Education—From a Publisher's Standpoint.

however, is not the fault of the pub-
lisher, who simply fulfils the office of
supplying the demand. The fountain
does not rise above its source. But
with increased numbers of books
have come great improvement in
methods, and especially a great im-
provement in the manner of using
such books.  Where formerly there
were fifty or a hundred books forming
a chain of routine which practically
enslaved the schools, there are now
thousands of books, but they zre used
by skilful teachers as the handy and
efficient tools of their profession.

The question about text-books to-
day is only one of form and method.
And here there is nothing fixed or
absolute ; changes in methods of
teaching, fashions, fads, whims, are
always in evidence and moving on,
not always marking steps of real
progress, possibly oftener going round
in circles ; but they are an indication
of life in education. Movement is
life, and stagnation is death.

It does not follow that all old
schoolbooks are bad, and that ail
new ones are good. What could be
more foolish than not to hold on to
so much of the world’s experience as
has been proved valuable up to the
present time ? Conservatism must be
joined with radicalism if a wise bal-
ance is to be held. In the world’s
literature it is the old and standard,
that which has really become crystal-
lized, that comprises the chief value.
Is it tco much to say that there are
old and standard text-books that can
be very little improved upon, and
that there are methods which have
had the vogue of years, that cannot
summarily be set aside because some-
thing else is simply new ? Books on
literature, like school readers, must
present virtually the same matter ; it
is only their form and not their sub-
stance that can be changed. The
principles of mathematics remain the
same ; language, literature, history,
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always present the same facts ; politi-
cal, social and metaphysical subjects
do not vary much. The natural
sciences have the same basis, and
only need to keep pace with new
discoveries and modern discus.
sion. And it must also be ever re-
membered that the text-books which
make the most efficient tools, in the
hands of teachers of a high degree of
ability and skill, often prove very
sorry instruments in the hands of an-
other class of teachers not so. intelli-
gent or skilful.

Books of real merit have a certain
personality, and, like persons, they
attract or repel. The ideal educatioa
comes from a contact of personalities,
of mind with mind ; the live teaching
forceisalways the teacher himself. The
preeminent teacher can sowetimes
put the best part of himself into a

. book, and so the book becomes

characteristic. There are really living
books, attractive, popular, successful
within their own circles, and yet in-
describable, but containing certain
elements of individuality or personal-
ity, such as distinguish the intelligent,
clear-headed, magnetic teacher. They
have a flavor that attracts and im-
presses, and which endows the subject
with a living speech.

There is a shallow and dangerous
popular belief, unhappily now rife in
many statés’and communities, that a
schoolbook is only so much paper,
print and binding, and that anybody
can produce it at short order, at its
mere mechanical cost, and that the
results produced by its use in schools
will be just as satisfactory as the use
of any book whatever. This is an
emphasis of the evil of text-book
routine in its worst form.  State uni-
formity, state publication, state con-
tracts in the interest of mere cheap-
ness are its outcome. I have referred
to the makers of schoolbooks as
authors, and not editors, because the
real schoolbook is a creation ; the



