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By this method the word is presented
to the child as a whole, and the teach-
er either tells the child the word, or
by skilful questioning leads him to
use the word. !

Later, when phonics have been in-
troduced, the teacher writes the new
and difficult words on the blackboard
and marks them. The general result
of these methods on the mind of the
pupil are about the same. He soon
learns to think he can do nothing with
a new word without the help of the
teacher in some way. While he
should be learning independence in
making out his words, he has learned
dependence, and his dependence
increases with the increase of diffi-
cultiex,

‘We are wont to laugh at the old-
fashioned teacher, who, when his
pupil halted at a word, said, ‘Spell
it.” But it is worth while to consider
whether the oft repeated command of
¢ Spell it ” did not beget more power
over new words than some of our
vaunted later methods. It at least
taught a child to make an attack upon
a new word, and any method that
teaches a child to try has some merit
in it. Ifin our haste to teach chil-

dren to read in primary readers we are
sacrificing their ability to read in the
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higher grades of reading, we would
better call a halt and sacrifice the
lower grades of reading in the interests
of the higher.

In a recent article Superintendent
Greenwood says: “Is it not a fact
that if children be put at first to spell-
ing words and speaking them dis-
tinctly,’and that they be kept at it for
a half a year or a year, they will make
double the progress in their first,
second and third readers? Itis worth
considering at any rate.

Perhaps the craze that swept
through the schools a few years ago,
that taught that everything in school
should be made so pleasant that the
child should find nothing but one un-
alloyed round of pleasure in the
school-room, is responsible for the
elimination of that drudgery necessary
in teaching the spelling and .syllabi-
cation of words in such a thorough
way as to enable the child to read
with some degree of ease in a fourth
reader. We are of the opinion, that,
if a child has not learned how to get
at the pronunciation of wordg by the
time he has finished the third reader,
the chances are very much against his
becoming a reader, or of his taking
much pleasure in reading.—Central
School Fournal,

WHAT TO READ.

BY CANON F.

HERE are thousands of persons
who, not having had the advan-

tage of what is called “a classical
training "—in other words, not hav-
ing learnt Latin and Greek-—are apt
to regard themselves as onmly half
educated. I think that thereis much
truth in the saying of Charles V., that
the more languages a man has mas-
tered, so much the more is he a maa.
But our success and progress in all

matters depend far less on the num-
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ber of advantages we possess, than
on the manner in which we employ
them.

There are not a few of our foremost
living statemen, orators, poets, authors
and divines whose powers have re-
ceived but little cultivation beyond
that which they have derived from a
thorough mastery of * their own ton-
gue in which they were born.” The
youth who has learnt to rcad with
thoughtfulness and intelligence, who



