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INSTRUCTION IN DERIVATION.

(Ltead at the mecting of the Iligh School Association, by M. G.
DaNmeta, of Boston.)

’1‘0 tehat extent, and in what tway, ought ins'raction in derwwvation
in languages to be yiven?

T propose to discues this question bricfly in its relations to the
study of Fronch.

At the outset | will say-that, in my opiuion, any systematic
sludy of derivation, except in €0 far as it way be mnde to assist
the pupil in his every-day labor, ought to be deferred till o late
period of the High School course, or perhaps even till the pupil
is in college.

Oue of the most essentinl pre-reguisites for the profituble study
of any language historically, or comparatively with other lan-
guages, scems to me to be o lurge and extensive acquaintance
with the literature of tho langunge or Janguages in question. It
will not be disputed here that the only true method of studying
derivation is the historical method, Before asserting that a Lutin
word is derived from, or cognate with, a certain Greek word, it is
necessary to show by actual examples taken from Jlatin and
Greck authors that the supposed resemblance is a real and not a
fancied one. Lo establish 1t as a fact that the IFrench ante is de-
rived from the Latin anima, it is necessary to show, us has been
clearly shown, that in the thirteenth century the word wus written
anme, in the cleventh aneme, and in the tenth, anime, whence the
step to anima is a short and sure gne.

It is clear that anything like original resenxch 1 this fie'd of
study is not to be expected of any scholars with whom we have
to deal. The early years of their study are spent largely in ac-
quiring vocabuluries and idioms. Whatever they learn of deriva-
tion they must learn jucidentally, and must of course Jean at
second hand, although in thisincidental study they may be lay-
ing o foundation which will be of great advantage to them, if
over they come to the scientific study of the subject. If the
teacher has his mind well stored with the facts and illustrations
and laws of derivation, not a single lesson in any language nced
pass without opportunities for employing some of this knowledyge
to the great benefit of his pupils.

In no language that is taught in our achools can this sueidental
instruction in derivation be given more ficely, or to better ad-
vaotage, than in the Freneh, it being taken for granted, what

may, sup{;ose_. be assumed for the majority of our High Schools,
that French is preceded by more or less of Latin. At least, I

will take the liberty of assuming that French cught to be preced-
cd by Latin.

The pupil should at the outset Le informed that Latin is the
mother of French, that a large proportion of the words he will
meet with in French, are directly descended from the Latin, and
that many peculiaritics of the Latin idiom that have cliallengcd
his attention are reproduced in the French. 1Indeed it seems to
me that, as a matter of practical utility, the teacher may give
many a short lecture upon the history of the French language,
thereby increasing the interest of the study, and awakening the
attention and observation of the pupil. For cxample, the text o
such a lecture may be given when the pupil learns tgat the French
for Zorsc is chevul, for firc, feu, while in Latin he has been accus-
tomed to cquus and ignis.  You would call his attention to the
fact that, when books were scarce, and themajority of the people
ignorant, there was a wide difference between the language of
446 iearned and that of the common people.  You would then tell
him that the Frenchlanguage sprang from the language of the
common people—the Roman soldiers and colonists who were sent
from Italy to hold in subjection the Gaul that Cmsar conquered,
and to people its wastc places,—and that while Cmsar wrote
equus, the soldier of the tenth legion said caballus, whence cheval,
and that the common people at some titae or other camo to use
Jocus for jire, whence comes fen. Further illustrations wmight be
given to an indefinite extent.  The French word for datdle is
hataille: learned or literarvy Latin, pugna or preelium ., popular Latin,
hattalia, which the common people got from the fencing exercises
of soldicrs und gladiators. Chat, cat, comes from catus, and not
from felis.

Another lecture will be nseful (may 1 not say necessary ?) on
the subject of declension and conjugation, n which you would
cail the pupil’s attention to the wide differcnce between French
and Latin 1n this particular. You would tell them of the tenden-
cy of words to wear away by attrition in the course of time, that
« the rough barbarians of Gaul could not grasp the more delicate
shades of mcaning} expr by case terminutions,” and that,
as carly as the fitth century, the Gauls used but 1wo case-endings,
nominative and accusative, instead ol six or more used by the
Romaus, and that these two cases were used for eight or ten
centurices, till at last the distinction between these two was lost,
and thenceforth TFrench, Yike English, was destitute of casc-cn-
dings, except in a few exceptional formns.

You would compare amo, amas, amat, vmanits, amatis, amant,
with jlaime, s aemes, il aime, nous ‘aimons, vous gimes, ils giment,
pointing out the resemblances in the terminations of tho written
words. and the differences in pronuncintion~that while the Latin
has a difierent sound for each form, the French sounds four of
the forms exactly alike.

But it may be said that this kivd of lecturing, though usedul

to a cortwnin extent, dves not practically aid tho student in his
acquisition of French.  Let us see, then, if wo cannot como at
something that will he immediatoly practical and usoful as an
aid to the memory through the powoer of association. By. associa-
ting the meaning of & word previously unkngwn, with that of a
word already known, it connot bo deniud that Latin may bb made
to assist the French to a very great extent. Jeune, younyg, is more
casily remembored if associated with juvenis, bon with bopus, bien
with bene, seul with solus, combien with gquantwm, fils with filive,
pere and mere with ({mlcr and mater, than without such help, - The
hoy who has toiled over sum, ¢s, cst, sumus, estis, sunt, will have
little difficulty inconguering je suis, tu, es, il est, nous sommes,
vous eles, ils sont, if his attention is called ut the right time to the
})oints of resemblance and difference between the corresvonding
orms.

Again, tho sub]iect of gender is a great stumbling block to the
student of French. How will his Latin help him here? The gen-
eral rale for the gender of French nouas is casily cnough learned,
but how about the almost innumerable exceptions ?  First, he may
be supposed to know that * abstract and collective nouns in v
are feminine " in Lutin ; the same rulo will apply to several hun-
dred wordy in French,—the immediate derivatives of the.Latin
words,~prafession, action, umbition, aud the like. Secondly, itiz
afact that all Lalin masculines in or become feminine in French.
Lhis fact will account for the exceptional feminines in ewr—
lubor, labeur, errory erreur, calor, chaleur, alse amor, amowr. It
night interest your class to tell them that, at a time when Latin
was quite faslionable in France (after the revival of learning
in the sixteenth century) an attempt was made to make all these
words maseuline again, and that thisattewpt was successful with
only twowonds, kennewr and labeur, rhich remain masculine to
this day. Thirdly, if the pupil istaught to associate caw with
equa. hie will not be likely to forget the gender. In the same
way associate coude, elbow, with cubitus; main, band, with
manus (exceptional in both langnages.) La cour, court, is the
Latin cohors, feminine. Le monde is the Latin mundus, mascu-
line. ZLa loiis the Latin les, feminine, Substantives ending in
teare generally feninine. They are mostly derived from Latin
nouns infas, a femenine ending; e. g., sociele, socielas, liberte, liber-
tas, u feminine ending i. e. g., soeicte, societas, liberte, libertas,
necessile, necessitas; while those not so derived are masculine,
I believe all of them, Fourthly, a large number of Latin ueu-
ters were changed tomasculines in French, This fact accounts for
such excoptions as tliose in tce, s service, vice, justice, from servile-
um, vitium, justitium. So, also, exemple from exemplum, doute,
from dubium, and the like.

Again, afrequent comporison of idioms may be made useful.
S il vous, plait is the direct ascendant of si vobis placet. To say
that on dit is simply homo dicit goes far towards explaining the
meaning of that expression. .

< son insu, “without his knowledge,)” an expression to which,
I believe, there is nothing analogouns in English, is strictly analo-
gous to ¢jus injussu, * without his comniand.”

The dative after certain verbs in Latin is similarly used in
French, except that in French the preposition a is used instead of
the case-ending. Persuadere aliquid alicui, % to pursuade one of n
thing,” is or may be persuader guelque chosc a quelgu'un,

s %hildron, obey your parents,” reads, in the Latin ‘Cestament,
« Nli, obedite parcntibus vestris °; in the French, ¢ Enfans, obeix-
€3 a vos peres ¢l a vos meres.”

A boy asked me yesterday how aujourd’iui camo to mean fo-dny.
“ What is the meaning.” said he, “of the ¢ ka2 e seemed
interested and pleased when I gave the cxplanation of the form,
which I began by asking him if he remewmbered & certain taatolo-
gical expression of Cwsar’s for **on the following day.” He at
once re-called “ postridic ¢jns dici.”” 1 then told hiw that the
s“huai” of aujourd’hui was originally lodie, and that the whole
expression literally rendered would he * at the day of tu-day,"”
—quite similar in form to Cxsar’s phrase just quoted.

Allow me to suggest one other resemblance in idioms. 1 refer
10 the use of the preseut tense to cxpress with certain adverbs a
continued past action which still continues in the present,.whero
the present is to be rendercd by the Euglish present—perfect in
tho progressive form, as when Cicero says, ** Sin tu, %réo«l o jum
dudum hortor, cxieris,” *aslhave for along time been urgiog
you.” The sameidiom reappearsin ¥'rench where iho present s
similarly used with depuis, longtempls, and other adverbs, “We
have known cachother for a long time ** is + Nons nous connats-
sons des longtempts.”

Furthermore, it will gratify something more than mere cario.
sity to explain the derivation of a multitude of isolated words that
arc continually occurring in every page of French. Supposs, for
cxawple, the pupil is learning the names of the days of the week.
Ought he not to learn something more than the mere names ?—
Dimanche i< dics dominica, \hic Lords day: Lundi is lunee dics,
moonday or Monday ; marcdt is Martis dics, the dny of Mars,
just as Tuesday is Titecs-dacg, the exact Saxon cquivalent; Mer-
credi is Mereurd dies, asWednesday is the day orWoden, the Saxon
God corresponding to Mercury; jeudi is Jovis dics, as Thursday
is Thor's day, Zor_being the principal northern deity; vendredi
is Veneris diez a8 Triday is Freya's day, Freya being the nor
thern Venus; samedi is Sahbati dies, the day of rest, and sounds
not whelly wlike  Sabba’day,” which some of 'ws hnve beard,

Lastly, it may fuirly be considered as germane to this subject to



