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done, and called verhs ; predicates of'suffering, of two or more words
expressing an action suflered, and also called verba; and predicates
of being, of two or more words, once of which at least is a word ex-
pressing being, called a verb, and is joined to another word which
may be either a noun, a pronoun, an adjective, or an adverb,  Ix-
amples to be used here, arve such as, James is a oy, Jumes will be
good, It is he, Ile has been here. A verbis thue shewn to e a word
ox{)roaeing doing, suffering, or being.

Inving now become acquainted with the noun, pronoun, article,
verb, adjective, and adverb, we should next proceed to the con-
sideration of the kindr, numbers, persons, and genders of nouns and
pronouns; and of the kinds, voices, moods, tenses, numbers, and
persons, of verbs.  With regurd to voice, it will only be necessary
to state that the verbina predicate of doing ig in the active voice;
and that in a predicate of suffering, in the passive voice.  Of the
moods, those only will at this period be referred to, whichare used
in sentenees such as those with which we now have to dp, viz,, the ‘
indicative, potential, imperative, and infinitive, and the participles. '

|

In all tlus, care must be taken to introduce each point to the
notice of the pupil by suitable examples, deducing the facts or
principles to be learnt from those examples, and then, and not till
then, furnishing him with the technical terms in which the factsand
principles are embodied. If this course be strictly adhered to, it
will be found to give an interest to the subject, which can be im-
parted to it by no other method of treatment.  The pupil is, as it :
were, investigating for himself, the teacher only serving as a guide, '
and bringing before his notice the different things tobo learnt in
the most natural and advantageous owder. The examples given
are made to serve the purpose for which experiments are cmployed
in the teaching of chemistry and other branches of natural science.
Indeed, they have, in one respect, an advantage over such experi-
ments.  Chemiceal experiments will most frequently present things
to the pnpil’s observation, which are quite new and strange to him;
he wonld probably have not been able to contrive them for himself.
But such seatences as those used above for examples, he is contin-
ually employing every day and hour of his life.  In other words,
e has already, from the practical acquaintance which he hias ob-
tainedd with his own language, an implicit knowledge of very many
of the principles and faets to be learnt, which has only to b. ren-
dered explicit and fixed in the memory, by his attention being !
properly directed to those principles and facts, and his being fire
nished with suitable technical terms, '

Eyery step must be not only illustrated and made clear by i
numerous examples, but the teacher must make sure that his pupil
has thoroughly grasped what is presented to his mind, by causing
him to perform numerous exercises, requiring him to analyse a
number of sentences such as those given above, and to parse cach
word as far as his knowledge goes. A similar remark will apply to
the whole of the course here gcscribcd.

Having made these remarks, we will proceed with the sketch of
our proposed course.  We now come to deal with sentences, con-
sisting of other parts in addition to the simple subject and predicate.
We shall employ such examples as John tears the book, Jokn killed
it, Peter wishes to read, They made Henry king, ele.; by which we
shall shew what is meant by the Dircet and Indirect Objects, and
of what parts of speech cach of these may consist.  We are also
now in a position to explain the difference between the nominative
and objective cases, and to classify verbs into Transitive and In-
transitive. The nest step will be to shew, by proper examples,
how the subject or the object may be enlarged by an adjective or

articiple, 2 noun or pronoun in apposition, or a noun or pronoun

in the possessive case. When we have in the same way made the

pupil acquainted with the several modes in which predicates are

extended, we shall have pretty well completed our survey of simple

chtencw, consisting of what Dr. Morell calls elements of the first
ec,

‘he pupil will next be introduced to the consideration of sen-
tences, some of the parts of which consist of phrases, or elements of
the second dc,;.,rrcc. He will beshewn that all phrases may be
classified into three kinds, the noun, adjective, and adverb phrases,
according to the part of specch whose function in the sentence it is
capable of performing. He will also become acquainted with the
preposition, a part of speech which only occurs as a constituent part
of a phrase.

It will be unnecessary to state at any length the way in which
the method is applied to the consideration of complex and com-
pound sentences.  This will be sufficiently evident from what has
gone before. The pupil must be led to observe how they are
analysed into the simple sentences of which they are made up ; the
distinction between subordination and co-ordination must be
brought out; and the component simple sentences must be classi-
ﬁcd,?ike phrases, into noun, adjective, and adverb sentences, ac-
cording to the function they perform when considered as parts of
the principal sentence.  Itis in this part of our course that weshall
ﬁrsg,)s meet with conjunctions, and with the conditional mood of
verbs.

Our method is evidently based upon what is called Analysis of
Sentences, and instead of the uses and functions of different kinds
of words heing learnt, as in the synthetical method, from bare defi-
nitions, they are deduced from an intelligent consideration of the
structure_of the sentence, and thence of the relations existing
between its different parte.

The reader will of course understand that many variations in
detail might be made in the course above sketched out, without in

any way sacrificing the analytical method upon which it proceuds,
It will be found of great importance to cause the pupil tu work out
numerous and well graduated exercises.  In fact, ’m ghuuld analyse
and parse as cvastantly as he is mado to do sums in his arithwetical
course,

‘I'wo principal ohjections have Leen made to the use of the ana-
Iytical methud, as the basis of & first coune of instruction in Eoglish
grammar.  In the finst place, it has been urged that it mixes to-

cther two different suljects, viz., analysis of sentences, amd what
13 ordinarily understowd {)) the tenn grammar, and thus distracts
the attention of the child, by requiring him to learn two things at
the same time.  This would by a very serivus oljection if there
were any valid foundation fur it.  Qur answer is simply that thuse
who look upon analysis of sentences and undinary grammar as two
separate and_independent subjects, are altogether in the wrung,
They form when rightly considered, but une whole; su that it s
impossiblo to teach the latter, without, at least implicity and Mindly,
recognising the principles and fiadts which it is in the province of
the former to investigate.  Ducs not, for instance, a comprehiension
of the meaning of such terms as nominative case, and ohjective case,
neeessarily involve an understanding of what is meant by the sub-
jeet and object of a sentence, althvugh the wonds subject and ob-
Ject mni' never have been used Ly the pupil ? - Does not, again, a
comprehension of the oflice of the adverb, as expressing the time,
L)Incc, &c., of the action indicated by the verb, necesiiate alsva

nowledge of what is interided, when we speak of the extension off
the pretheate?  And can the pupil possibly tell what noun or pro-
noun the finite verb agrees with, unless he is able to discover the
subject of that verb? In fact, it is impossible to parse without im-
plicity analysing. ‘This objection then falls to the ground.

Baut, in the next place, we are told, the analytical method burdens
the memory of the pupil with an additional st of technical terms ;
the study of grammar already involves the learning of a large
number of technical terms, and it will be by no means’a good plun
to add to this difliculty by the introduction of new ones. It isa
suflicient answer to this objection to point out how very small is the
numnber of new technical terms introduced.  They might ahmost he
counted on the fingers; we have—simple, complex, compound, sub-
Jeet, predicate, object, direct, indirect, eplargement, extension,
principal, subordinate, co-ordinate. These are positively all that
can be considered as essential.  And it mmust be further observed
that these words serve, like all technieal terns, to fix and give pre-
cision to the ideas which they represent, and therefore render the
acquisition and retaining of (i:c subject so much the easier, and the
knowledge of it so muceh the more thorongh and Jasting. Thisisin-
deed nothing but the object and use of all techmical terms. So
that the knowledge of the principles of analysis being, as we have
shewn above, necessary for the study of the remaining portion of
grammar, these technical terms must simply be looked upon as so
many aids in the attainment of such knowledge.

Our conclusion, therefore, is, that a first cousre of instraction in
English grammar should be analytieal, and should be directed
mainly to the thorough comprehension of the general principles of
grammar, and the principal facts to be learnt in connection with
that of the English language. This analytical course will be
naturally and necessarily succeeded by the usual synthetieal treat-
ment of the subject, by which more detailed faets may be filled in,
and the ;m il’s knowledge systematized and fixed inthe memory.
—English Journal of Education.

PROFESSOR TYNDALL ON SOUND.»

(From the Saturday Review.}

ROFESSOR TYNDALL deservedly holds a place among the
foremost of our lecturers on science. Xlis style is clear, con-
nected, and animated. He has the art of scizing at once the most
cssentinl and prominent features of his subject, while at the same
time throwing himself into the mental position of his auditors, so
as to appear a fellow-learner with them. It is thus that he seems
to make himself a link of intellizence between them and the body
of facts under illustration, and to enable them, so to say, to see
through the medium of his own mind. Ilis experiments are un-
surpassed in neatness, and never misearry. The lecturer’s voice
and manner join with the habitual perspicaity of his langunge in
engaging the attention and kindling the intelligence of his hearers,
A ceriain glow of enthusiasm acting upon a fine imagination and 2
happy command of language gives an air of poetry to what in com-
mon hands is often bald, progaic, and uninviting in the extreme,
and throws an artistic finish over tho hard substratum of fact. We
are glad to have the opportunity of studying in print the series of
Tectures on Sound which during the last season drew full and atten-
tive audiences to the lecture-room of the Royal Institution. We
cannot say that these lectures strike us as equally interesting with
the previous series on Heat.  Not that they exhibit by comparison
any defeet in the Jecturer’s treatnent of the subject, in the fluency
of his language, or the clearncss of his experiments. The falling
off, if any, is due to the subject itself. In dealing with the pheno-
mena of sound we find ourselves shut up at once in a comparatively
restricted arer. The medium within which we move is more

* Sound. A Course of Lectures delivered at the Royal Iustitution of
Grgaé Britasin:( By John Tyndall, LL.D, F.R.S,, &c. London: Longmans
and Co. 186G7.



