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I shall not disouss tho methods by which Eunglish literature
is now taught in our high schools and colleges, as the litovary
work which I shall advocate in this paper will not interfore in tho
least with that which theso institutions are ondeavoring to
accomplish, but will bo supplomentary to their noble work.
That my position may not be misunderstood, I desire tc say
in tho outset that I um decidedly in favour of rotaining the
prosent systematic study of English literaturo a8 a distinct branch
in theso institutions ; instead of substituting snything for this
work, as some orroneously suppose, I would give much more of
it. In wy opinion, however, our high achool course of study in
Euglish litorature should begin with the awthors of to-day (Ameri-
cun) and go buck to Chaucor, instead of boginning with Chaucor
and coming down to the present tiwe.

I desire, before entoring fully on my subject, to call the
attontion of educators to some of tho mistakes that must be cor-
rected before tho public schools of cur country can reach tho
highest standard of oxcellence in literary and moral training.
One of theso is the disproportionats amount of time given to the
subjec’ of arithmetic. Arithmetic has been and ever must be one of
the fundamental branches of our common school curriculum, and
1 yield to no man in my estimate of tho importance of the subject
both in regard to what is usually considored as its pr .otical bear-
ing on the business affairs of life, and on its excellence an a means
of menta' discipline. Nor am I among those who would reduce
the course of study in arithmetic to a few subjects, to those only
that ure generally considored necessary for all to know, to that
only which is called “practical” Practical! thero is a higher
aspect of the practical than tho mere use that some of us make of
it in adding up our grocers’ bills, or perchancoe in calculating dis-
count and interest. _The mental discipline, the intellectual power
that t:he scholar obtains by the study of this subject, iy tho really
practical result of such a course. It will not do to confine our
courso of study in mathomatics to that only which popular upinicn
considers practical. T objeet, thorefore, not that there is too much

ground covered in arithmetic, or that it is too well tanght, but
that there is too much time given to it.* ’
President Androws, of Marietta, Ohio, says thet wore than
half the time of the schools of that State, outside of tho cities and
large towns, is given to arithmetic. Think of it ; more time de-

*This has grown out of the notion of parents and teachers that the
wmors Qlme is given to a study, the more the pupils will neceasnrily
learn of that study. Paradoxical as it may seen:, tho childron of our
distriot schools would learn as much arithniotic as thoy now do, if less
than half the present amount of time were given to it. A child can
learn something of many subjects, and not much of any one. It can
learn a8 much arithmetic in ono hour a day asin ten ; for in the hour
its mind will take in 'l it can assimilate, and auy attempt to teach 1t
more than this becomes a cramming process, and defeats its own ond.

Teachera should thereforo bear in mind, in making out their time-
tables of study, that only a linuted amount of timo
profitubly given to any ono subject in the lower grades of the schools.

It will be remembered that in London a few years ago half-time
zchools wero established for the youth who were compelled y necessity
to work in factories, otc. The school inspecters theught, of course,
the pupils who attended these schools could accomplish ouly ono half
as m:uch as those who attended the full time. Imagine their
;.l;‘t;;n..ahmenv. to fnd, after thorough investigation, that the

-:éme pupils rot only kept up with the others, but sur-
passed thomn. Lot me say, by way of parenthesis, that tho fault of
too much study for children lies in the direction of crammin , and not
;2 utnh:h ::n;tylvi).x’ studwsf; tbatbdiwmity in rental lsber is leas labor-

welling on a fow subjocts. As j
can be tsught well shounid be ta{‘zght. many dubjects, therefors, wa

voted to this ono subjoot than to reading, writing, spelling, geo-
graphy, and grammar combined ; none to liternturn and composi-
tion | Aud what is true of the schools in Ohio 1 thes vespeet, is
truo of those of most of the othor States. [Let the teachors’of
thoss achools cut down tho” time given to this subject to within
tho bounds of reason ; introduce composition, lettor-writing, and
Lusiness forms ; lot thom stop working puzales in wathematics
which aro about s profitable as ths famous tifteen puzzle, sad
turn their attention to reading, to improving themselves in litora.
ture, to acquainting thomsoives with the lives aud writings of
great suthors ; and jot them tuke tho results of that work into
their school-rooms, and they will revolutionize the country schools
of tho United States.

In our city schools, loss timo te allotted in the programmes ;
atill, taking into conmdeoration the amount of howe wark required
of tho pupils, and the oxtra time taken to “ bring up” tho avith-
wmaetic, it i too much, A half-hour per day in the luwor grades,
aud forty minutes in tho upper, sro amply suflictont, But the
teachors have been mude to feel that high per cents in arithmetio
are the sine gua non of their success ; honce, cramming for por
cents takea the place of judicioua teaching, to the great deteriment

of tho pupils.

Fellow toachers, lot us use all our influenco against this cram-
raing process, and teach according to the natural method ; inspire
our pupils with nobler aspirations than are to be tound in monthly
uverages ; nud let tho measure of time to be dovoted to sach sub-
ject, be dotormined, not by the question, How shull wa obtain tho
highest por cents 2 but by what will benefit our pupils in aftor-
life. This done, and thore wili not only be better instruction in
all branches, but more prominence will be givon to language, to
composition, and to literature ; and our youth will become more
intelligent, useful, and influential citizevs.

Another mistako—one which has a more dircet boaring on
wy subject,—is the pernicious method of teaching history wwally
pursued. I refor to the stultifying process of comnpolling children
to commit toxt-books to memory on this subjeot. It disgusts tho
pupils, and gives them a dislike for historicul reading. L& they
tako no interest in the subject, it is soon forgotten, and thore
remuing only tho bitter recollection of tiresome hours devoted to
what, if properly taught, is pleasurabls. As one of the prinoipal
objecta of this paper 18 to show how to intorest our youth in good
rending, T will briefly explain, not only how history can be made
interesting and instructive to pupils, but how a love of historical
research can bo implanted in them, that will remain through life,
and largoly influenco their subsequent reading.  First, all writton
percented examinations in this subject should be abolished. What
18 said in the text-book on the topic under consideration should be
read by tho pupils under tho direction of the teacher. 'The teacher
should see that they understand what they vead, and question
them in brief review of the provious lesson. He should read parts
of other histories or reference books thut bear on the subjeot of
the leeson. He should ulso give questions, the unswers to which
the pupils shouid (ind for themselves, and should encourage them

* in relating historica) anecdotes.

por day can be .

|

But kistory should be taught principally by biography. Bio-
graphy is the soul of kistory. ‘Tho lifo of a great personage, an of
Cromwell, Napoleon, or Washington, contains nearly overything
of importance in the history of the country in which he lived.
Nothing is more entortaining to the young than the lives of the
great mon and women who have borue a prominent purt in the
world. This method han been tried for two yers in Cincinnati ;
and in one school nlone, more than five hundred historical and
brogeaphical sketches were read within the past year, and in one
class sixty-one hiographicul sketches were given hy the pupils to
their class-mates ; and the conatant allusion to other lives than
thoso under discussion led to & wide field of resenrch  In n class
in United States history, I would not contine the bisgraphical
work to our own country, but would oncourage clnldren to read
and recite skotches of noted personages of other countries.  If the
mothod briefly indicated atrove be pursued, the pupils will becomo
entbusiastic In the subject of history, and will gain a vast amount
of informaution ; but above all, they will acquire a taste for read-
ing good books, which will remain with thom through life.

(T0 be continucd.)
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