in the light and modesty
and good-will and force of his expression.
Many of his brethren of the point-brush, we
fear, bear a very difforent expression.

Tho same holds with respect to all employ.
meonts, teaching among therest. Oneof the
proofs to our mind that teaching is o science
—though in general n scienco: amizingly nn-
stated—is that wo find among teachers somo
whose tolk is like the grainer’s, and whose
oxptession, like his, has.in it light and mod-
esty and good-will and force. Nino out of
ten such ars, liko the grainer, working scien.
tifically. The tenth ia drudging with a dis.
satistied look among his brother diudges,who
are teaching solely for their bread and butter
and who do not rise in the profeszion above
tha level of a mero unscientitic employment.
Liko the grainer's drudging brethren, theso
bear peculiarities which their drudgery
stamps apon them, Schoolmaster ish and
schoolma’am-izh are epithefs which readily
explain them to the popular apprehension.

A teacher of this sort is easily recognized.
His peculiaritics are pronounced and aggres-
sive. IIo has a look of bustling importance,
a patronizing demeanor anything but agree-
able to the victim, who perceives tho vacaney
of the patron. e is fully posseszed with the
beliof that ho is & personage of vast import-
ance, because of a vague idea that on teachers
as a class rosts the responsibility of shaping
the rising generation. e is wiser in hisown
cyea than seven men who can rendera reason,
and jealous of anyone who knows more than
he dnes—a peculiarity, it i3 true, romewhat
inconsistent with the forcgoing. Ile has a
disposition to order folka around as though
thay wers unruly boys. e has a dry, hursh
tone of voice; a Jack of unction in reading.
convuréation, and set discourso ; an appoar-
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suve and demosnor varying. from tho gro-
tesque imitationt of s boy to the grotesque
imitation of a philosopher. Butit is neadless
to pursue the nnafyais. Those peculiavities
nre provorhbial ss gxAcusg's peculiarities.
But they yaark tho absence, rather, of the
true teachor. They have come to character-
izo teachers as o claws, beeause.to so many
who bear this name, teaching is only an oc-
cupation. The calling sufters in reputation
from the preponderating influence of those
to whom it ismerely o make-shift, a stepping-
stone to something clsc, & temporary employ-
ment which unfortunately too often becomes
a permanent eraployment. The fow to whom
teaching is n vocation, and who rro striving
in an unorganized way to raise it to tho rank
of a profession, aro outnumbered and over-
borne by those who, though they prateof the
dignity of thu work, dolittle elso than de-
gende tho workmen in the public estimation,
—N. Y. Teacher.

READING.

OF all the branches you will bo called to
teach none will s more important than that
of reading. It lies at tho very foundation of
all learning, and ell must know something
of this as a key to other branches. All who
enter tho school-room,—fromn-the little ones,
just beginuning to lisp thelettorsof tho alpha.
bet, up to thoso who are about tocloso their
school days,—all will requiro training in this
department. How small the number of those
who can be properly calied accomplished
readers, and how large the number who read
quite indiflerently or very poorly! Onewho
can read o pieco with ease and right effect
will alwaya Lo listened to with interest and
dolight, whilo ono who reads in a hesitating,
lifeless, meaningless style, will have no power
over his hearers, and may tven become o
subject of ridicule.

As a general thing, it must be admitted
thut reading has not been well taught inour
schools. It has received formal attention
end frequent inattention. This remark may
be more properly true cf schoolsas they wore
a scoro of years ago, than of t.ose of the
present day ; and yot it is, toa certain ex-
tent, truo of our schools as a whole, even
now. We well recollect when it was custom.
ary for teachers to hear every member of
their schools read tour times a day,—Ltwice
in the forenoon, and twice in the afternoon.
‘This was the established law, and secmingly
as unalterably fixed as that of the Medesand
Persians, In imagination we can sec the
school damne of our boyhood days, us sho
called her several pupils and classes. First
cameo the little alphabetarians, one by one,
to whom, iu regular order, tho whole twenty.
six letters were admmxswrexl ata dose,—just
four times daily ;—the teacher pointing e

the lettor and pronouncing it, ard the.pupil
repeating, it aftér her,~the only variation
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consisting in an occasional anu} upun the
ony for inattention. For daya, and wocks,

and months,—perhaps for years,—iwvas this
operation continued Lefore tho letters wero
fairly understood. Then came the hittle
boys and girls in b, La, bee, be, b, by, Lo,
bo, b-u, ot=., up through pakrr and ciper,
until tho oldest bad received thewr turn. 1f
the performance was attended to just four
times daily, the requiremients of parents and
committees were mot, and all was considered
right. But so farasrcal benefit wasconcerned,
it would have beon just as well if tho pupils
had been ocalled upon to whintle just four
times & day,—twice in the forenoon, and
twico in the afternoon. Really it would have
been better; for if they had, ench tiron,
whistled wrong, it would have done no harm.
But to bo required to go through tho forte of
reading, as it was done, without any true
regard to emphasis, inflection, punctuation,
or sonse, was only mnking a bad matter
worse at overy repetition that was made, ns
bad habitswero only confirmed thereby. The
prominent requirement seemed to be to read
rapidly,—and this was essential, in order that
theregular **round” might be nceompll-hcd

‘Tho whole exerciso was a formal, unmenning
atfsir ; and tho result a monotonous, blun.
dering, unmeaning stylo of reading. We
were, it is true. commandoed to “ mind our
stops,” but it was only in an srbitrary way,
which admitted of no modification on account
of the sense. At a comma we ware to stop
long enough to count oNz; at a semicolon
long enough to count 1wo, otc. The follow-
ing anccdote illustrates in an amusing man.
ner theabsurdity of tho old rule for * minding
tho stops.”

# A country schoolmaster, who found it
rather difficult to muake his pupils obzerve
the differenco in reading between o comma
aud o full-point, adopted a plan of his own,
which, he flattered himself, would mako them
proficients in the art of punctuation ; thus,
in reading, when they came to a comma, they
wero to say TICK, and read on to a semicolon,
and say TICK, TICK, to a colon, and eay TICK,
TCK, tick, and when a full.point, Tick, TicK,
Tick, Tick. Now, it so happened that the
wworthy Dominie received notice that the
parish minister was to pay a vikit of examinn.
tion to his school : and, as ho was desirous
that his pupils should show to the bLeat al.
vantage, he gave them an extradnll the day
heforo the examination. * Now,’ said he, ad-
dressing his pupils, ‘when you read before
the minister to-morrow, you may leave out
tho Tics, though you must think them ns
you go along, for the sake of clocution.’ So
far, so good. Next day came, and with it the
minister, ushered invo the school-room by tho
Dominie, who, with sniiles and tbows, hoped
that the trmning of the scholars would meot
hisapprozal. Now.itso happened, that the
first boy-aalled up by-the mmxsur had been

ebsent tho prowdmg dny, oitd, in ¢hé hurry,



