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years since, in order to obtain the passage of the statute provid-
ing local examinations for women, hedged about as these were
with cumbrous restrictions, and admitting, as they did, only
those candidates who were prepared in a number of subjects
grouped according to certain fixed orders.

So far as appears these arrangements are still partial and
defective, as providing only for matriculation subjects. The
next step will be to extend them so as to cover the whale
undergraduate course, ‘That will come in time. Meanwhile
we hail the present as a truly liberal measure.  * The world
moves.”

Special.

Note.—We did not receive the “-C:)m;:‘_of- the Elemetary
Chemnstry i time for this week's issue. —En. C. S. J.

HIGH SCHOOL LITERATURE.

—

FOURTH PAPER,

THE ANCIENT MARINER.
Parr 1.
1 **The Rune of the Ancient Marier.  What foree has of
the title ¢ In which of the followmy phrases is 1t similarly used ?
() The tales of my srandfather.
(1) A tale of two cities.
(¢) The city of London.
2, ** Aucient Manmer. © Dues ancient mean old or old-fashtoned #
3. Describe in the languagoe of the poem the personal appearance
of the Mariner.
4. Why is the ““next of kin ” the * one of three” that must
hear the Mariner tell hus tale ?
. ** He holds him with his skinny hand ” :
““He holds him with his ghttering oye™:
Compare the uses of holds.
Why is the glittering eye more eifective than the skinny hand in
the detention of the guest ?

6. **The Mariner hath his will.” Whose will 7
7. ““Tho Wedding-Guest here beat his breast. "

What conflicting isfluences are at work upon the Guest ?

8. V. 35. Would go be suitable ?

9. 4 Tyraunous and strong.”  1s this tautologic ?

10. In what image is the storm-blast, with s o ertaking wings,
presented 7

11. **Chased us south along.” Could the sense dispense with
“along”? 1f not, show its torce.

12. “ With sloping masts,” ete.  How is this stanza constructed
from the Lusis of the four-hned typical stanza 7

13. *“As who pursued,” cte. Explain the syntactical relation
of who, pursued, and treads.

14- “ Still treads,” etc,  Draw a rough diagram in illustration.

13, ' Cold—emerald.”  Rewmark un the nature of the rhyme.

16, Dryts: what ¢ Clifts: what? Whenco the sheen, and why
8 it dismal?

17. Scau v. G4 with the presont, and with the uriginal reading.

18. * Wo hawled 1t n Gud's name.”  Why are they glad ?

19. V. 67, Doe~ cat thyme with mect or with met #

20. Foy— smoke whits : foy smoke—uwhite. Which of the two read-
ings tells us most about the fog ?

21. “*Ishot the albatross.” Compare the close of thiy part with
the closo of each of the other parts of the poemw. What similarity
is observable 1p »ix of the final stunzas ?

22, Muko a list of avchaic words in Part I. Explain the mean-
ing of cach. Explain clearly why poets use such words.
23. Quote the lines of Part 1., writtun by Wardsworth.
24, Describe the course of the ship throughout this pact.
25. Quote the portions of the text thus referred to in the gloss,—
(¢) Tho Wedding-Guest is spoll-bound,  (vv. 13—20),
(0) The land of ico. (vv. 51—02.)

THE STUDY AND TEACHING OF ENGLISH.

BY WILLIAM HOUSTON, M.A.

(Concluded.)

GRAMMAR, LOBIC. AND RHETORIC.

These sciences collectively hiwve for their subject.-matter the for-
mal Jaws of thought and of the expression of thought by means of
langunage. They are, of course, separable from each other in treat-
ment ; but it is convenicent for my purpuse to group them, since
grammar has to deal more or less with the laws of thought, and it
would he better if the grammarians would revert to them more
frequently than they do, and attach less importance to what may bo
called historical necidents. In other words, if grammatical analysis
vere made more logical than it usually is, there would be less rea-
son to complam of 1ts prevalent use.  Take, for instance, the sen-
tence, ** The cat jumped from under the table.” It is impossible
tu parse the word * frum ~ according to the usual defimtion of o
preposition, except by treating ¢ under-the-table ' as a noun of
place, which logically it is.' Why should any more minute analysis
be required, when it is not merely a waste of time and eftort, but
tonds to hinder the pupil from getting what you most want him to
get in this direction, a clear view of the nature and functions of
words?  Sometimes apparent or real incousistencies are explicable
by a knowledge of word history, as, for instance, in these uses of
“worth” i

Woe worth the chase! Woe worth the day !
The horse was worth two hundred dollars,
Oc in theso uses of ** wont,” both of which are justified by usage,
and therefore ccrrect :—
Some of our English poets have been wont to make their homes in Italy.
Can this be he who wont to stray
A pilgriin on the world’s highway ?

What I wish to insist on chiefly with respect to formal grammar,
however, is that it should not be taken up systematically at an early
stago of the pupil’s progress—not until he has left the Fourth Class
cither to enter the Fifth or to pass into the High School.  Even in
these T seo little use for it, as it is properly rather a university than
a school subject. Do not suppoae that this is equivalent to saying
you should not teach grammar.  T'hat you cannot avoid doing from
the wmoment the pupil comes within the sound of your voice and tho
circle of your influence, fur grammar is nut merely * the science of
language,” but the ‘“art of speaking or wridng correctly.” The
most effective method of teaching grammar to children is to teach it
practically and incidentally ; und I believe this to be the best way of
teaching it even to univeisity students. I attach little importance
toa knowledge of buoks like Earle’s ** Philology.” If amman wants to
know English grammar historically he shoul® make himself acquaint-
ed with the literature produced in the various stages and dialects of
the language. It will do him littlo good to memorizo what others
have written about changes in the forms of words and inflections.
By following the methods I have described above in training his
pupils in the currect use of the language, and in capacity to appre-
ciate literature, the teacher will have made them, by the time they
reach the High School entrance period, excelent practical gram.
marians, aud this is of more importance than to have them able to
analyzo and parse difficult expressions. I could parse at twelvo
years of age, and correctly accurding to the rules of the grammar-
iuns, expressions which to-day I would not think of trying to parse
at all, simply because T regard them asanomalous. Ave they, there-
fore, illegitimate 7 Not ut all, if thoy are justified by usage. What
you should do abuut such expressions is to see that your pupils .arn
to use them as educated men and women do, and, if the examiners
will only permit you, to tell the boys and girls, frankly, that you
do not always feel competent to explain“what is arbitrary, that lan-
guage is conventional and capricious, and that the great end of




