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Glimpues Into SohoOlrOOMsO - III
BY THE 'EDITOR.

A correspondent consi.ders this senies of talks on
"Glimrpses into Schodlrooms," as one of the most
helpfuý and encouraging features 'of the REvIEW,

because few teachers have the opportunity to visit
* other sc'hools, and "bècause many teachers, from

long mekitating on their own troubles in school,
sometinies imagine that they are the only ones who
have any difficulties. So, in your accouiit of Y'isits
to schoolrooms do not give us only ,the bright side

* of the ,picture. Tell us some of the trials and
troubles, and how they are overcome."

These records of visits to schools are intended to
help teachers, and if the editor lias so fer strayed
into the good schools, it was not intentional to do so,
but rather to take them as they corne, and to afford
glimpses not only of those reoently visited, but to
cail up pleasant impressions-or .otherwise-of
school work seen in the past. It is mucli more
pleass>nt to jot down the impressions produced by
visiting a school where everything le in "apple pie
order" than the reverse picture. There are two
difficulties inthe way in presenting the latter: In
very many schools teachers and chidren do better
work when visitons are present; if both are placed

,at a diradvantage and obviously embarassed by the
presence of a visitor, the lessons drawn from failure
may flot be either happy or accurate. Again, the
bad schctbls with -harsh, unsympathetic teachers and
impish, noi6y children are rare,-at least the evi-
dence points that way. If any correspondent will
tell the REVIEW of such a school it will be visited,
if not too fan away.

During a visit to a school a few months ago there
was a recitation in geography. The pupils had their
books open before them. The teacher asked
questions; the pupils answered after consulting their
maps or books. Thre was no interruptiôn toth
cross fine of questions until thé visitor volunteered
one, which was answered readily enough. But it
miattered littie whether the question was answered
correctly or, not. The class had no evident interest
in the work; there was no opportunity to think,
compare, -observe, for -which the niglit study of
geography is 50 Weil fitted; there was no history,
current events, travel, incident, or other companion
subjects of geography to enliven the lesson. It was
geography pure and simple, and so crudely co4duct-
ed that- it was charitable to suppose that teacher and
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pupils were merely putting in the time-it was the
last haif hour of the day.

No subject has been more changed in its methods
of presentation during the last decade or two than
geography. Instead of memonizing a mass of details,
consisting of namnes of capes, islands, nivers, bound-
aries, etc., it je now recognized as a distinct branch
of science and an important adj unct of mture-study.
Its aim is first to make the pupils acquainted with
home and its surroundings, and usinig these as a
starting point to proceed ,to a knowledge of the
wold-its features, inhabitants, products.

A lesson given to a fourth grade class at a normal
institute, which I attended in Eastern Nova Scotia
a few years ago, will illustrate how interesting this
subject may be madle to young children, and how it
may be used to train. themn to habits of observation
and reading. The lesson was carefully prepared by
a teacher and given as a model to other teachers
Present.

The teacher had not met his pupils until that
mornng.A few minutes were 0jent in obtaining

from them what they knew about thsir-s urround-
ingse A village overlooking the Strait of Cans'o,
some few facts about the occupations of the people
Who live there, and the products and industries of
taxe place, with a few incidentai references .to the
Plants and animais found in the nelghborhood. 'The
feacher soon gained the sympathy of the pupils, by
fils own evident interest in. ail matters that they
talked abou.t, and by his offer to take them out that
aftenon on an exploring trip. Here was a teacher
who volunteered after a few hours' acquaintance
with the place (if I amn correct in this opinion) to do

* what some other teachers hesitated to do after weeks
or months spent in acquainting ( ?) themselves with
the vicinity of their schools. The remaining ie
of the lesson was spent in drawing fromn the pupils
their knowledge about the ships in the harbour,
what they took away and what they brought back,
and the same with the railway, with an imaginary
journey on each, and the places probably visited.
There were niaps and pictures to illustrate these
journeys, which though imagi.nary becanie very real
under the influence of a live teacher.
*Béar in mind that the purpose of this lesson was

simply to dra'w from, the pupils a knowledge of their
surroundings and then to connect the people and
products of their home with those of more distant
places, w ithout entering into too, much detai!. In
these respects the lesson was indeed a model.


