
Secondary Education in its Bearins on Practical Life.

outiook on life and conduct and the
future.

Perhaps only four times in record-
ed history has Europe passed
through as difficult a time of transi-
tion as that which bas now lasted
100 years, and is yet far fron over.
The gravest problems in national ed-
ucation are due to this, and to no
otdher cause. All we can do is frank-
ly to face the facts, and do the best
we can as prudently and as sympa-
thetically as we can. I will ask
your indulgence while I lay before
ý ou a few difficult questions, and
ask your help in solving them.

IL

In regard to secondary education,
nothing is more stritking than tihe 'de-
grec in which all the more adva;nce'd
nations are standing before the
same problem-puzzled, a little wor-
ried, but convinced that some solu-
lion must be found. Thie problem,
though for each country essentially
a national one, is international too.

Take Prussia for example. In com-
mon with the whole civilized world,
we admire the superb efficiency, the
administrative precision, the fault-
less discipline of certain sides of
Prussian secondary education. But
less than ten years ago these words
were publicly used by the Kaiser,
with reference to the Prussian sec-
ondary schools. "The course of
training which they provide, is de-
fective in many ways. The classical
phiilologists have laid the chief em-
phasis on learning and kiowledge,
not on the formation of character
andi on the actual needs of life. If
one talks with an advocate of the
system, and tries to explain to him
that youths must, in some measure
be practically equipped at school for
actual life and its problems, the in
variable answer is that such is no
the mission of the school; that th
school's chief concern is the train
ing of the mind; and that if th
training is rightly ordered, th

young man is placed in a position,
by means of that training, to under-
take all the necessary tasks of life.
But I think we cannot go on acting
from that point of view any
longer."

I will now turn to America, whicti
is the educational antipodes of Prus-
sia. Within the last few months
there has been published a work on
"The Social Phases of Education,"
by Mr. Dutton, superintendent of the
admirable schools of Brookline,
Mass. He writes, "Education in
America has clung too closely to old
ideas and conditions, and has niot
adapted itself easily tc new situa-
tions . . . . . . It bas been too ab-
stract and general, and bas not re-
cognised the place vocation holds ii
the life of the individual and the
iation." In other words, he holds
that, even in America, the secondary
school bas to review its work in its
bearings on practical life.

In France, where the literary tra-
dition has been raised to a poiit of
exquisite fineness unsurpassed else-
where, the struggle between the
new demands and the old education-
al doctrine is fiercer tha;n elsewhere.
It will not surprise us, therefore, to
find criticism on the existing regime
of secondary schools expressing it-
self in less measured and even fanat-
ical terms. For example, in his
book on "L'Education et lés Colon-
ies," 'Monsieur Joseph Chaillez-Beryt
draws a doleful picture of the ten-
dency of some secondary .scho:is to
paralyse the gif t for practical enter-
prise. "lYour education,"1 he wVrites,
"ýturns out officiais, literary men,
dons, recruits for t.he liberal profes-
sions, but it cannot forni men Who

iwill wrest wealtb from. nature, men
o! energy in practical lMe, employ-
ers, traders, coionists. The excep-

-tions are only those wvhom the sub-
fie atmosphere o! your schoois has
tound too duIl to teach or too prac-

-tical by nature to be spoilt. You
take a lad and for the seven or eight

> years of his secondary schooi life
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