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5. Have a definite etid iù view, and plan and work for that end. flow the purest streains of thought upon the question of popular
6. Ronouember the power to think, the labit of thinking, and the education.

mode of thinking, are of greater value than the accumulation of The first and most limpurtanit thimg to attend tu, if these schools
facts. be. brought up to'tiis very desirable standard, is the employnment

7. Advance regularly. Lot each day sec something attempted, of competent teachers in the schools. Net competent in the gene-
something dono. " It is the .steady gait that tells." ral sense of sufficient book knwiledgo, and good charactor, for the

8. Measuire your success by the improveenut in the educational schools arc already well supphed with such teachsers, but peculiarly
atnosphere. Your value to the district will depend upon the able in technical skill, and in that power demanded of those who
change ynu produce in the tastes and tiouglits of the district. essay te teaci teachur. They muet have the most active and in-

, N t all tca hers may b% ab, t. v k ,.lIl ;In all thu albo u tustsu sy pasthY n ith ue ammen pulblo seUuuls. Withuut this the
directions, but every truc teacher can vork iii une or mure conception of the proper work of a normal school teacher is im-
directions. possible. Such a teacher must see what his students will do in

10. While trying te improve the climiate, do not ieglect sound tieir schools because of the influence of his work. He muet coin-
intellectual food. Improve that also. prehend the common schoul work as the work of the state, and be

11. Every honest effort for good by the teacher will exert a reflex familiar with its needs, its faults, itts virtues, and its ains.
influence upon himself, and while trying tu ielp uthers, ho himselif But the thoroughly quabfied teacher will bo alive to the subject
vill receive most benefit. of method. Ho »vill know the whys and wlerefores of the particu-

lar plans lie uses in his own work, as well as progressive in devising

WHAT A NORMAL SCHOOL SHOULD DO.* and adopting new methods. He muet grasp comprehensively the
underlying laws of education, and be able te lead the mind of his

A normal school is nt an acadey ; it is not a high scholpecifie mtd o teaching t te conditioig

nor a seminary; it is net a college. It is te the profession if principes governing al true metofds. E mut sac, and bc able to

teach ing w hat W t Pisn t a y A cade my i t ou r ar my . n m'k e e rs se s th a m lation of â si uu ts t ugh i t o t ie n n d of t ie
Z & feuniyii ay Any loarner, and bo able to trace out wiitis vividness the mental pro-

schools going under the nane of normal schools which do net f ulfil
this mission, are falsely se called. will have.

It is no more than iatural, indeed-it is necessary, that the io r This would iake possible the organization of every depart-
mal school of the future should be very different from tiat of the ment o! a normal school into a method deparimeat, and would make
past. Professional schools, designed te fit persons te skillfully every class a rnethed cam. Herein is tie key ta the ontire problens.
apply the principles of a profession that could scarcely be said te Net only sosuld a teacher ia a normal achoul ho required ta teach
cxrit, must have been experimental from the very nature of the ail of the subjects belonging te the comn.on schoui curriculum, but
case. But is the time net now come when it may safely be said ho hould give thorough instruction in the mothod ef tcaciing cach
that the truc sphere of a normal school is clearly defined ? And subject ii any grade of work. This wil keep tie teacser out of
should not these schools proceed more rapidly te the ingathering ruts, and prevent hie withdrawing hinseif within tie narrow circie
after all of these years of sowing and cultivation, toward the reali.-of his own speciaity. 8tudents wiil hosavea frei beceming more
zation in concrete results of this long investiment of time, and ecîses o! sois toachsr o! sethods. Thoy wiil bo ruade acquainted
thought, and experience? with various avenues of approaeh te certain subjets, and b con-

The most ardent friands u! these sclivuui sivil readilir adimt that tinualy reterred te the priniples of the science of education.
thcy are net accemplisiing ail they should, in view o! tie need ef This plan woulde.e ato tacey with a special thepatment fl pro-
the profession; but far frein any desire amomg tise friends of popu- fessionai traininsg; it wouid rather ixeIp te deprive thse ivork o! thi,
lar education te aboliss tisese scools, thoera is tise carnest inqiry departiient. It would cmabe the teacher o! neotods t greatly
"Homaytheireiciency beincresed? Whercin do they flte T bruadhn eut his worku tu enter tie fields o tie history and phi-
!uiy occsipy their proper spimere? losophy of nthod, and t tl roughlytach tese aws adw iw coin-

Tie unaîiîneus experienco of mers anid woien nmvt conversant mon y ail thde sbjectas the scishool course.
with this probicin is, te thoroughiy disprove tise idea tisat these If tsoroughly qualified teaciers constituted tie facmsty of a nor-
scisools can omit ail academic werk, tisat is, instruction in tihe mal scivel, th re is iiutiing in the nature of the case te provent
brancles o! a tcxt-bek education. Thsis is truc fvr tise saine rea- the ucpratiun f such a plan. The teacier cath folc> through a
son that it ex found necessary t twhorovghay re-taach a cadctso t subject according tie best method ho knos, iviti a view o
mathematics at West Point, no matter whero ho may have received
his training. It may be no discredit te the methods of instruction
possessed in the high school or college that they are net adapted to
teachers, any more than te preachers; but it is a stubborn fact, at-
tested by the experience of thousands of teachers and students in
normal school work, that in order to get the complete mastery of a
subject for professional use in the school-roon, that subject must
b studied with that end in view.

It is, therefore, laid upon normal schools as an imperative noces-
sity, that thoy give attention to the matter of an eiucation. But
it is equally important that theso schonls be strictly method schools
in the broadest and best senso of the term. They muet bc profes.
sional schools. They should be the fouitains fçom which shalhl

Dy Prof. T. J. Ory, (Normal School, St. Cloud, Minn.), in "2New York SchoolJo°r"mi."

mnerely acquainting his class with the matter of the subject; then,
on careful review, lie may examine into his owns method with hie
class; and require of themr a thorough mastery of the mothods by
which this subject can b best presented.

After a while, when these students enter their own school-rooms,
thoy will know how to teach other subjects than those only that
they have studied with a " method teacher."

The little addition of tine needed for this kind of work would
b amply repaid te the stato in the inicreased efliciency of the pu-
pils fromi her normal schools. It would certainly gr9atly increaso
the value of the work donc by the undergraduates. It would fur-
ther tend tv bring the schools into closer sympathy with the com
mon schools, and cui off mnuch of that false prido that would
mako normal schools nothing more than academies with paten-
attachments.


