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EDUCATION: NOT SECUL4R NOR SECTARIAN

BUT RELIGIO US.

Tht foliowing is frein tht able and îlîaughtful lecture on
tht abovc subject, by Principal King, at tht opening of the
Theological Departinent ai Manitoba College:

Tht subject oficommon school education is ont which is
likely ta engage in the near future tht public mnd in this
province ta an extent which it bas net hitherto doe. Impor-
tant changes arc foresbndewed as in contemplation. An at-
tempt is ta be made, it appears, ta temminate a system wlîich,
howevcr accordant witb tht views of a section af tht inhabi-
tant;, can neyer, and espccialiy as it bas heen wronght, be
other than unacceptable ta tht great mîajority. The heit
thanks of the country are due, anc need net hesitate ta say,
ta any gaverfiment which makes an honest endeavour ta
remedy tht existing cvili and place tht natter ai public scbool
education on a more satisfactory basîs.

Tht subject is confessedly ont ai mare than ordinary diffi-
culty, even as it is anc ai tht very lait importance. It bas not
indeed, any very close or obvions connection with tht work
with which, wbther as arts or thealogical students, we are ta
be engaged. It is neither a question ai philosophy nom of
theology, strictly speaking ; yet it bas dlaims upon aur atten-
tion at this moment as ont ni tht calleges ai this province,
wbîch onîy a few questions. whether of phlosephy or theology,
pesseas. It is at least a lîvc question and nay sean become a
burnîng ont. Tht pre3ent lecture is given, not as an adequate
or exhaustive discussion of tht subject, but as a humble aid ta
its hetter nnderstanding by tht people ef this province, with
wbom, it is te be hoped, its ultimnate settiement wthin tht
limits ai Manitoba will be found ta est.

Numerons questions are raised when we direct our ninds
ta the cansîderation ai this subject. What formi should public
school education assume ; education, that is, tht details ai
wbich arc determined and its cost met in part at leait by the
State ? Shauld it be estricted ta-tht elementary branches, or
should it embrace tht higher branches also ? Should it be
entirely fret or anly partially sa ? Ini particular, shauld it be
purely secular ? or shonld it be at tht same time religions, and
if religions, in what form is tht religions element ta find place?
WVhat I bave ta say this cvening will bave reference te tht
lait only of these questions, which, however, is also by far the
most important.

A pnrely secular systen ci education : one, that isi in whicb
there should be no attempt ta combine religions instruction
or religions influence with tht teaching of reading, grammar
and other sncb branche, bas sanie strong and obvions e-
commendations, cspecîally in tht present dividcd state ai re-
ligiaus opinion. First, it is in strict accord with what appears
ta be thtenmodern view ai tht fonction ai tht State. Accord-
ing ta this view, it is no part of this (unction te teach religieus
trth. That lies whally within tht domain ai conscience, a
demain which a power wielding tht sword nay net enter.
Civil governiment, it is claimed, has been institttd for quite
other purpases than that oi propagating religions opinions,
however trut and however important. To use its esources
for this end is ta misuse then, and in doing se even ta rentier
a doubtful service ta thetrtmth which it has espauscd. Agaîn
the purely secular systea of education escapes numberlcs
difficultits which are apt ta arise, when religions teaching is
made ta farm an integral part ai tht systen. 'Theme is no
langer any question ai what kind and ameunt ai Christ ian in.
struction should be imparted. There is no more any room for
the jealousies ai rival denominations, se fair as the school sys-
tem is concerned. No branch ci tht Chnrch, Protestant or
Catholic, can itel that another is getting tht advantage oi it,
when al are treated alike, tht religions opinions ai aIl being
equally ignored. Within anc domain, at Itast, there is abso-
lute freedani iran ecclesiasticail quarrels, tht bitterest of
ail quarmels, as aur legislators arc accustonied te say,
with that, happy blindness ta tht chasacter ai their
own contentions which is se canmman. Now, even ad-
mitting that the statement proceeds on a somewhat exag-
gerated e-t;mate cf tht danger ta peace and g9od feeling1
ariing frein relig7taus instruction finditig a place in the publici
school, it is an obvions gain ta have in its exclusion the doeri
shut aRainst ont ele.nent cf jealonsy and discard. It may be1
added as another advantage, that with religions teaching ne-
legated te tht homneanid ta tht chnrch, se much mare time is
left fer those secular branches which aUl admit onght to <rn
the- staple ai public school instruction, and which, in aur dayc
have became numereus enangh ta tax tht brain and tht tine 1
bath ofiteachers and pupils In tht light ai sncb cansiderations1
as these, itirnot, perbaps, astonishing that a pnrely secular(
system cf public school instruction should present itstuf ta
nany persans as tht best, or ifinet tht absolntely best, Vet tht
best practicabt in a conmunity where sncb diversities ai e-c
ligiaus apinion txist as exiat aneng ourselves. Is it tht best,
then, or even the beat practicablt ? Is it good at al? I do
not think se, and it will be nay ainý in cht tlrst part oi this lec-
turc ta support tbus opitiion in tht calmest and naît duspas-
%ionate nianner in my power. Fist, then, I ask yen ta notice,
that, whtn the purely secular systeni oi education is snpported
on the plea that it is noa part ai tht function ai the State ta
ttach rligious.truth, ccnsistency demanda tht exclusion ofai I
religions ideas iran, tht authorized text bocks, e-jen ta that ofi
the Divine existence, which is flto nly a religious tmth, butj
the fundamental trnth cf religion. If tiretmuit not be religi-
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ous instruction in the p-iblic school, if the reading of the Bible
even must form no part of the exercses, because the State,
which sustains the school, transcends its legitimnate and praper
spbere, when it undertakes to tearh religins truth, then, on
the saine ground, any literature which expresses religlous opin-
ions or appeals tu religions sentiments or enforces religions
obligations, must be excluded from the books uscd in the
class*room, or thest must be «purged of the obtrusive if not
the obnoxious element, prior to their admission. The princi-
ples of morality, if enforced at ail by the teacher, must bcen-a
forced by conside-ations aitogether distinct fram the authority,
the character or the will af the Creator. The Ten Command-
ments, giving the summary of tht Divine wilI in relation tu
man and the basis for over three thousand years of human
morals, cannet be taught. Sncb are the conclnsions which we
are compellcd by a resistîcas logic ta accept, if we adopt the
fudamental prînciple nf secnlarism, vuz., that the State over-
steps its proper sphere when it undertakes ta teach religions
truth, and on that principle argue for the exclusion of the read-
ing ai the Bible or any definite religious instruction from the
cxercises af the public school. And some have not hesitated
ta accept thein in their entirety. France, logical, if anything,
has donc so. It has nat, indeed, adepted the blasphemous
atheistic catechisms which have been long current among a
certain cdasof the population, but It has, il 1 amn rlghtIV in.
iormed, with an nnhappy 'consistency, entirely removed the
name ai God and the wiiole gronp of ideas connected there-
with from the tcxt-bocks which it puts into the bands cf its
youth. An Australia» colony, ton, bas not hcsitated, ini con-
formity with the sccnlaristic principle, which it bas adoptcd,
ta excise from a passage of Longfellow thet unes expressive ai
religious sentiment, before giving it a place ini the book ai les.
son. The people ai Manitoba, 1 feel sure, arceflot prepared for
any sncb a course in the matter ai public schoal education. And
in rejecting it-in regarding it with instinctive revusion-
they must bc viewed as at the saine time repudiating the
purely secular view of the State and ats functions on which it is
based and cf which it is the logical outcomc.

Sa far, however, the conclusion is a purely negative ont.
Religions instruction in the public schools is flot rnled ont by
the character cf tht State as a civil institution. But even if
admissible, is it expedient ? la it requisite ? The answer
ta this question, which is an oi the very higbest importance,
can only come tram a consideration ai the end cantemplated
in public school education. What, then, is tht aim af tht
State ini nstituting and maintaining public schools ? There
will probably be very general accord on this point. Tht aim
surely is, or at least ougltt ta be, ta, make gond citizen, as far
as education can be suppased ta make sncb ; citizens who, by
their intelligence, their industry, their self-control, their respect
foi law, will tend ta, build up a strong and proaperaus State;
citizens whote instructed minds, wbosc traîned powers, wbose
steadfast principles will serve ta promote tht public welfarc.
This, and neither more nor less, must be tht aim ai tht public
school ini the view afithe State, and as far as supported by it-
not more, it overshoots tht mark when it seeks te develop
the purely spiritual qualities, the graces cf a religions life, ex.
cept as these are subservient ta tht origination and growth ai
civicvirtues ; and flot iess, it falîs as far short of tht mark
when it is viewed as designcd simply ta give instruction in
reading, arithmetic, and other stich branche, and tbereby ta
premote intelligence andto train intellect. Tht idea ai tht
institution is most defective, sa defective as ta be virtually
misleading, which makes the whale school simply a place for
imparting knowledge, or in addition, an intellectual gymnasium
It sbould be beyond question, that tht State, in undertaking
tht work of education, can only tlnd an aim, at once adequate
and consistent, in tht preparation af the youth, so0 far as public
education can prepare thein, for the parts they have ta play
in civil lufe. In a single word, tht aim of tht public school is
-t make good citizen;, or ta train tht youth ai tht State, that
they shaîl become gond citizens. But ta, malce gond citizen,
the school must make good men. Character is at least as re-
quisite as intelligence, virtuans habits as trained intellect, ta
tht proper equipuient for lufe. Tht prosperity, whtthtr ai the
individual or ofithe State, rests on à treacherous basis, which
does not test an integrity and self-control. It is aiten the
precursor ofr min. Against that ruin, ltarning, whether af the
scboël or of the college, is but a fetble barrier. Nay, Icaun-
ing divorced fromn morals, disciplined intellect disengaged
from the control cf virtuons principle may only make that
muin more spec 'dy and mort complete, may have na ather re-
suit than ta give us more skilful swindlers, or mare expert
thieves. In tbis way, tht school instructing tht mind and
cultivating the intellectual faculties, while disregarding tht
moral nature, cone@titutts a real danger and may became a
positive injur botb ta tht individual and tu society. In any
case it must be obvions that tht good man is n ecessary tau
constitute tht goode citizen, ýané the educatian therefor, which
is ta promote tht society and wtlfare ai the state, must be
capable of forming god men-it must at least aimt at daing
so.

But tauniake good men there must bc moral tcacbing and
moral training ; that is, tbere nust bc bath instruction in the
principles ai morality, and the effort ta set that these princi-
pIes are acted out by those in aitendance on the achooL. The
virtues of truthfulness, puritY, RcntleneQs self-control-the
virtues which go ta malte good nen-if'in any sense native
ta tht soui of our falken nature, fnd xnuch in it ta retard their
growth. Tiîey need ta bc cultivated. Tht opposite. vices,
falsehood, selfishness, angr passion, wili sh ow thenselves
more or less in every school roon, aaad every playground.
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They will need ta be wisely but firnly repressed. Tht scbooi,
if its aim be ta make net simply expert arithmeticians, cor-
rect grammarians, but trnth fui and uprîght men, pure.niinded
and gentle women, cinnot disiregard the workingu of tht
moral natture, as these come out frein dAy ta day ivithi- it,
new on their better side, aaw an their worae. Tht, better
must be tostered and eacouraged, tht worse cbtcked, and in
same cases punished. Tht conscience must be appealed ta.
Tht senseoaiduty-nust be cultivated. Tht habitoai bedience
must be augbî. It la truc that the public school Is not pri.
narily a school ai morality any more than it is primarily a
school af religion, but a teacher charged with tht oversight
ofichildren for five or six hours a day during the mostfonna.
tive period of lufe may not ignore the moral nature, as it te-
veala itself every hour ini bis presence. Ht must rebuke or
punish indolence, falsehood, mudeness,.;malice, even as he
must encourage diligence, truthfulness, purity and gentléness.
For him ta be indifferent or neutral in the conflict between
good and cvii, which goes on in tht school. room, and the
play-ground as really as in the business mart or in tht legis.
lative hall, ai which tht heart ai tht Voungest child is the
seat, as undeniably as that of tht busitat adult, is virtualiy
ta betray the causc ai rigbt ; and in mercy at once ta, tht
chifl and society, hie must mnake bis sympathy with goadness,
with right character and right conduct, clcarly and dccisively
felt. At any rate, if tht public school is te be tht seed-plot
af noble character, cf generous virtues, and not sitnpiy of
scholastîc attainiments, if it is ta fnrnish society with good
citizens, and not simply with smati. arithmeticians or possibiy
with apt criminala, there nst be found in it not only nietho.
dical instruction and ca*ful inteliectual drill, but amld ail
cic, as the occasion affers or requires, moral teaching and
moral influence. Tht presiding genius in every school, a
genîns which tuay be aiten silent, but which àhould never
sleep, ought ta be a lefty and gencreus morality.

But (and this fomms the last link in tht argument against 'a
pnrely, secular systein ai education) moral teachi.ng, ta be
effective in tht higbest degret, or ini any degree near te the
highest, must lean on rel igion and be enfarcedl by. its cons:d.
erations. It is this position especîaliy thatîthe apologist for.a
purely secular system refuies ta accept It is clainied that si
is possible ta teach morality,, and morality ai a h igh knd,
without introdt:cing tht religieus clement in any form. Every.
thing tnrns here on what is meant by theteaching ai morality.
Ifby this is meant smmply pointing ont in wards-,what.,ia pro.
per and dutiful in humait conduct, defining tht duties whch
mcen owe ta, each other, then it is passible. Tht suinnarîts ai
maraIs which are found in tht agnostic littmature.af th.period,
flot thteIlus excellent tbat they are, n good part, barrowed
without acknowledgment Irom the Bible, demonstmatoits pos-
sibility. But ta how little purpose are duties poînted out in
tht school mcom, or anywherc else, if there are fia considera.
tians presented enforciug«their performance, no sanctions af a
high and sacred kind tçi secure them against neglect or, viola.
tion. Tht wholc end contemplated in theteaching. af moral-
morality is ta bring thetetachi 'ng iuta practice, ta have the
precept translated into action. And the.main *difficulty in the
attainnient ai thiu end, as cvery anc knows, bas always been
in connection, net with the mule, but with tht motive ; it bas
always been, not tc point out tht direction in whicb heic le
shonld nove, but ta cause it ta take this. dirccti9n,. ini spite
ai the dtflecting ferce at work. Tht failure of pagan sys-
temi ai morality was fair more due ta defective sanctions
than ta wreng mules of conduct, and the vice and crime which
are iound in every Christian country ta-day are in onîy a
small degret tht result ai ignorance of what is right. They
are mainly due ta sinful dispositions, sanie ai them iiiherited,
ta unbridled appetites, and ta force of badl examnple. Now the
problem. is ta find ont and ta, bring inio play a motive or a
cluster ai motives poweriul e.,eugh. ta everceme these forces
ai evil, and ta carry tht lueé in spite of theni tawards what is
good. In tht absence ai religion& with !hat spliere closed,
whtme is tht public school ta find sncb a -motive? Denied
,access ta, those whicb religion supplies,.by wihat .considera-
tions is it te enforce obedience ta tht moral nIles which it
laya down? Theme are, cf cours 'e, cansideiýations ai exptdi-
ency, ai tdlf-re 'spect, ai the autbority oi the> teacheýr, and tht
fear in extreme cases of(the rad he wields, ta 'whîch appea
can. he made, but who would expect noble and gentrous chai-
acter or acti6n as the result ? li is unatotable thth high-
est and most powerful motives of right cenduct lie wiihin the
religiaus sphere. Evert if ut dots nat'require the idea of God
ta render tht conception*ai duty intelligible-toq ,ground it-
as niany think it dots, it is. certain .that the being, and charac-
ter and .mo.ral gôvernmený of God givýe tq .th*e word duty a
new force, and invtst tht whole, details of duty .with a ne«
sacredness,,prcsenting thernas the embod',en.o-i' ra

tors ilLItis flot less certain tuat added batfuness and
terorgaterround falsebood selfishnes, injustîcé, ail that

is undu;iful and wr9 .gwhen it.iî vitwed a.s tht ,objeqt ai his
displeasure«'In wbamr,we live and novend hav~equir bcing ;'
ýwhile a whale cîrcle af moral exceilencies,ptice tk
iels, gent1eness, cons.iderate regard for others, seli-denial, do

not se much gain adlded charms, as.tbey almait, cqme firat
inta distinct sight whenthe.y are enjoine&t,in tht words and
displayed in tht lufef..tbqSayioxîr ai,rankînd. Thereinay
be a select few-persons oÈphilosophical thought, e,wcas
dispense with these sanctions of morality or who tbink tlîey
cau ; whose observance ai duty resta an'ontm other'gou8da
but ta tht great bnlk of mankind, and very specially ta ciUld.
ren, they f4mnish the strongeat and most àpPretiîable motives
-to virtuous action-tbty are tht indispensable supportspi


