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tndecided, and wvill probably bce brouight agaiti 'befure Par-

WVhatever mnay be lite resuLts of ibis nuiv warfate it proves
iliat non-sectarianisrn ns %ve1l ns sectarntsuî li htave ils
trotubles anîd lts diffiattities and gives additional weighit to
that, trîîism se oflet lest siglit of by papuilar agitu.tors, a.nd
se qu.airitIy uIllustrated by the gruat Frenîch fabttitst: On tie
saurait Conteter tout le niolite et sot père. .. .

Piuanan J. O. CIAUVI:Au.

Conductlng Recltationr.

Contiucting reaitatians, or ciass-tcacbing, le perliaps thn most
diffTtcult part of tcht)ol-%vork. %Vtthout the power af exctng at
tuteret tn the recitatiaus ai lus sehuni, na touchtur eau bu lotg
successiui. Wutît ai GUIi in addressiug andi w'akuîîing un a alass

is eiuvaut. Ta itake a class go tbrougl ite %werk itttel-
ligentiy and profttably, the mind milet bu set in motion antd kupt
awakcî, tts ivanderings must bu preventeti, tcaciuing madie so plain
as ta bu level wtith ifoslite rl capaciîy, andi a halo af light anti
intere.st lbrownu arouul lthe %whuie work at recttation. Apittees la
ieach le ualt a faculty by nature whtch ail mon have lit an equat
degrue. Somu rnay talk lontg anti louti tpoti a tapite, lu itieif
interesttnq, ini the presuîcu o icialdren, witliout comrrtandtng thonr
attention % lilo there art. alieoris, %hosu commandi ai lunguagu
anti utgagiug manne r, %vili at oce secure attention and niakec
every word intrestiug. Titis clifferuncu l3 nowliere s0 observable
ah afflong" te herb..-Enter one seltool, andi we observe iis seholars
du11 antd listless, tîtauglu the teacher is Iaborioîîsly atnd perhaps
hearnedly explaiming sanie faat or principle ai tnuch timportanîce
in intsruetitt2 Ilium. - Pas;s la anoîher school. A breatiless
silence pervides the roomn: lIte counitenauce or the chiîdren, up-
turneti twatids te teaclier, buaru %vitiu deltgftt. As lie kitties imb
earnestness titcy kintile itio responsîve attention. As liu explaine
with the eloquetîceofa simplicity, tltey caith uaa expreset
thoutgltt vith beamitug eysst hvtglow cluarly tlbey undersînt
ii, anti haw propareti, ftr itis illustrations, ta meet [lis sift*ing

questiotns. Andi as tuie wo-rk, proceetis hie awn fervour gaituers ife
fromn their entliusiasin.-Sucli a mati itas aptuese te Ieach.-It ie a
glut %vbich, rightly usuti, cardes its possFessor itu triumph aver
every difficully. Thu abilmîy ta tell wuil andi in iaîtguage hevel
with tlie capacity ofihis pupils, le ai more couseqnencu attd vrduu
ta thte educatar Itan higli attaiîtmeute wititaut lte power of suc-
cessiully ueing then.-Combine superior attinments \Yîth attiiîy
ta tell in a %vny,, alear, tnteresttug, anti full ai îneaittng, anti yau
have Ilte accomplishtuti successmi teachur.

To acquiru titis rare qualification, whîicl i s not necessarily a
vaturai gnft, sîtoulci bc the constant aim aud speciai slurty ai the
teaclier. Ta titis endti Ie eltoulti recal, as far as possible, lthe
operattons o cil owtu nuinti ini hie early scliooi-dtys :-\vltît dtffi-
cîtities then pruscîtted thesneelves ta Itis mnut; the tiark points ai
bis studios ; îvhat causeti hlm, mest labour utnd discouragemeni ;
Illu peints ivhich hie toucher faileti ta explain, anti why, &c.
Questions, sucli as tîtese, wvill frequeîîîhy 8uggust the vefry difftcultiue
wbhiah peiplox les or more cvcry minci wlien uncler tratning.
Again, let Iiim ittqîire, %vital, lu studying any tbing, -%vas the firsi
Point thai appeared cleur luo hlm anti %b\v ivas il matie plain 1
Aiter Ibis, wht tu ias the second, the tiîrd stop, &c., ai intelligett
arivauce ? Riglit ansivers te sîuah questions, cannai but be higbly
suggestive in the wvork oi ctiucation.-But ciass-trainin suyposes
pieviaus initelligent preparation ; anti ta directithe seholur un titis,
te as nitîcli ibe ýuty afute teaciter, as class instructiotn. A large
proportion of aur seholars sîutiy mecly for lite sake ai pruparing 1<,
recule thu lessoti. Tbey seemn ta have noc idea of any abject beyond
recitation. The cansequence te, titey stuciy mechanicaity. They
etudy phraseology, not prinaiipius -books, not subjects-wvords, not
ideas. Let any onu enler many cf aur ahools, anti attuntively
%vatali the rabolars engaged in preparing their lassons. Scarceiy
onu ivill bu abserveti, %wh hie not repealing ovur andi over again
the ivords ai the text, as if thora \vas a charn, in theu reput ilion.
Observe the sanie 8cholars ai reailation, anti il le a etruggle ai the
memory te, Tetail tho frn, of isards. The vacant counitenance
tea often indicates thai the eîruggie le fer words ivithout laitg
This diffiauity le vury mnuai increased, if the teacher le 100mua
confineti ta te tuxi book dutitîg reaitation ; and paitiauiariy if ho

,ae t0a ruly mainly upon the printcd questions su otteli four.d ut the
bottoin ai tho page.

'rite ri*glit ciajs-trainer ivili encoura go and direct Ille siholar
hawv hiJefigen tly and profitably ta study hi8 subject. The botter
ibis le due thu mare advantagcausiy, andi wlth lez§8 labour, wili
tho reciling .%-ork bu gano througli. The yourig 6choiar icedit,
esecially in tite comnmuuc"ment of hie studios, much uesistanca
andi eleuraLlemetut.

ln coiiJ&tjing titlîul recitatione, weo ffer the followîng brief
sutrgestionsm. Té the youiig andi les8e xperienceti teacher, thiey
vriII, perliaps, bu af value.

1. Consi dcr icell thle naturat order of presenting a given,
subject.

Tite ability ta determinue ibis constitutes in a great rneasuto Ibo
scienceofa teaching. liu cvery part of education %ve shouli proeeed
front the simplo ta the complex. The mind £zrows: like ail) things
tuait grawv, il prc'greses front the hamagettieuita the lieteragenous
iront tho emplirital ta the raiaIautho concreto ta the
abstract.

'. 7/îoruîtghtly linderedund icý. t you attev topi1 teaclt.
Who dlos ual know ilit a teacher iviio i perfectly faîniliar

will %viat is ta bu tiogbt has ten timnes ilie vivacity ai arie whbo is
obligeti ta iullov Ille very letter of the book ? Bts own enilîusia-rn,
giawvs iu his counterimce, bparkles ln bis e3 es, andi Jeaps tram, hie
tangue. lie %vatiîes thie halting ai hii pupil, petceives lis diffi-
eully, illustrates uthe dark poiut iiu samu ntui Ualy, andi at tlle
praperr moment; rentiers jufi Ille amoutit of assistance the pupil
iueed.ï. Not contineti ta Ille text, ho lias the use ai bis eyes, andi
ivheu il q pea«G or explains, lie can accompany his remark wth a
quic kening lonk of inteligence. Iii tbisw~ay bis elursentivetieti.
Tbey respect hlmi for hie rcady attaiuiment, and they are fireti vitlh

a (leýirc ta bu his equal.
TÎle vc.y opposite ai ail titis le the case xvitli Iimi w~ho kirawa

notlîing oi Ille subject, but %vbat is --onîaitîedinl the text before
lii, andttiot knowvs 1/rat oiily as he reads il cluriîtg tble inteivals

occasianeti by Ille tesitations ofi lie ciass. The tendcrîcy ai sueh
tcaching is ta discourago ubiouglit and set a bouniy on mechanical
study.b

3. Negtect nwt seif-prepa ration.
Tholî prece,!ing remarkis suggust titis duty. Tho true toucher's

ai anti effort is ta be, wlta:lie %visites bis pupil te be-ever grovittl
intinlutlligence. For lie well knowvs that titis is what gives itfe
and ird'stlmets ta Iii teachitig-ubority ta bis %vords-atid altract-
ive powver ta his alass-addresses. Let nl teacher go te his ciass
wlth a mnd muil ai the subject ta bu tauglit, andi master oi ail iis
nats, liow hilgi is his standing andi how commanding lus position,

laore his clabs 1 He bas littie dificulty ta secîtro the attetntiotn ai
hie pupals, andi as little ta keep il up. As he spealis, bis eye
accompanies itis %worcls, anti as luis seholars ansiver lie sues andt
ruads the c\presstorî of îbeir caunienances, %viech ln bîm te fll ai
tneaîting. For il tells botter itan words can do, tire clearness or
obsemrity afube mind's perception, as truili is presenteti atnd un-
fildett. Very différent us the beaming af the eye %viien lte saul
apprebientis, fromn the vacuaus stare %vlten words wîîhout import
are useti, or a truth prusenteti, tvhich the undurstanding cannai
reaah.

4. .Study your le.aclzîing-Ianguage, t/rat yo ma!, be able te uise
itfluienl and correct/y.

In Ihis, how mrany are defiaieni, ?-In addrussing- their clas-es
thoy husitate andi stammer, express tîteir ideas lut vague îermq,
andi aitet ini inaccurate antiiegant languagu. Can a teaciter 50
uffectually give instruction lut gramrmar, as oy hie own fluent amd
correct use of the languagu lie teacheel leI there any sight rze
mortifiying, se diEcordatl, as thai ai a tuacher labouriî.g ta fix in
the minds ai bis class sorte ride of syntax, andi by examplus ta
unfoid ils principe, îvhen hie oivn latiguage betrays his disiegaid
for the very rule bu je expouttding ?-naccuraaius'in tha ]an-uag
af the teaaher-daily repeateci-are sure te bu reXroduced i'n the
school, and beceme habitual. lu ro place ehould becoming and
correct langnage bu mare anti more guardudiy usud than in 6clioeis.
Our scitole êlould bc places noted for accu racy in every t/ring.
Andi in ibis the teacher hiînself shouid bc the huati mode].

5. L'ndeavour la 2narc your instruction attra.ive and inter-
esting.

Instruction has thece aharacteris: las wduon il1 is0G presentati as
te rivet the attention cf the pupihe, rundur tliua willing andi even


