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If wu compare the nutattuit uf urt Eniialih tungue w'itlh the nota
tioun of the Germait language, w u shall find that -as lit ita ut urds, so
in itas luttera -Germait ta an almoat humgeneoua laiguage. One
sound is pernanently-and not provisioially relresenîted by une
symbol , one ayinbul ta perinienîtly trauslated by une auund, and
the consequence is that the experience of the German child in lcarn-
ig te read ta always self-consistent, and every effort ho makes teals
towards the deaired result. The attitude of his mind ta a single and
easy one.; overy act o! attention he makes tellstowards the required
total , ho cannot go wrong if he pays any attention at all; ais oye
and iis car are always in accord and help each other. Far differont
is the condition of the poor English child. His attention tO the
luttera will quite as often isnlead him as not, in the purestEnglBli,
the lesa attention lie pays te the lettera the botter; and ho is like
a man in trade-he may often be working asbard ta make bad debta
as te male good ones. Tho contrait between the work of the
German Teacier and of the English Teacher is justas great. Tie
German Teacler's work is simple and straightforwàrd; while the
ivork of the Engliah Toacher is at least five times as difficult, and
the conquest of these difliculties requires keen skill, porpotual in-
ventiveness, and.untiring perseverance.

Now all this lias cnome ta psa frein the independent and highly
indviduaased charactez Vf ,the Englishmani. A lueal usage-a ra-

ditional custom would always override general convenience or a
merely abstract consideration like logical consistency. Indeed, the
confusion in our notation bas parallels in almost every aide of
English lif. It bas an ixtraordinary parallel in uur Veights and
Mensures, which have been regulated -duwn tu the date of the 1878
Seasuin of Parliaient -entirely by local ustuam. An L.xperial
buahel of torn -s estuunated in Mark LaIne at 63 Ib., but it was -
down ta 1878-72 lb. at Wolverhamton and Stafford, 70 lb. at
Liverpool, and 75 lb. at Chester. In short, thora wore, prier to
the passing of the Weights and Measures Act, twelve different kinds
of bushels in use in the rain trade. This state of things gave
rise te endless confusion. A man might buy his wheat by crie
measure, sell it by another, and, last of all, demand ta bo paid for
it by weight. These complications involved endless reckonings,
and, by consequence, numerous mistakes. They were a great hind-
rance to trade, and, no ddubt, were now and then the cause of
serious bosses. Another parallel ia ta bu found in the coinago of
Austria. There is gold money; there is silver money-some of it
debased and deteriorated; and there is copper money; but,.in ad-
dition ta these, there are four different kinds of paper money in
four different languages, and seme of it is debased ta the extent of
sixty-per cent. It ia plain that, if one received payment of an ac-
count in six of those different -knda of money, thora would .be-
over and above the calculation of the value of the things bought ii
-a sdf-consastent arthmet:c-apther reckomng based upon the re-
lative and temporary values of the difforent kinds of money. In
auch reckonings, a foreigner and a child would be at a vory great
disadvantage. Now, just as an English bush~ol or an Austrian coin
la continually changing in meaning and value, se the symbola by
which we attempt to carry words to th.e eye of a child are con
stantly changmg in.meanng and value; and the child a mind i
proportionally confused and weakcned. If we had in our arithmeti
a traditional system of notation made up of the fragments of th
Gi-eek, Lie Roman, and the Arabic systems ; if 479 wore writter
down as aVIID; and if, moreover, our coinage wore so- irregula
that sixpence n Midalsex counted for eightpence àn Surrey, but i
was only fourpence in Hertfordshire, then it wuuld bo a verý
difftcult, tedious, and expensive process tu teach arithetLio in ou
publia schools.

Tho difliculty that would be folt, and the expenso that woubd b

incurred, i tachinig such an arithnmetit as that I lia indicated
aru roally fult altd incurrqd in the teauhing uf reading-in putting
into the minda of the children an acquaintance witl the bad habita of
our notation. For the pioblemn is nut tu inako the child acquainted
with 26 lettLrs, it la really tu uake himu, acquainted with and
thoroughly practised in 158 eccentric and self-consistent habita
whic, the English have acquired in the course of time, of writing
dowi the sounds of their motiier-tongue. To master 158 combina-
tions would require 158 separate acta of attention-each of which
mnust bo repeated until the whole are thoroughly mastored. Woll;
this can be donc. But the difficulty is evon greater than this. Of
the's' 158 habita, sorne aro inconsistont with and destrueti.ve of each
other; and the experience of the child is not a regular -process of
addition and cumulation, but sometimes of subtraction and lois.
Lot me take an example. There are in the language 59 words in
which the symbol oit èounds as in house, noun, &c.; and, of course,
if the child mnts with a large number of such wor&q, ho naturaill
and quite unconsciously drawc the conclusion thatou will always have
this sound. But by and by, he lights upon words like your, four,
would, and moîdd ; and now, not only is his previous oxperienoe up-
set, but he forma a vague idea that ta oit may be attached almost
any sound whatever. Now, if we attempted to give an arit'hmetical
value tu his ex.perience, wo inght say . e has met the first case
of ou ifne- times; ho bas met the second case six times; and his
experience is therefore cqual to three. This is, however, rather a
favourable way of putting it. The fact is, that, in our avery-day
procedure with children, the exceptions nake themuselves quite as
important as thee rule, and buth Teacher and child, in a ktnd of
silent intellectual despair,give up theguidanue of the rule aitogether,
and teach and learn each word aeparately, as an individual, and not
as one of a-class.

The child at fi-st expects to find a certain truth in these rharks;
but ho quickly comes ta feel that it is no matter what sound yeu
give te a sign-that the sign itself -has only a chance value: and,
so far as training ia concerned, the Teacher con discovers that hic
eye is never rightly or thoroughly educated until after the expendi-
turc of a disproportionate amount of time and money. Ho ba
constantly ta rend off letteràthat are not there, and to ignore letters
that are thora ; ho is constantly coming upon new forma foi the
same sound, and now sounds for the same forma, se that habit is
out of the question. Se far as the mind of the child is concerned,
uniles the Teacher adopt -a scientifie method, no wish for clasmifi-
cation ever arises in the child; or it sets in late, if it ever cots in at
all. His past experienoa is constantly putting him out-constaritly
tripping him up; until at last ho comes to feel that ho need net rely
on his own exertions, but must be constantly helped over the atones
by the teacher. Tius ail. teaching of reading becomes felliwg ; and
these are just contraries and exclusive -of ach other. And hre
l another loss. our evil.notation tends te destroy good teachmg.

(To bc Coniinued.)

-ENGLISH'LITERATURE IN SCHOOLS.*

This is pro-eminlenty ani age of books9 and periodicals, bad as well
as good . and if we estimate the demand by the supply, wö.must

c conclude that the influence exerted through their mediumship ranks
e in power second ta none. This influence like-he literature iatu-

rally divides itself into two classes, the first an oducating, broaden-
r ing, civilizing, and rofining force,leaving its impress upon hunanity
t for al tine ; the secònd a stultifying, degrading and demorahzing

factor, as effective for evil as the first is.fo~r good. To arrive at the
conclusion that this later class uf literature ia being spread, broad-
cast over th land,. we need but examine the heavily laden shelves

e Read ut te meeting o te Wyaconsti Toecher Association, d cc. 7, 1882aby PzncipaI Koy,R FaUl


