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“The subjects that depend for their
full comprehension upon a certain
method and order of details, are
numerous, and include the most im-
portant branches of human culture.
The sciences, in mass, are avowedly
of this character ; even such depart-
ments as theolog)', ethics, rhetoric,
and criticism have their definite form ;
and, until the mind of the student is
fully impressed with this, all the. par-
ticulars are vague and chaotlc, and
comparatively useless for practical
application. So, any subject cast in
a polemic form must be received and
held inthe connection there by given to
it. If the arguments pro and con fall
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out of their places in the mind of the
reader, their force is missed or mis-
conceived.

“ History is pre-eminently a sub-

. ject for method, and, therefore, invol-

ves some such plan as is here recom-
mencded. Every narrative read other-
wise than for mere amusement, as we
read a mnovel, should leave in the
mind—(1) the chronological sequence
(more or less detailed); and (2) the
causal sequence, that is, the influences
at work in bringing about the events.
These are best gained by application
to a single work in the first Pplace ;
other works being resorted to in due
time.”— Moderator.

THE TEACHER TAUGHT.

HE teacher taught—mnot by the
normal school, nor the weekly
meeting, nor the summer assembly,
nor the national convention, but—in
the school-room itself, by the faithful
and earnest doing of the daily task
and the wise appropriation of wis-
dom’s experimental hints. That: is
the way every teacher, who is proper-
ly constituted and evolved, gets that
final and supreme training which is
the secret of professional success.
The teacher may come from the train-
ing school armed cap-a-pie with all the
equipment of knowledge and method,
but he will be as awkward and inef-
fective as David in the armor of Saul,
until he has put off his profundities
and his theories, and stooped to pick
some of the smoth stones of wisdom
from the brack of practical experi-
ence. That is the reason why school
commlttees, in selecting teachers, give
so much lmportance to the matter of
previous experience. The crucial
question always is, not how much
- does one know? but, how much of

what one knows is he now capable of
imparting to others?

We shall have to admit, then, that
the best teaching for a teacher, that
which consummates and crowns, and
makes fruitful the whole educational
process, is the practical experience of
the school room. Nothing can take
the place of this or render it in any
degree less valuable, less essential,

Such being the fact, it will be inter-
esting, I trust, to study for a few
moments this subject of self-instruc-
tion in school-room work. How is
the teacher taught? What are the
methods by which this reflex educa-
tional process is accomplished ?

First, the teacher is directly taught
by the pupil. What a debt of grati-
tude every instructor owes to his
classes, for the discovery of new
points of view, for fresh and un-
hackneyed interpretations of truth,
for keen, earnest questions that pierce
to the very heart of a subject, for in-
tuitive hints and suggestions, throw-
ing their light far beyond the topic



