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¢ 1. In his zeal for the improvement of the mind ifself, aud for
those modes of instruction which were calculated to develop and
invigorato its faculties, Pestalozzi forgot too much the necessity of
general positive knowledgze, as the material for thought and for
practical use in future life, ‘The pupils of his establishment, in-
structed on his plan, were too often disinissed with intellectual

werg which were vigorous and acute, but without the stores of

<nowledge important for immediate use—well qualified for mathe-
watical and abstract reasoning, but net prepared to apply it to the
business of commen life.

“2 He commenced with intuitive, mathematical studies too
early, attached too much importance to them, and devoted a portion
of time to them, which did not allow a reasonable attention to othier
studies, and which prevented the regular and harmonious cultivation
of other powers.

“ 3. The method of instruction was also defective in one impor-
tant point. Simplification was carried too far, and continued too
long.,” The mind became 8o accustomed to receive knowledge
divided into its most simple clements and smallest portions, that
it was not prepared to embrace complicated ideas, or to make those
rapid strides in investigation and conclusion which is one of the
most important results o% a sound education, and which indicates
the most valuable kind of mental vigor both for scientific purposes
and for practical life.

¢ 4, He attached too little importance to testimony as one of the
sources of our knowledge, and devoted too litile attention to histori-
cal truth. He was accustomed to observe that history was buta
¢ tissue of lies ;*und forgot that it was necessary to occupy the pupil
with man, and with moral events, as well as with nature and matter,
if we wish 1o cultivate properly Lig moral powers, and elevate hiin
above the material world.

¢ 5, But above all, it is 1o be regretted, that in reference to reli-
?vlipus education, he fell into an important error of his predecessors.

is too exclusive attention to mathematical and scientific subjects,
tended, like the system of Basedow, to give his pupils the habit ot
undervaluing historical evidence and of (femanding rational demon-
stration for every truth, or of requiring the evidence of their senses,
or something analogous to it, to which they were constantly called
to appeal in their studies of Natural History.

4 It is precisely in this way, that many men of profound scientific
attainments have been led to reject the evidence of revelation, and
some, even, strange as it may seem, to deny the existence of Him,
whose works and laws they study. Insome of the early Pestalozzian
schools, feelings of this nature were particularly cherished by the
habit of asserliug a falsehood in the lersons on Mathematics or
Natural history, and calling upon the pupils to contradict it or dis-
prove it if they did not admit its truth.  No improvement of the in-
tellectual powers, can, in our view, compensate for the injury to the
moral sense and the diminished respect for truth, which will natu-
rally result from such a course.

<« 6. While Pestalozzi disappioved of the attempts of the Philan.
thropinists to draw forth from the minds of childreu, before they
had stores of knowledge, he seemed to torget the application of his
principle to moral subjects, or to imagine that this most elevated
species of knowledge was innate. He attempt: d too much to draw
from the minds of his pupils those great truths of religion and the
spirittal world which can only be acquired from revelation ; and
thus led them to imagine they were competent to judge on this sub-
ject without external aid. It is obvious that such a course would
fall in most unhappily with the tendencies produced by other parts
of the plan, and that we could not hupe to educate in such a mode,
a truly Christian community.

¢ The personal character of Pestalozzi also influenced his views
and methods of education on religions subjects. He was remarkably
the creature of powerful impulses, which were usually of the most
mild and benevolent kind; and he preserved a child-like character
in this respect even to old age. It was probably tins temperament,
which led him to estimate at a low rate the importance of positive
religious truth in the education of children, and to maintain that the
mere habit of faith and love, if cultivated toward earthly friends and
benefactors, would, of course, be transferred 1o our Heavenly Father,
whenever his character should be exhibited to the mind of the child,
The fundamental error of this view was established by the unhappy
experience of his own institution. His own example afforded the
most striking c¢vilence that the noblest impulses, not directed by
established principles, may lead to imprudence and ruin, and thus
defeat their own ends.  As an illustration of this, it may be men.
tioned that, on one of those occasions, frequently occurring, on
which he was reduced to extremity for want of the means of sup-
plying his large tunily, ho boriowed fonr hundred dollars from
Iriend for the purpoce. In gaing home, he met a peasant, wringing

his hands in despair for the loss of his cow. Pestalozzi put the
entire bag of money into hus hande, and ran off to escape his thanks.
These circumstances, combined with the want of tact i reference
to the affairs of common life, materially impaired his powers of uge-
fulness as a practical instructor of youth. The rapidprogress of his
ideas rarely allowed him to execule his own plans; and, in accor-
dance with his own system, too much t‘me was employed in the
profound development of principles, to admit of mlch attention to
their practical application.

«But, as one of his admirers observed, it was his pro-
vince to educate ideas and not children. He combated, with un-
shrinking boldness and untiring perseverance, through a long life,
the prejudices and abuses of the age n reference to education, both
by his example and by his numerous publications. He attacked
with great vigor and no small degree of success, that favorite
maxim of bigotry and tyranny, thatobedience and devotion are the
legitimate offapring of 1gnorance. He denounced that degrading
system, which considers it enough to enable man to procure & sub-
sistence for himself and s offspring—and in this manner, merely
to place him on a level with the beast of the forest j and whic
deems every thing lost whose value can not be estimated in money.
He urged upon the consciences of parents and rulers, with an energy
approaching that of the ancient prophets, the solemn duties whigl
Divine Providence had imposed upon them, in committing to their
charge the present and future desunies of their fellow-beings. In
this way, he produced an impulse, which pervaded the continent
ot Europe, and which, by meaus of his popular and theoretical
works, reached the cottages of the poor and the palaces of the great.
His institution at Yverdun was crowded with men of every nation ;
not merely those who were led by the same impulse which inspired
him, but by the agénts of kings and noblemen, and public institu~
tions, who came to make themselvesacquainted with his principles,
in order to become h  fellow-laborers in other countries.”>—Bar-
nard’s American Journul of Education.
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IIx
ON TASTE FOR INSTRUCTION AND ATTRACTION FOR SCHOOL.

Drawing is pleasing to children; they like to hold a
pencil, to draw lines, or to trace figures; if deprived of a
pencit, they will as readily nse a piece of chalk or charcoal,
with which they besmear the walls. This inclination of
theirs, is even a source of disorder, consequently one also of
discomfort, reproach and punishment. Instead of closing our
eyes upon this propensity, let us, on the contrary, convert
it to use by bringing it under direction ; it will prove of
great aid to us, and a resource to our pupils in almost every
sitnation of life. We will also, thereby, have a new source
of occupation for the children, and an agrecable variety of
the usual exercises of the school. Those who will have held
a pencil and have drawn in class, will no longer care to
scrutch upon the walls.®

Let us not, in this matter, speak of the expense, drawing
is not costly ; the beginnings arc made upon a slate,and the
slate which every pupil is already possessed of lasts a long
time. Let us not say either that we do not know how to
draw, that we have never studied the art. But let study be
made of it, linear drawing can be, and is acquired without the
lessons of & master. Let us be our own teachers, good will
is all that is required ; in cight days we shall have learned
cnough of it, to be able to guide our pupils and to teach
them how to tracc the first lines. If they he not very straight
or very correct, they will, at all events, be more so than
those of the scholar, and we will be able to iniprove theirs,
By degrees, as they learn, we will progress with them,
our hetter understanding and earnest intentions will always
enable us to ontstrip their improvement.,




