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OUR SEPARATE SCHOOLS.

Teachers' Convention in Toronto.

The annual convention of the Sjs-
ters of St. Joseph teaching in the arch-
diccese of Toronto was held at their
convent in that city on the 15th, 10th
and 20th instant. The Sisters were
there in full strength, no fewer that
ninety, including all grades of
teachers, being in attendance, all of
whom, notwithstanding the extreme
heat of the weather, held out for the
three days’ business with due charac-
teristic feminine fortitude. Every
teacher, without exception, was down
for some part on the programine, and

every teacher performed the part
assigned her, and that too with
hearty earnestness and thorough
efiiciency. The programme itself was

the most extensive yet in use, and,
examining the analysis given below,
it may be seen that there was omitted
no essential feature that might give it
a strictly professional’cast or make the
assembly a veritable teachers’ insti-
tute.  Iirst, there were fourteen
lectures, all of which, like the rest of
the work, were the Sisters’ own pro-
ductions, viz.:

1—The Teacher’s Reading Course,
Preparation for Class,
Sequence of Language Work.

4—Methods of Teaching History,

H—The Art of Questioning.

6—Intensive Teaching,

7—Current History and Geography,

S—Lives of Great Men,—(Delivered as it to
a class of advanced pupils.)

g—Penmanship—Kinds and Methods,

10— Characteristics of Good Teaching,
11—Want of Punctuality.
Literature as a Factor in Education,
1:3—What Not to Do.

14—The Teacher of the Future,

Everything here called for wide re-
search, prudent selection, deep think-
ing, and a vigorous exercise of origin-
ality, all of which were admirably
realized. In the second place, there
was an abundance of practical exer-
cises, as may be observed from the fol-
lowing list :

1—Primary Reading — Blackboard exer-
cises, Word method, Phonic method, Text-
Book work and Derivative lessons— Litera-
ture included.

2—First Day in school, or the best means
of making school life popular with beginners,

3—Arithmetic—Primary exercises, Type
problems and Business Forms.

4—Language Work — Picture, Story, Ob-
ject .‘(Hl'i Conversation Lessons ; (\'ord Build-
ing, Literary Gems, Action and Quality
Words, Precision in . Language, Letter
Writing and How to write Themes,

5 — Grammar—DPeculiarities of Parsing,
Classification of Nl‘mm, Degrees of Compari-
son (correct use of),

6 — Geography — Primary work, Local
civies, Cities and Railway Systems of
Ontario.

7—Miscellaneous — Lessons in Spelling,
Phonography, Drawing and Physiology.

Forty-three of these practical exer-
cises were on the programme, all
dealt with as if in the presence of an
actual class ; in fact, an excellent sub-
stitute for a class was in all cases pro-
vided in the persons of several of the
younger members of the community,
thus giving the work a strikingly
realistic character and a power for
good almost inestimable. The pro-
gramme also contained two debates,
four teachers for each, twoon a side ;
and, as is always the case with a
‘‘live " debate, if there was any differ-
ence in the profound interest steadily
manifested throughout the proceed:
ings, it might be observed here. The
questions were :

1—Resolved,—That a Liberal Education is
necessary for Girls,

2—Resolved, — That the Kindergarten is
the best means of commencing School Life,

Lastly, there was music, vocal and
instrumental, entertaining and help-
ful, liberally and artistically supplied.
Tn fact the whole business of the con-
vention was refreshing, invigorating
and inspiring. The Reverend Mother
Superior presided, and under her
vigilant and energetic guidance, the
work proceeded ina brisk, smooth and
regular manner, to a most gratifying
and successful issue. The Rnrcorp
would be glad to publish all the lec-
tures if space permitted ; as it is, four
are given herewith, not that they are
better than the rest, but that they are
good specimens of the whole : —

The Teacher of the Future.

‘We hear so much talk nowadavys about pro-;
gress in education, and so many contemptu-
ous remarks about all that is old-tfashicned in
methods of instruction, that one is naturally
led to suppose that we are fast approaching
the Golden Age of Man's Perfection, and we
cannot help wondering how the great change
is to be effected in society, especially in that

rtion of it in which we teachers are so
deeply interested — the rising generation.
Is the great retorm to be made by some
%raml social re-organization such as Mr,

ellamy describes as actual in his ideal
““‘Year Two Thousand,” or 1s it simply (!de
evolution, that perfection is to be attained,
each generation becoming more and more
noble the farther we are removed from our
simial progenitors: or is it by education
alone— by the proper development of the
mental faculties—that the metamorphoses in
human nature is to be effected ? Judging
from the past—and that is the best criterion
to take in order to forecast the future
correctly—some radical change in the nature
of children will certainly have to take place,
before the work of the teacher will be any-
thing so very different from what it has
always been, from the days when the Greek
pedagogue led his boys to the Palaestra, or
from what it is now under the much:boasted
Public school system of the nineteenth cen-
tury. If a re-organization of society such as
Mr. Bellamy has described, could actually
be made—if the State would undertake the
maintenance of each child ; legislate that all
should have an opportunity of receiving a
liberal education, unhindered by the neces-
sity of bread-winning ; provide all with suit-
ab]}e employment and its proper recompense ;
allow no one to possess private property, and
thus prevent the establishment of privileged
classes—then indeed we would see a wonder-
ful change accomplished in many inveterate
customs of society, and might see a race
arise so faultless that, dishonesty untruthful-
ness, jealousy would be almost unknown, and
that the child who exhibited a propensity for
appropriating the goods of others, for speak-
ing untruthfully, or for any of the evils now so
common, woulx be regarded as a victim
of atavism, and be pitied rather than blamed.
But few are so visionary as not to regard this
scheme as altogether Utopian; tew who
really believe that any system of legislation
will ever be able to bring about such .Ferfect
social equality that rich and poor will have
become obsolete terms ; and solong as wealth
and poverty exist, we need never expect that
dishonesty, jealousy, hatred and their attend-

ant evils, will disappear from among us. And
if the causes which tend to develop s> many
evil tendencies in us cannot be removed
their natural consequences must remain,
So that we, who know that ** darkness of the
understanding and strong inclination to evil”
are inherent in human nature, and the
Darwinian, who aflirms that all evil tenden-
cies could be eliminated from it, if only the
sauses which tend to develop these uuui\l be
removed, come to the same conclusion—that
there is little hope of man’s becoming either
mentally or morally very different from what
he is and has been during historic times,
whatever he may have been in those that are
],rohid-n’i:. It must then be by education,
if not by legislation or development, that the
great work is to be accomplished. But do
those whoexpect the geveration of mankind
to be achieved by education, forget thut this
hope was entertained by great thinkers thou
sands of years ago —that Plato and Aristotle
in Greece and Cicero and Quintilian in Rome
laid down theories of education, equal if not
saperior to any that have been since ad-
vanced, and that though these were to some
extent carried into etiect, the great results
hoped for gwere never realized : the Greeks
notwithstanding their culture sank iuto
effemins and the Romans having acquired
Greek vices with Greek learning, lost by de-
grees their pristine vigor of body and mind
and fell at last before the strength ot the bar-
barian. We have been taking it for granted
that those who are so sanguine about the
schools of the future expect the wondrous
changes to be accomplished by human means,
by purely secular education, We suppose
that they regard complete failures those
schools ot medineval monks, in which theology
was 80 important asubject on the curriculum,
and which nevertheless sent forth such schol-
s Albertus Magnus and St. Thomas
Aquinas : that they have but a poor opinion
ot the Jesuit schools, though these were con-
ducted on so perfect a system that even the
most inveterate enemies of the society could
only assail their motive, which, they said, was
the advancement of the order, not the greater
glory of God. There are some who would
say that education was not even invented at
the time when the Jesuits were the great
teachers of Europe; that they, like most
teachers of the time of their foundation, were
too deeply imbued with the spirit of the
Renaissance, to do anything but impart
knowledge of the classical languages, and
that, consequently, no develocpment ot the
mental faculties, or real progress, was to be
expected under such a system, riters on
the history of education are willing to allow
that the sons of Loyola were the best teachers
of the teenth and severtienth centuries ;
but when they add that imparting secular
knowled ge was but a secondary aim with the
order— that the first and principal aim was to
make their pupils devout sons of the Catholic
Church—they think they have said enough to
condemn the Jesuits as narrow-minded and
bigoted, and to set them infinitely below the
enlightened, broad-minded teazhers who are
to advance the great work of reform. But
we who know that making children
devout Catholics means giving them the
best education possible—giving them that
which even without book knowledge would
make them enlightened on things which are
as a sealed book to many profound philoso
phers, and instilling into them ideas of
more real relinement than was ever imparted
by Greek culture or inodern :wstheticism.
Do we, then, expect that the schools ot the
future, in which the teaching of religion even
as a sentiment, may be entirely prohibited,
are going to do a greater work than was
accomplished by the sons of St. Benedict,
St. Dominic or St. Ignatius? Are we likely
to see taultless generations arise under a
system, which, if it allows religion any
place on its curriculum, classes it with poetry
and music—as a sentiment which will make
life more beautiful and happy, if only we
remove from it all that savors of dogma.
Is it not more to be feared that unless some
effort is made to stem the torrent of Atheism,
which the diffusion of learning without
religion seems to foster rather than restrain,
the next generation will show marked signs
of deterioration instead of improvement.
Is not godless education the cause of that
terrible spirit of anarchy now so prevalent
in Europe, and whizh is spreading even in
the great Land of the Free? Is it not edu-
cation without religion which intensifies
in the poor that hatred against all privileged
classes, that makes them wish to destroy
alike the haughty aristocrats or the selﬁsh
bourgeoisie. And among the elite of society
is not false education making equal havoc,
though in a different way? Some of the
most . fascinating writers of today, whose
works are read with delight even by Catho-
ics, make no effort to ccnceal their Agnostie-
sm : others are enthusiastic admirers of the
doctrines of Budda: and if they express ad-
miration for the Sacred Scriptures also, it is
only on account of the wondrous beauty of
many of the passages, and of the sublime
philosophy which it teaches—not that they
regard it as of Divine origin, or any more
to be revered than the teachings of the
** Light of Asia.” Even the trashy novel—
seen too often in the hands of our young
girls—to be fashionable must have a sprinkl-
ing of psudo-philosophical phrases to give
it an air of possessing depth of thought,
which only too frequently succeeds in de-
ceiving the unwary. This geueration is
indeed sowing the wind. What can we expect
but to reap the whirlwind in tha next?
What, then, can be learned from all this
speculation about the future? That a care-
ful religious training will be absolutely neces-
sary to preserve our Catholic youth from the
contagion to which they are exposed, and
that if we earnestly desire to be allowed to
give them that true education which alone
will make them really happy in this world,
and eternally happy in the next, we must
endeavor to the utmost of our power to give
a secular education equal if not better than
that given in unsectarian schools. Would it
not be well if we and all other religious
engaged in the work of teaching could force
the world to say of us which was said of that
order most hated by it, ‘‘ A single Jesuit
teacher might not be the superior of the
average teacher in well conducted Protes-
tant schools, but by their unity of action the
Jesuits triumphed over their rivals as easily
as a regiment of soldiers scatters a mob.”
But to surpass some of the enargetic, pains-
taking teachers of the Public schools in their
own line is not so easy ; and todo so we must
keep up with the times: read attentively
periodicals published in the interest of educa-
tion ; study carefully the best works
on this subject; and never allow ourselves
to be filled with the idea that we know all that
is to be known regarding either matter to be
taught or methods of teaching it. Judging
from the past few years we may safely attirm
that much will be expected from the
‘*Teacher of the Future,” and that the near
future. If the standard to which teachers
are expected to reach continues to be raised
in the same proportion during the next
twenty or thirty years as it has been during
those that are past, will not those of us who
have been some time in the service find difti-
culty in keeping pace with the recruits unless
we are careful to keep ourselves in training ?
It does not argue a want of contidence in God’s
assistance to trust thus in human aid. _Cardi-
nal Newman, spe:nking of a Catholic .Univer-
sity, says: ' Protestants, depending no
human means mainly, are led to make the
most of them ; their sole resource is to use
what they have; knowledge is their power
and nothing else ; they are the auxious culti-
vators of a rugged soil. It is otherwise w
us. We have a goodly inheritance, This is
apt to causeus (I do not snY to rely too much
on prayer and the Divine blessing, for that is
impossible), but we sometimes forget that we
shall please GGod best and get most from
Him, when, according to the fable, we put
‘our shoulder to the wheel,” when we use
what we have by nature to the utmost, at the
same time that we look out for what is beyond
nature in the confidence of faith and hope.
However we are sometimes tempted to let
things take their course, as if they would in
one way or other turn up right at last for
certain ; and so we go on living from hand to
mouth, getting into difficulties and getting
out of them, succeeding, certainly on the

-

whole, but with failare in detail which might
be avoided, and with mach of imperfectim or
inferiority in our appointments and plans,
and much disappointment, discouragement
and collision of opinion in consequence.”
Cromwell, whether he meant it or not,
pithily expressed the same idea, when on the
eve of battle, he said to his soldiers, ** Put
vour trust in God, but keep your powder
dry.” Butinour eagerness toimpart secular
knowledge, let us not be carried away by
love of learning for its own sake, or lose sight
of the main object for which our Catholie
schools have been established. Let us re
member that instruction without religion 1s
i hip without a compass, and that ther
s vast ditference between teaching a
child’s head and focrming his heart, Lot us
remember to quote again from that great-
est of English prose writers, Cardinal
Newman —** that when the Church founds
schools or universities, she is not cherishing
talent, gening, or knowledge for their own
sake, but for the sake of her children, with a
view to their spiritual welfare and their
religious influence, with the object of train-
ing them to fill their respective posts in life
better, and of making them more intelligent
capable, active members of society.” Thus,
if we put all our trustin God, and yet use
human means as if we depended on them
alone, we may look forward with confidence
to the future of our schools, If, while work
ing with the energy of the most ardent re
former, we are ever striving to emulate the
zeal of that long line of holy men and
women who were engaged, as we are now, in
this labor, so onerous and yet so glorious, we
may hope to receive with them an eternal
recompense ; for the promise has been given,
“They that instruct many unto righteous
ness shall shine as stars for all eternity.”

Methods of l'eaching History.
The object or end which the teacher has
in view will determine to a great extent her
method in teaching any subject. The main
object in teaching history 1s the mental
development of the child ; the faculties to be
cultivated being judgment, reasoning (by
analogy), imagination and memory, The
weuunﬁur.\' object is the mite of knowledge
to be put’in the child’s possession. By some
educational theorists the latter is to be
ignored, and while nearly all teachers ot the
present day name it as a matter of less im-
portance, yet it is \'err often made the all
important aim, and why ? Simply be
of examinations which are not a te
mental power but of actuai knowledge.
examinations must continue, the child must
acquire the knowledge necessary to pass
these examinations, and the future man of
strong nprehensive mental power must
be sacrificed to the smart little boy, and the
teacher must be equal to the situation. That
justice may be done to the historical part
of the child’s education, it should be com
menced as early as possible, 1 should say, let
it form part of second book work—the method
of this stage to be story-telling ; the main
ebject to cultivate a taste for and an interest
in the subject. It will also be an aid to the
memory and language faculties of the child;-
to the memory, by his having to recollect
the matter given him ; and to the language
by his having to reproduce that which has
been stamped on his mind. Children like
something special on Friday afternoon, and
if allowed a choice in the matter will
generally choose a story. Having selected
a good subject for a story, such as that
of Moses, of Joseph, or some one of the many
interesting and beautiful characters of sacred
history, or one such as The Princess in the
Tower, or The Black Douglas fromw modern
history, the teacher should prepare 1t, and
when prepared give itin as interesting a man-
ner as possible. Show them a picture of the
character around whom you are going to
weave the story. Tell them facts about the
country in which he lived, showing them its
sitnation on the map; let them tell in what
direction it lies from us, and point towards
that region. Promise them a story for next
Friday on condition that they will be able to
reproduce the one which you have just told
them, (No notes.) Jr. and Sr. 3rd. —
Method.—Familiar talks: use note books :
no text books. Teach by familiar talks
torms of government in towns, townships,
counties, provinces, Dominion, Br. Empire,
and United States, with some account of life of
Britons, Saxons, Normans, American In-
dians, early settlers in Canada; also a number
of leading events on Eng. hist. and all that’s
worth teaching in Canadian hist, In teach-
ing forms of government commence with
that of the city or town in which the children
live. Let them tell who the head man is,
what his official name is ; have them find out
the names of the aldermen or councillors,
when their regular meetings are held,
what business they transact, etc. These
little details keep the child’s activities alive.
They necessitate his making enquiries at
home, thereby attracting the attention of the
home circle, and once the school work finds
its way into the homes of the chil
dren and the parents’ interest in the
work is secured, the teacher may begin to
hope for results. In taking up leading
events in history with this class, I would take
them in order of time, but would not burden
children by requiring them to remember
many dates. Get them interested in a char-
acter ; associate that character with partic-
ular events in such a way that, by the
association of ideas, his name will recall the
necessary historical points. For example,
suppose that in English history the teacher
commences by telling the story of Alfred the
Great and his struggle with the Danes, To
conquer the Danes was a great undertaking.
A man who undertakes great conquests is
said to be what? Ans, C,urageous.
Teacher, continuing, willdraw from class that
he was pious, generous, etc, Having written
these characteristics on B. B., teacher will
see that pupils copy them neatly on note
books. Review these points of character
on next day, and have pupils tell the circum-
stances and events spoken of which showed
that character nossessed these qualities.
Next take up William the Conqueror—his
Feudal System, Forest Laws, etc, After tell-
ing about Feudal System, the teacher might
draw from pupils how it resembled Seignorial
Tenure and how it differed from Freehold
Tenure. Too much must not be attempted in
one lesson, and notes at close ot each should
be brief and always neallY written. Review
rapidly each preceding lesson, and, when
time permits, ask a question here and there
from any of previous lessons. This will
cultivate recollection in ihe child. Je. and
Sr. 4th,—Method.—Assign lessons by topics.
Each pupil gives in his own language the
information he has obtained upon topic as-
signed ; do not interrupt pupil when reciting,
but when he has finished allow the class to
note omissions or mistakes ; do not allow use
of text books in class, nor pupils to memorize
words of text book ; no lecturing, but talk
with pupils and have each keep a note book ;
use wall-maps, pictures and charts and re-
quire pupils to locate settlements, routes, etc.,
on small outline map; make them familiar with
reat men, not only of the past, but also with
those of the living present; show how the
history of a country is influenced by its
eography. In order to talk with pupils
ﬁloy must have read the subject up.
We see books (called ‘‘text books of his-
tory”) in the hands of children which con-
tain nothing but dates, names of kings, of
events and such, These are useless—worse
than useless—for the children think that this
slavish memorization is history, and conse-
uently they grow to hate thesubject. Even
;knouhl the: succeed in memorizing
every word in such a book they
would still know nothing about his-
tory, not to speak of the great waste of
mental energy. It seems unjust that chil
dren whose parents are unable to furnish
them with books of standard historians,
should on that account be obliged to study
from unsuitable ones. In order to be edu-
cated in the subject childlren must have
access to different books, for the broader the
training the better the education. Wae
should have a number of histories in the
class-room, and when a topic is assigned
let them look it up, some from one history,
some from another. In class let each give
account according to the author from whom

Talk with them about causes, re
ects  what probable results would

be, wi wctual results were, ete, Wit re
gard to notes in this class I consider tuem
not only usetul but essential. In order to

teach children how to study, they must
be taucht to distinguish between important and
unimportant matter and to concentrate their

knowledge I'his may be accomplished by
giving them concise notes—not on everything,
butonmost important events. In studying ¢ har
acters children will take it for granted that all
the great men and women are dead unless they
are toueht something of those of the present

Since they have not yet passed into history the
only means of reaching them is by newspapers
Here may be found biographies of noted per
Sons, accounts of atfairs, political and social, at
home and abroad—in short, much important
matter. In leading pupils to see how the geow
raphy of a country intluences its history,
ence will be made to the situation of the co
try, itz physical teatures, its soil, etc., the
effect 1 thes have had in decid
ing ‘(I.»» occupations, character and social
relations  of  ita  inhabitants Now to
speak of the mubject in a general way : It
is & deplorable fact that Canadian children
hate Canadian history, and why ? Because, in
the first place, patriotism is not'cultivated, and,
secondly. too much unimportant matter dealt
with in our Canadian historie 0 many
French names, too many little details and not
r-!mu;:h { the questions of the hol In the

- 8. A the great aim in teaching history is to
cultivate patriotism, American children are
full of the spirit of loyalty I'he sentiments
of the Canadian children of our schools are some
thing like this: England an object of hatred ;
Ireland everything, France something, Canada
nothing. Should children forget the parent
and love only the grand-parent ? I should say,
encour their love and veneration for poor
old Ireland, and cultivate in them love and
loyalty for their own fair Canada.  Let them
wear the Shamrock in their hats, but the Maple
Leafon their hearts, and enjoy at least the per
fume ot the Rose

The Teacher's Reading Course,
The true method of deciding what is worthy
of being read, and of discriminating between
that which tends to elevate the mind, and that
which would have a perni *ious effect, is, first. to
read one or two great standard works in each

department of literature, to confine our reading
to that departinent which suits the K rticular
bend of mind. Read, for example, Newman's

work8—which are in themselves a little library
Chateaubriand, Tennyson, Longfellow and
Ruskin. 1f we cannot read all of them we can
read one or two, Now we have done s0, but
want to extend our reading. Then what should
we read further? First,books of interest; second,
books that call into play the mental powers :
al80 books that make us more fit for every-day
duties. Now these three must act in harinony
A novel may perhaps interest us, but will never
call the mental faculties to work, nor tend to fit
us for the every-day duties of life. Then, how
should we read those books? [ answer, by
knowing something about the author, by read
ing the preface carefully, and by taking a sur
vey of the table of contents, and then by read
ing the main portion of the book with concen
trated attention, losing ourselves, as it were, in
the thoughts before us, and noting the most
valuable passages read. South, Carlyle and
other great men did this. These rules are ap-
plicable toall, but esp. lly to teachers. What
teacher has time to pore over a nook with a
mind on other matters, in defiance of what |
said a few moments ago ? Read with the mind
concentrated, But what teacher cannot make
notes of valuable passages, and cannot use
them to proper ends? Cannot teachers relate
from time to time what they read?
Pupils are anxious to hear somethirg
new—gomething the text books do not contain.
With the mass of matter that has been written
upon reading, and much of it from taose who
know how to read, it may seem presumptaous
to attempr in a short article even to suggest
hints on such a subject, but this mass of matter
is secatiered through the works of many
authors, and it i8 not possible to gather from fl
in any short space of time a coherent theory of
how best to make use of a good book. We shall
endeavor here to lay down a few practical
rules for the guidance of those who devote their
spare time to the reading of good authors, and
who desire to derive from that reading the
greatest possible amount of benefit. It may be
laid down as a general law that all great authors
have been great readers. This being so, it
would be extremely instructive to note how
great authors have read. Carlyle read with
deep critical thought. Coleridge was in the
habit of annotating any book he was perusing,
Macaulay read nearly all day long, beginning
with the papers before he arose. Shelly was ac
customed to read
many others weu
Then unless one possesses 0 g
inality books will be to them of the greatest
value — to teachers especially: 8o, To interest
their pupils—really to interest them--something
more is wanted than merely to expound the
text book. Anything suggested by the teacher
which is not in the book they are reading and
which has not entered their own minds is to
them a source of pleasure, w ielps greatly
to fix in the memory all thatistaught. Incon
clusion, we shall say. first, to read a book prop
erly we shall have beside us a blank in which
to write down something, however little, of
what we have learned from that book, and of
what it teaches. Second, that no good book
should be read without consulting others by
which to explain all that we cannot understand.

In a community such as ours this ought to be
an easy matter. We certainly have not much
time to devote to reading of any kind, less even
than mnost secular teachers. Butif the work ot
reading the best recent publications on the
current events, on the politics of the day, ete
were distributed among so many, and each were
to write a synopsis of what she had read for the
benefit of the rest, what a great deal might be
got over for the benefitof the rest, what a great
deal might be got over without unduly en-
croaching on the time of anyone in our busy
socicty, Those Sisters who have charge of
libraries either in their schools, or in connec
tion with Sodalities of young ladies, are often
consulted about works of fiction. Now, is it
necessary for us to be able to give an opinion on
works which a spiritual director would not
recommend for a nun's reading, or should we
spend our precious time in reading works which
may oe interesting, and perhaps quite harmless
in themselves, but certainly not conducive to
the spirit of recollection, in order to be able to
guide others in the choice of books ? No relig
ious should undertake such a thing. Our
leisure moments for spiritual reading are too
few for us to spend them in this way, But we
may get an epitome of those we have neither
time nor inclination to read. By pursuing this
course we canenlighten our young friends, and
will have more time to read, ponder and digest
a few of the many biographical, scientific, and
historical works with which_our libraries are
stored. But, as South says. *None acts a friend
by deputy, or can become familiar by proxy;"
and Juough it is an advantage and a great sav-
ing of time to read by proxy, still if we wish to
become really familiar with an author, and to
thoroughly understand his writings, we must
read them carefully and studiously ourselves.
SOME OF THE BENEFITS DERIVED FROM

READING,

The taste will be elevated. A highly criti-
cal and refined taste is perhaps the salient
characteristic of the widely read nun, We know
of nothing that conduccs so efficiently to this
as wide and varied reading, and the possession
of a refined taste is of inestimable value to
those whose duty in life is to guide and educate
our youth. Of course itis a possession that can
only be acquired after long and conscientious
study, and to teachers more perhaps than to
any other class of pesple, this taste for the best
that ia written in our language is an absolute
necessicy. The mind, if constantly called upon
to produce, if incessantly drawing upon its cap
ital, will soon exhaust that capital, and will find
itself weak and irritable, so much so that it
will find it irksome and sometimes even impos
sible to attend to trivial and minor matters.

Lives of Great Men.
(LECTURE TOATH AND 5TH FORM PUPILS.)
** Lives of great men all remind us
We can make our lives subline,
And, departing, leave behind us
Footprints on the sands of time ;

The foregoing beautiful lines, by the great
American poet, Longtellow, are not merely sen
timental nonsense, nor yeta jingle of unimean
ing words, pleasing to the ear—while the soul
remains untouched. No, Longfellow’s ** Psalin
of Life" 18 an over-true tals, Letus deduce the
moral, and at the same time recall to memory
great men and great women who have left foor
prints on the sands of time. I will choose from

istory a few of its heroes and heroines whose
names are not unknown to you, but whose
deeds and adventures are perhaps less familiar,
We shall begin with Magellan. He crossed not
only the Atlantic but the Pacific algo and be
ttowed its gentle name upon the latter ocean
and one of his ships was the first to sail com
pletely around the globe, No voyage indeed
could be imagined into which every teature of
romance and adventure, of narrow escape and
brilliant achievement, could he more crowded
than was that of Magellan from the port of
Cadiz to the island cluster of Australasia. His
character is well fitted to call forth your ad-
miration. It was his ambition not to enter
upon a career of bloodshed and conquest, nor
mainly to acquire wealth, honor or power for

himseif, but to gain for the civilized world the
, Vast benefits which he knew would follow the
discovery of a route around the American con-

|
! tinent, and to confer upon heathen Yarbarians
the blessings of the true fatth. And here i
well to notice ti the 3 of Faith the
| aes whieh the ¥ world of today

tis

pleases 1o style Dark Ages produced
ar greatest minds [t waa the Catholi
| VUhurdh which nurctured thelr genius, and b
| spired their loftiest sentiments, and which con
| verted barbarous nations to the oue true reliy
fon ot Jesus Christ Ihese great men and
Kreat women of history, as a rule, had great
mothers who taught thei ithiul minds to
value faith, truth, tortitude id all the Chris
tian virtues more than kingly crowns m
than the possession of empires I'heretore
were they great, and as you very well know
when these principles (vitiated by base pas
sions) were rathlessly trampled, the conse
quence was, invariably, ruin Witness the
great Napoleon's career. No long as religion
respect for the authority of Christ's representa
tive— was his guiding star, 80 lovg was be sue
cessful-with a success which was phenomenal
He won battles, built up kingdoms, overcame
obstacles hitherto insurmountable to the genius
fman. Lo reading his splendid explous, we
are overcome with admiration and wonder, and
ask ourselves, Was this ma a magician
Was his sword enchanted Sir Walier Scott
had been aptly called the Wizard of the
North He won by 1t en fame which will
ever endure; but Napoleon's sword was the
wand which led him to vietory Oh, had he
never wavered in his allegiance to the great
God Who endowed bim with 80 many and
80 rare! Would he not have been a bene
tactor O mankind instead of L scourge
Napoleou's sad end should teach all a salutary
lesson. Beware, lest an unbridled, a godless
ambition should lesd you to forget the Author

Of your success An carnest, persevering de
sire to excelin an enterprise, literary or other

wise, i8 a laudable ambition, provided our
neighbor's interests are ne  endangered either
in reputation or pocket Let your motto be
R xcelsior onward and upward W hat
mai or woman has done, 7, with God's help, also
cand Ferman Magelian tormed the route to

Asin around South Ameriea, He made the first
tour of the entire globe, and through him was
brought to light the loss of a dav by sailing
with the sun from east to west.  Unhappily he
died too soon to reap the full reward of his
achievements, but he letta name and fame (m

perishable 1n the annaly of discovery 1800
da Gama, another noted navigator, was in his
day more famous even thuan Colambu Chosen
by accident to make a diticult and dangerons
voyage, to sail ioto unknown and savage
regions and to discover a distant and splendid
empire, he fulfitled his task with such glorious

success that on his return all Europe rang
with his praises His discovery of the way to
India, around Atricaand the Cape of Good Hope,
was one of the most mportant ever made by
man ; for during

the time the S
but a few vears a

and up o

Y sea route
between Furope I India Vasco da Gama
was bold and fearless, tull of spirit and enter
prise, impetuous, though just and generous
noble in person and gracions in manney N»

man could be more eminently fitted than he for
a perilous journey across stormy seas, and
amid fierce tribes, To vead up hiscareer would
be a great benelit to youth, while at the same
time it Tords an important lesson in  his
tory. A subject on the school curriculum,
the study of history i3 expected to accomplish
several results. In the tirst place it develops
and strengthens the memory ; secondly, it in
spires with ideals of heroism and patriotism ;
it inculeates a love of truth and honor and
Justice and liberty. Much of the dry details
that you labor hard to learn from the text book
of history escapes your memories, but you do
not torget the glorious lives and still more glor
ious deaths of such men as Fisher, the Cardi
nal Bishop of Rochester, and the grand. the
saintly Sir Thomas More ; nor the pathetie
beauty of such a lite as that of the martyred
* Matd of Orleans.” In the words of a well
known journal, ** The unseltishness, the hero
ism ot such men and women, shame the cow
ardice which pales hefore the trifling pains and
acrifices that most of us are ealled upon to
" If the beauties and forces of nature
ieh sermons to us ¢ if, as the poet has it

* With our taint hearts the mountain strives

And toour age's drowsy blood,
Still shouts the iuspiring sea,

how much more the example of those lofty and
lovely souls.  And now, for the encouragement
of those among you who labor hard and yet
reap little fruit, listen to the following facts
Sir Isaac Newton was a pronounced dunce
in his early years. He owed his pre inence
in his philosophical studies more to perse
ance than to any marvellous endowments
Oliver Goldsmith was the butt of ridicule,
owing to his stupidity His relatives, teachers
and school-mates did not hesitate to tell him he
was a fool, which verdict hedid not dispute, but
took sredly. Sir Walter Scott was a
dull boy, and when attending FEdinburgh Uni
versity he went by the name of the * Great
Block head.” If the dull child fecls aninspira
tion stirring wich something
worthy in literatur let her set
her face as a flint to ; let her be
atient, hepeful and self reliant, unmoved by

aughter, nndismayed by evil prophecies ou
ca f n iMnd.  There is a w {
thought there which hasno bottom . The wore

you draw trom it the more clear and plentiful
it will be. Time and appheation work won
ders.
* Letus, then, be up and doine,
With a heart for any fate ;
Still achieving, still pursuing
Learn to labor and to wait.”

-
DIOCESE OF PETERBOROUGH.,

St. Joseph's Convent,

It is scarcely four years since the com
munity of the Sisters of St. Joseph was
afliliated to the diocese of D'eterborough.
The Sisters of St. Joseph, Toronto, had
two missions in this diocese, one at 'ort
Arthur, where they had an hospital and
school, the other a school at Cobourg,  When
the separation took place; the community
at Toronto could spare for the new founda
tion but twenty Sisters,  The needs in the
diocese of Peterborough were indeed great.
The new hospital of St Joseph's, Peter-
borough, was to be opened, and the Sepa;
school at Lindsay to be supplied, As G
makes use of the weak to confound the
strong, =0 from a small beginning, even
within so short a space of time, much has
been done. The community has prospered,
increased in numbers, and extended its
good works, These devoted Sistars have
added to the efliciency of the schools, estab
lished a House of Providence, and are about
to take charge of the Lake street Separate
school, Peterberough,  During these four
years thirty four novices have been re
ceived into the order, and of these fourteen
have been professed. At present the mother
house for the diocese is at Lindsay, Within
the last year the Nisters have purchased one
of the finest properties around ’eterborough,
containing ten acres well laid out, and in
goud state of cultivation,with kitchen garden,
orchard,lawns and shrubbery. On this beauti
ful property is acommodious dwelling, known
as ' Inglewood,” the residence ot the late
Col. Sherwood, in which during the early
autumn, it is expected the Sisters will
establish their mother- house and novitiate,
Wonderful, indeed, under the Providence of
God has been the progress of the Sisters of
St. Joseph in the diocese of Peterborough.

(muu} the marks of this great progress
was witnessed at Lindsay, on the morning of
Wednesday, July 18, The Sisters had just
finished their annual retreat, under the
direction of Rev. FFather Grogan, C. 8, S, R.,
Toronto. Four postulants received the habit ot
the order from the hands of His Lordship
Right Rev. Dr.O'Connor, Bishop of Peterboro’
and four novices made profession of their
vows, The chapel of the Lindsay convent
was artistically decorated, and the altar
made beantiful with lights and natural
flowers.  Iriends of the institution and
relatives of the young ladies, most intereste 1
in the solemn ceremonies, were present in
large numbers, In the sanctuary were,
besides His Lordship, the RBishop of Peter
borough, Very Rev. Vicar-General Laurent,
Liindsay ; Archdeacon C 7, Peterborough ;
Rev. Fathers Grogan, C. S, 8. R., Toronto ;
J.oJ 'Imury‘ Rochester ; Father Nadeau, S.
J. Massey: I’ Maguire, Bracebridge; J.
Nolan, Warkworth; T. Collins, Poter
borough 3 J. Scanlon, Lindsay.

The Mass was celebratel by His
Lordship, the Bishop, assistel by Arch
deacon Casey and Rev, Father lLeary.
The sermon was by Rev. Father Grogan,
who, in beautiful lauguage, showed how Our
Blessed Lord Jesus Christ overcame the
world's three-fold evil-the concapiscence of
the eyes, the concupiscene of the tlesh,
and t?m ride of lite — not only by the
teaching, but by the example of the opposite
virtues, ‘' Blessed are the poor in spirit,”
said He, who sanctified poverty by His birth
in the stable and by His whole ﬁf , for He
had not whereon to lay His head—'* Blessed

are the pure of heart, for they shall see God,
And His hfe was one of mortitication What

a lesson e the sensual must ever be His
fas His prayers, His humiliations, and
the weurines His lubors Blessed are
the mee wsed are they who sutter for
ustice sal He has given the example,
From the mning He was subjoct to Mary
and Joseph and to His heavenly Fathor, Ho
was obadient even to the death of the cross,
Fhen, directly addressing those who were
about to abandon the vauities of the world
for the way of pertection, and these who

were to give then es to Chirist by por
petual vows, he . them to thank the
Almighty, who had called them to take up
the eross of Christ and follow in His footsteps
by the continual practien of the evangelical

virtue poverty, chastity and obedience
His Lordship Bishop ©"Connor then, ac

cording to the beautitul ea nial of the
wwder, blessed and, gave to postulants
the holy Habit  of the Cation
of the Histers ot sepl
He then receivel vows of the novices
who made thew protession in accordance
with the rules of the institetes of the same
Congrregation AL who listened to  this
solemn profession were deeply moved, as

they heard each novice vow to serve God in

the congregation of the Sistors of Nt losaph

and practice poverty, chastity and obedi
ence I'he ceremontes conclided with the
solemn singing of the * Devm ™ I'he
singingg thronghout was of the highest ex

cellonce

I'he postulants who received the habit of
the order are : Miss Peake of Parry S
in - religion  Sister Mary  Raphael
Dinner of Bracebridge, i religion
Mary Alphonsus : Miss Cassuly of Poter
borough, m religion Sister Mary Gonovieve;
and - Miss Mahor ot Lindsay, in religion
Sister - Mary  Juliana, I'he Sistors who
made therr profession are: Sistery Mary
Magdalen, Tmmaculate Heart of Mary,
Mary of the Nativity and Francis Clara,

I'he nature of the work of the Sisters of
St. Joseoh 18 such as must commend itself
to all.  They educate the younyg, they selace
the atilicted, they comfort the aged, and
the poor of Jesus Christ always
the true triend,

find in them

e
IRELAND AND THYE 1RISH,

Ottawa, 20th July, 1530
Editor CATHOLIC RECORD — Doar Si
On the Sth May Last, Taddressed the original
of the subjoined lettor to the editor of the
Canadian Magozine, tonching a slanderous
reference to lreland and the Irish peopls
contained in a contributed artiele in his May
number
I'he  June and  July
Magazine have since appeared, and yot no
attempt to correct the talse statoments to
which I have referved by either the editor or
his contributor. I thervefore think it well to
direct your attention to the matter, so that it
may be dealt with by the press.

Yours truly,
BraNxaau,

Nota— Lenclosed my name to the editor and
gave him permission to append 1t to my
lotter if he felt bound to decline it with a

nom e plume,

numbers of the

I'he Editor the Canmdéan Moiga:ine, Toronto,
Ont.—Sir— 1t must be a matter of unqualitied
sucprise to the great majority of intelligent
readers - as it has been to me and to friends to
whom I have shown the article ~how such an
amount of nonsense and ignorance, tf not dow
right wilful misrepresenta a8 18 contained
I the opening paragraph of ** The Mrst Plan
tation in Newtoundland " in the carrent num-
ber of the Canadian Magazine, could have
eseaped the serutiny of the editorial eye and
gained admission to columns which hitherto,
S0 taras [ am able to jadge, have been noted
for both literary ability and falrness
But apparently to the writer in question the
chance of ** turning a phrase " is of more im
portance than i his cal correctness Pass
ing cver his nonsensical assertion that ** the
history of Canada brings us back into the dim
past when men wore plate armor and og
hair”: also his assertion that “the history of the
Australian colonies ig chiefly of a
commercial nature,” I come to where he says,
speaking of the British Isles, that time was
“whein Soagland and Scotiand were separate
Kingdoms, and, can it be believed and
wilderness tnhabited by barba That
classic land which possessed, away back in the
centuries, her world famed schools of Bangor
and Armagh, with their tens of thovsands of
students from all parts of Europe, including
even the Saxon king * Alfred the SGreat,” a
y yimen of a Columbanus
a us Er ks ol other
scholars of t § He Ages, the
countrymen ol those almost countl mis
stonaries who carried tha lght of the Christian
religion to the Plets and other northarn peoples
to be classed as ** barbartans ! Counld the torce
of wilful talsehood or invincible ignorance
furthergo ?  The land which from the earliest
times has been known as the * Isle of Scholars
and of Saints "to be published to the world of
the nineteenth century as the home ot ** bar
bariang Surely it,were not too much to, in a
manner, paraphrase the first sentence of this
writer's own exordium and say © ** 1tis strange
that in these days of gensral educstion so mauy
men write about things of which they know
absolutely nothing Get thee, fgnoramug !
But surely, Mr. Editor, some anend is due t
the readers of your wmaazine for this writer'’s
display ofignorance ; and in order that Mr, J
. Morris Faweett's attention may be directed
tothe matter, I ask you to give the present few
words space in the next number of the mayg-
azine Yours traly, BRANNAGH
Ottawa, May 5, 180,

-
DEATH OF MR. GEORGE W, KIELY.

On Tuesday morning, says the (/lobe, Mr,
George W, Kiely, one of the oldest ard most
respected residents of Toronto, passod away
quietly to his rest, in the Gith year ot his
ago.  For the past two years Mr, Kiely had
not been in robust health, having been
troubled with weakness of the heart, but his
appearance gave no prophecy of so sudden a
decease,  Oa the evening previous to his
death he had been down town, and had
apparently been in his usual health, The
actual cause of death was aneurism of the
heart, combined with inflammation of that
organ,  Dr, Johngon, who was immediately
summoned, said that death had occemrred
shortly  before 6 o'clock. Mr., Kiely was
born on February 22, 1831, at PPort Stanley,
Ont.  His parents were both of Erish hir!fl.
He spent lun youth and early manhood at
his native place, and before coming to
Toronto, he and his brother, W. 1. Kiely,
engaged in the stage conching  business
between London, Port Stanley and Wood-
stock, They removed to Toronto in 1869,
and in conjunction with Mz, Hyman, of
London, purchased the old Toronto Street
Railway at public auction, and soon placed
it upon a paving basis. At that time the
plant of tha company was fifty horses anc
twelve cars.  Shortly before 1880 Mr, W
T. Kiely sold out his interest to Sir Frank
Smith tor 8200000, and deceased and Sir
Frank continued to conduct the consintly~
growing  business  until  the agreement
lapsed in 1801, After that it was assumed,
according to the terms of arbitration, by a
syndicate  compored of Messrs.  Kiely,
Mackenzie, Everott and Woodworth,  After
a connection of eight months Mr, Kiely
sutfered from his first attack of heart trouble,
and decided to retire frcm active business.
He sold out his interest, and since that time
has withdrawn himself more and more from
all engrossing work, Deceased was a man
of considerable wealth, and was of very
high repute in business circles. e was
connected with many large companies, and
espocially with the Postal Telegraph and
Commercial Cable,  Heo was a prominent
member of the congregation of Our Lady
of Lourdes church, and was generons in
his aid of that church. Deceased leaves a
widow, four sons and four daughters.

-

The whole theology of the grand dogma of
the Kucharist is nothing jless than angelic
music made audible to mortal ears:; and
when our souls are attuned to it we shall the
better understand the sweet secrets which it
roveals to our delighted minds, —Faber,

' Were there anything better or fairer on
earth than gentleness, Jesus Christ would
have taught it us; and yet He has given us
only two lessons to learn of Him —meakness

and humility of heart,"—8t, Fransis de
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