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That in using theose gifts the child cffects no trans-
formation of material-he neither adds to, dirninishes,
nior modifies what is given him, but simply classifies,
combines, and arranges the elemeuts hie reeives.

We pais, nowv, from the Kindergarten gifts to the
Kindergarten occupations, and, before 1 attemipt -to.
explain-these, 1 wish to correct -the generally prévalent'
idea that they are only mecharticaI enMpoyments, and,
fiat thieir purpose is simply to train thIle. hand of the,
child, and to serve as a foul to the more intellecýtuialý
exercises with the solid and plane geometric forms. The
Kindergarten is flot a school, where tessons are alternated
with fancy work, and there is no broad distinction
between gifts involving more or less intellectual effort,
anid occupations implying principally mechanical neat-
iiess of executioîi. The occupations of the Kindergarten
are based upon the samne general laws and regulated by
the same general principles which. apply to the gifts,-and
thieir effect upon the total haruioniousè development of
the chîld is even morc striking than the effect of the
blocks, squares, triangles, and sticks, to wihicll tliev are
sometimes most injudiciously subordinated.

The true distinction between theè gifts and occupations
is, that whule thé former are derived by analysis from
the solid, the latter are evolved by synthesis from the
point, and while in the former the child simply makes
différent combinations of the definitely determined
material, in thelatitr tlfeee-is progrésîve modiùlcatiewiý
and transformation of the material itseIf. Thug) from.
pricking whiere ail kinds of harmoniotns figures are
produced, by simply sticking holes in paper, we pass:to
the hile in sewing and drawing-.;to the transition from
the liue to the surface iu weaving andý interlacing -of
paper-to the surface itsclf in the sqM[uares of pap.r- used
for -foldiug a nd cuttiIg -olthe onth ines of sJids lu pea-
workL_-4o thesurface ou4ris of scilid% ini the card-
board ruodeling, and to the >soidý itself in.themodeling
lu dlay. Thus, by a différent road, w6e have reachied
our original starting-point, or rather, having made a
kind of spi'ral aseent, we are îiow surveying.the same
truths.from-a hghèrýplaiie Avtipoint ef connection
betýveen the giftà and the occiapatiiont lies in. the fact
thut thé latter offer the child the. best possible. meals, of
embodying lu visible and permanent form th& impm-s
sions received through the former. Thus in pricking,
sewing, and dra-wing, the children, when told to invent
almost invariably begin by reproducing thle forms wvith
ivhich they have become famaliarý in their play with
blocks and sticks-the samne truth applies to their
inventions lu mats, paper-folding, and paper-cuting-
aud an intelligent- teacher cati judge absolu tely of the
effeet, of lier work by the free productions of her sciiolars.

Thus far, ,we hiave cousidered the Kindergarten and
gifts and occupations simply from the stand-point of their
effect upon the intellectual developmeit, of the child.
They have, however, an additioni significaÙce lu the
fact, taken together, they form a couiplete alphabet of
work and exercise the hand in all the techmical processes
by which man couverts raw material to his use. Ever
since the days of LOCKEv, thinkers and philantropists have
been trying to solve the problems of educating .skit-led
laborers, and ma uy hiave bMn the experiments of schools
for the working classes, nearly ail of whil have failed,
because hbuit on a wronig foundation. The truth -which
FROEBEL plainly ýsaw, was that the schools should strive,
îlot to turn out good shoemakers, bookbiuders -or watch-
inakers-not, in fact,to teach auy special trade, IlUt to give
sueh preparatory training and practice as would make all
technical processes simple. Upon tbis basis he organised
the Kindergarten gifts and occupations, and, haken
togethier. they represent cvery k-ind of tcch nical aCtiVirV.

from the mere agglomerating of raw niaterial to the
delicate processes of plastie art.

Thus FriOBEL'S gifts have a threefold piirpose and a
threefold application. Based upon the unchangeable
facts of form and relations of number, they wvoîk pow%,,er-
fullv lu a direction of a healthy developuient of the
m.inýl, by their countless beautiftul combinations of
color and form, the resthetic nature is roused, and by the
practical work they iiecessihate the senses are sharpened
and the haud is trained. They appeal to the whole
nature of the child, reaching at once bis intellect, his
emotions, and his physical activities, and contribute to
t r oduce a baianced devolopment not attainabie, I believe,
b Oany otaer system. So much for the Kindergarteni.

material. A few words nof% as ho'the inanuer lu whichi
this material is used.

.The practical basis of the Kindergarten iiethod is
expressed lu the formula IlWe learu through doing."*
It was a favorite sayiug of FRORBEL'S that the world is
sick with thinking and can only be cured by acting ;
and accordingly iu the Kindergarten free activity is the
esseçîtial tbing. The children roll and throw their
halls, build with their blocks and lay figures with their
sticks ; they foid, they sew, tbey weave, they model,
mnd gradually the lador of the haud clears the thouglit
of the mind, and by using objects as material for work
their properties aud powers are learned. lu this lies the
great diffirence between PESTALOZZI and FRtOBEL ; for-
whilè the object lessons of the former appeal directly to
the powers of observation, the latter rea hized that eh i
dren would neyer carefully aud exhaushively obser - îe
any object wlth wvhich they were not practically occu-
pied. Childreu lu the Kindergarten observe, because
they are constantly tyring to' reproduce, and their
faîlure to attain satisfactory resuits causes thien to notice
objects more and more carefuliy. Another excellent
result of FROEBEL'S demand that the child shall leaî-u
throu.gh doing, is that it effectuaily prevents that rapid
acquisition of superficial knowledge which is the banc
of the present age. Il is truc that -the path of learning
gh.ould be made pleasant; it is not- truc that lt should
be made s0 smooth that ih my i)e trodden without
effort. He wbo struggles up no Hili Difficulty will neyer
reacb the Palace Beautiful, and the plan of constantly
removing obstacles, iustead of encouraging pupils ho
surmount thétu both enfeebies character and destroys
the vitaiity of the mind.

Iu the Kindergarten the cbiidreu work for wvhat tlie-,
get, bu t the steps by which hhey advance, are so graduaIl
that whenever hhey make a faithful effort, they athain
some rcsult- Consequently, they gain faitlî in theli-
own abiiity to surmount obstacles, and develop mmmnid
and will, at the samne lime that hhey are constautly
adding ho their littie store of ideas and experiences.
Again, what hhey know they must knowv tboroughly,
for the mmnd caîî oui y use and apely what it bas p&îl-
fectiy assimilated, and the salient feature of FROIEBEL'S
methiod is that it trausforms every clement of knowledge
into -au elemeut of creation.

If the practic,'da basis of flhc Kindergarten is expresscd
in the formula IlWe learu" through dôing," its intel-
lectual basis is stated wvith equal definiheness ini
FRtOËBEL'S so-called Doctrine of Opposites. No feature of
FROEBEL'S method is so difficult to explain as Ibis, and
yet it is the living hink wvhich conneets the différent
parts of the system into a compiete w'vhole, an d as applied
practicahly lu the Kindergarten, is as siniple lu ils nature
as ilis fruitful lu ils resultg. It is based upon the logical
law of the identity- of contraries, a law wbichi many
phiiosophers bave recognized as the necessary condi-
tion of thougrlit \Ve cannot concei-vo anvthing wvitholit
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