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TheBalk pcyo dcation.
-Y By N»DERC BURK (President of the Sm Francisco State Norml SçboQl).

lthei abaîdoument of the dogme,
das itdscipline, whieh assured un
payets of mind eould b. ac-

0~ra exercises in dead lai-
mathematics, etc., there

ar iin but oie alternative-to
the. pupils for the specifie goal it is

ib4!* te ro&ach. This alternative per-
teqo compromise. he exercises

hlekpreareforlite are the duties,'
anldgsd emotional attitudes of

xtiglite iteoif, which the world's
W riear ecurrefitly using. The alter-
p.le.roçgubze that like produces only
ikand, theréfore, repudiates those ex-

pobooreom.It requimes that thé pupil's
,slyffchieb centred upen the mas-

thoce tlings w14.c exlting
Ivld litrequires of Its active and
.roueie jourucymen; anything lese is

ufficient, and anything of a digèrent
baatr lu irievant.

How ihai! we obtain such a course ot
.tudy, aMi who shahL systematize it?1
Mkaaiestly, the firet step in the task la
Wôcatalogue the essential dutie., items
,of Imowledge, and emotional attitudes
cimrent in the world'm usage. This ma-
terial mmt then lie set up and arranged
in the. coboola as goals ot instruction,
aidýthe'busine*et the pedagogue will
be to enable the pupil te acquire these
Wrd.us.d mateials te ai effective de-

amau eadily as possible, W. muet
Ieepret the termi "world.ue

aynarrow enue, as the ascetio peda-
çJee ot the past, with hie inheent pre-.6againat worldly affaire, has beS
proie to do. The wold -uses vocations
ava a cmiofetbreadwinning, but the
venld aIe uses music, art, literatùme,
thé dramîý social convenienees, just as

hiesly, juat as esaentially,--jFet as e-
-=----y. W. may, ind'-ed, say that pr..

Eta to for the social activities of life
Muall11y as essential aid necessary as

iothst ot breadwinning, ince in the
raeman a lite they are, approxim-

: Il eual tactors. Becauge the world
>u. religion, art, music, the drama,
ltirature, civic ideals, etc., these are as
legitimate aid important goals ot cdu-
cation as breadwinning. Eacli item et
lite muet bie given place in the sehool,

prprionate te the currency of the noie
ilays upon the world's stage. Seho-

larly prejudie las been especinlly vin-
ictoive toward the recognition et any 1h-

terpretation et the word '«use," ince its
recognition would iead to a prompt in-
dltmneît et most of the subjeets and ma-
terio.is et the present dumb-bell curricu-
-umn, becauBe these neyer were, in any

enue, used.
The principle of current world-use, as

a canon of seletion et the matenial te
be taught in scboi, at once reduces peda-
gogy te extreme simplicity. We nre net
caiied upon te enter upon bair-splitting
questions te determine wbat should be
taught. The simple tact that the world
ourrently uses the multiplication tables,
but does net curnently uise the apethe-
caries' weights, is sufficient aid coin-
plete justification for teaching the for-
mer aid omtting the latter. Simiiarly,
ugpon the samne ground, the echools should
teugch the steny et Julius Caear and
negiect the Kings et Madagascar; shouid
%each the civie ideals et the twentieth
century and shouid dwell upon those et
the siiteenth century only to the ex-
tent that the intelligent werid curnently
knows thern; esould teach the used ap-
plications et eletriity and ehouid deal
cursoiiy with the question et what elec-
tricity is, etc. The intensity and time
devoted te any subjeet in the echool wil
be determined by the degree et currency
it obtains in intelligent worlj usage. For
exampie, geograpi.y, tunquestionably, is
a meet important subjeet if we regard
it trorn the standpoint et world usage,
aid it covers an immense amotint et ter-
ritory. The knowiedge et it in the
worl's workshep is the ehief insignia
hv which we msy distingish the tritly
intelligent fromn the unintelligent. Yet,
while both the world and the school con-
sume~ a great deal of geographical know-

ledge, it is singular that the school type
et gegah* and the word. type are
e dJlerount. While the sechîcl graduàte
is noterions for bis ignorance ot world
geography when be'goes into lite, uever-
theleos our most intelligent citisene can
easily ho fioomed by a seventh grade ex-
amination In sehool geography aid rele-
gated to, the clase et uitertunates who
m~uet repeat the subjeet with the next
ciass. . This oort efthting should not
aid must net be. We muet go througb
our echool courses witb la puing-knite
aid a shovel, cutting out truitiese limbe
and .filling in earth te give them some

reeimlnee.ta- wolAU-k tladu-Lhw
geography is juet escaping from the
vocationailt-the siion, who lnsieted
on hàving alI laid cbildren know the
capes aid chaudes of hie jeuricys. It
becemes the modern schooluxaeter'a busi-
ness to make these adjustments et echool
Work te lite work in accordaice with
the law ot relative proportion.

We cannot travel ver y far upon this
principie before the tact le torced upon
our realization that, wbile all pupils need
education in one affaire et lite (such
as thome et the social>. civie, family,
moral, artistie, aid poctie phases et
world civilization), other phases, euch as
vocation, are epecial enly te individuals,
and need occupy the attention ot the
few who propose te follew cach.special

PUreut. Thiere are, theretore, in gen-
eriz, teclasses et world-used inatenials

fund Of humai civillzation, fails as reae
dily as the man of general intelligence
who je without a. vocation. Therefori
in addition to a common echool for ail,
the . chool aystem should include specit]l
departments, corresponding te, the di-
veraity--ofVocations id special pur suits,
among which, for a portion of the school
tie, the pupils shall bc distributed.

Thjjwould bring us to adsuso
of Mue case of the technical achools. The
common schools have, had for their ahr.
the-preparation of pupils for the affairs
of life whlch men have in common.1 The
technlcal echoole .have for their avowed
aim the preparation of the youth in thé
vocations of life. Both hietorically and
theoretically the technical schools, with
the exceptioni of theoiogy and medicine,
have an altogether difrent origin from
our common echools. Vocational pre.
paration by means of echools is new.
The techîlcal sebool ie clearly the legi-
timate chiid--of-'tb- zndern-dernandI-orL
direct worid preparation. The~ last half-
century has seen prodigions' develop-
ment and growth in this field. The
technlcal achool has been driven into our
educational system by a force more or
less unconseious of itself. There is a
real féeling.tia.t, however axiomatie the
theoretie arguments for the estabiisbed

pdoiedogmasthere is nevertheless
sometigong wlith the output. The
demand for technical schools by the
modern world realiy struck a biow at
the foundation principle of the estab-
lished schoole.

Under the psycboiogical 8dbgma of our
establisbedtheory, tI.is specific prepara-
tion for each of life's varied situations
was flot necessary; for the theory con-
tended that faculties, sbarpened by ai-
gebra., Latin, grammar, etc., were quali.

1 Scoring for a start i n the els.dse of the Exhibition Race Meet, the $2500 Free for Ail, Juiy

-(I) those things whieh -are used by
all world workers in common and (2)
these which are special te vocation or
individual pursuit. Two types et schools
in contermity with wold condition tel-
iow as a logical iecessity-eid te tur-
nish tbat education wilîiiuall world wor-
kers in common pesess; and a second
te provide training in at lenet oie et
the special vocations or punsuits et utce
which tIhe individual propoeà ste pursue.

A 'large part et the lives ot al je
spent in oie commen field et living.
W. al iive in homes under the customs
aid laws et the tamily;'ail live in the
state with ''certain civic ditties aid cus-
toms whicb, tor the well-being anid satety
et eacb, aIl must obey; all live in secial
relations oie with anothen; and for our
social intenceunse certain ether customs,
conventions, laws, aid amusements are
essential. Moreover, thene are certain
general ficlds et knowledge, covering bis-
tony, geognapby, science, industries, in-
ventions, art, iitcnature, geverment, etc.,
wbich aH pensons of intelligence, regard-
lees of vocation. possess in commen. Be-
cause this field et knowledge je beld in
common, it would sern te be necessary,'
aid pensons lacking it. thougli pessess-
ing vocational speciaiization, tail te be
world workers. Non cmi we overlook
the tact, as we tee otten have overlooked
it, et this cemmon fund of ideals. know-
ledge. aid sentiments et the vocaten it-
self. The mai. skilled in bis vocation,
but,,ezscntially lacking in this common

fied te meet any situation or pnoblem.
Consequently oun echeels bave tenaci-
ously resisted the demand ton differen-
tiation of courses. With the overthrow
et this dogmia, we muet face the other
alternative et specific preparation. In
our educatienal reconstruction, a cdean
relation is, therefore, ineUary that, if
vocational training is te "e undertaken
by the school systern, we muet provide
separate selîoels or departments into
which pupils may be segregated for a

, part et the tirne according te vocational
goal. inte eacb ivilI becensigne(l al
the knowiedge and training special te
these pursuits, andl pupîls et oie pursuit
wil net thus waste time in iearningr
the knowiedge beionging te other pur-
suite. But ail pensons, regardlese et
sex, vocation, or ciase, bave much, if
net the principal part, et their lives in
common with ah eothen pensons. Our
comanon school course should, therefore.
be pnacticaliy identical for ail pensons,
regardlese et social eiass. wealth. or pi-e-
viens condition. Vocations are merclv
the clethes we wear. and into the wearcr
et these clothes muet be breathed. if
lite is te be suceesftul, the breath of
humai lite, its generai hiumai intelli-
gence. its humai sntimuents for the-
boee society, aid the state. 'Men are
net oniy specialiets but, if thev takze
men's places as meninii civiization's
pregnese, tbey muet have a certain body
et coniuon intelligence. commion icieals.
and common sentiments wvhich eonsti-

tut. manhood and womanhood and with -
out whioh the world will not give place
te them to work as specialias. If we
taire the intelligent and ucceseful men
trom ail the varions'vocations, wie shali
fiuxd that theyposeess, by them.eceiaities
ot modem' life'e reqirementu,, eoer4~in
common body of knioWlede and senti-
mente which, though comparativeiyý limi-
ted, are neverthelese indispensable. Ail,
for exemple, can read, write, and use the
common operation of figures. Tbey
know certain common tacts of business
lite, of social and political ideas and eus-
toms. The landsmen do net know ail
that the sailor knows of the sea., 'br
do the sailore kîow ail thatthe laids-
men know of the land; but the intelli-
gent landsmen's knowledge of the ses.
and the intelligent sailors' knowledge of
the land are îecessary in order that tbey
mnay sail their ahips and plow their fur-
rowe in the direction of oie. another's

-portso-f- eitry..-
Therefore do I believe in a school sys.

temn which shall be like a tree with roots,
trunk, aid branches. The ronts shall
reach into the soil et common humanity
and draw up trom its common sentiments
of husbaîd, father, neighbor, and citizen,
training tbe child te love those speciflo
acte or evente which our civilization bas
deciared to be good, right, aid truc;
aid te bate those specifie things whicfr-
our civilization bas declared tu be faise
aid wrong; a trunk which shall give
that body of knowledge which ail in-
telligent men fiid necessary, -regardlese
of vocation. Finally, we muet bave a
series of parallel sebools which'sbali pre-
pare ou r pupile for the varieti'es of vo-
cational Jife as epecialiste.. Idealiy,
thie syetem could be carried out by a
common school surrounded by..the vani-

oues pecial vocational
beools. For a portion

tien of the schoolday,
of the moîtb, or of the
year, ail pupile would
attend the common
school, receiving instruc-
tion and training in
that knowiedge and
those setiments which
constitute tbe- common
lite, and for another
portion of the school
time tbey would be iW
structed in tbat kno ,'-

ledge aid trained in the
skili pertaining to smrn
oie of the vocations or
epeciai pursuits. Tbe
vecational training
would run in- paraliel
lunes to the common
courses. Ail vocational
training would not be-
gin at the same com-
mon school. Sorne such
as medicine iaw, etc., it
wouid probably not be

20. advisahie te begin un-
tili late, probably the

eigbteenth year; others, such as
certain commercial or mechanical
tradeà, migbt easily begin in the eighth
or ninth school year. The common, cdu-
cation would cover a long period; for
much, that je common knowledge, 8uch
as the comprebension of duties of citi-
zenship,, the study of science, etc., ne-
quires a certain degree of rnaturity. The
impoi-'.,nt requirements would be that
ail ftudents sbould complete this cern-
mon course, regardless of vocation. The
boys ~~ began trades or those pursu-
ing butiness courses or those preparnfg
for iaw or medicine would have the
àame general training in common in-
telligence. The pupils whose parente
beiong to the more well-to-do ciass muet
have no advantages over those whose
parents are less well off. Ail 'muet
hlave the came common education; for
ail alîke are to bave bornes, ail are to
he citizens. and no domestie, social, or
civic ambition within the realization of
this proud dernocracy muet be denied
anvcne because lie lacks the commyon
elements of ivilization; non can our
Government safelv exist4 if ail voters are
not reasonahly in telligent and guided hy
the came enm mon sentiments towand th e
home, society, and the state.

The ease with wvhich corns and warts can be re-
moved-by Hollow ay's Corn Cure is itis strongest
recommendation. It seldom fails.
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