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Let it be noted that this is both its
historic function and the function re-
quired of it by the conditions of our
present civilization.

It may now be asked whether our
universities are not fulflling this duty,
even without making a format study
of education ?

Vas not the University of Edin-
burgh, for example, in the full per-
forniance of its duty prior to the
establishment of the chair of educa-
tion in 1876 ? This is a pertinent
question, and admits of a satisfactory
answer. Tempora mutiantur et nos I
i/lis mutamur. Changed times re-
quire a change in institutions. There
have been three well marked and
progressive phases of opinion, with
respect to fitness for teaching. The
primitive conception identified teach-
ing ability with general scholarship ; a
scholar was, by implication, a teacher;
a certificate of scholarship was a
license to teach.

A progressive phase of thought was
that a scholar needed some special
training in his art in order to become
fitted for teaching. It must have
bcen observed that good scholars
were not always good teachers, and,
in many cases, the failure must have
been traced to an ignorance of the
best methods of doing the work of the
school. But, beyond this, there was
the fact that teaching had become a
special calling. and it was a natural
assumption that a trade should be
learned before it is practised. The
trade of a blacksmith requires
strength, but not every strong man is
a blacksmith ; this strength must be
trained into special modes of expend-
ing itself. So, technical skill must be
added to mere scholarship, in order
to fit a man for teaching. Now, the
Normal school embodies this second
phase of opinion, its purpose being to
give a thorough scholastic training, in
close connection with instruction in
methods of teaching.

The third and final phase of opin-
ion, that which is now emerging, adds
a third element to form the prepara-
tion of the complete teacher. To
knowlcdgc was added skill, and now
to skill is added science. The first
demand was, Vhat shall I teach ?
The second, What shall i tcach, and
Ilow shall I tcach it I The third,
What shall I teach, HIow shall I teach,
and Why shall I so teach ? In othier
words, the art of teaching has followed
the same law that has regulated all
the liberal arts; it has passed, or rather
is tending to pass, from the empiricat
into the rational.

The ancient university represented
the primitive phase of opinion-that
teaching ability was identical with
scholarship ; and so its masters and
doctors were licensed teachers. Since
that ancient date, however, the con-
ception of a complete fitness for teach-
ing has been profoundly modifled; so
that the modern university no longer
fulfils its duty to the teaching profes-
sion, if it affords its students only the
advantages that were offered by the
ancient university. In other words,
with respect to one of the most widely
practised ot human arts, the thought
of the world has been profoundly
modified, and the universities should
adjust thenselves to the new order of
things.

Up to the time of Socrates, the
current of human thought had been
directed outward in efforts to compre-
hend the external and the sensible.
With Socrates began the reflective
movement in human thought. The eye
of the soul was turned back upon itself
in the effort to comprehend the imi-
material and the invisible. Hitherto,
thought had been expended on ob-
jects lying in the world without. Now,
thought took cognizance of itself;
thought was employed in the effort to
comprehend thought. This arousing
of the mind to an examination of its
own processes formed an era in the
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