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whose training in_youth neglects this for other things. One
h_eﬁinnmg his book-education late in life may, if ho takes the
right course, learn this as well as he learns other subjects,
though such a ons always labors under the disadvantage of not
having learned some things at tho time of life in which they
are most easily learned. But one who grows up through the
grammar or high school with habits of inaccuracy will almost
certainly carry them into business, and will raveal them in
legal documents or in written sermons. ‘The worst spellers I
have known have been grown.up students in higher English
nnd latin, students whon ever really learncdany ¢ common
subjact. 7’ And they seemed as insonsible to the disrepute of
such ignorance as they were incorrigible in the practice of it.
‘They had failed in tho early drill which teaches andfixes good
habits, and thvy were unwilling to submit themselves to any
Froccss which might promise to remedy, in part, their fault,

nt promisedonlyats price of labor and perseverance which
require o sort of heroism to undertake.

They are good sYellers and they only—excepting the very
fow whom we call natural spellers, and they need the same
drill though not to the same extent with others—whose atten-
tion is called constantly and sharply to tho form of words while
they are getting their vocabulary and are first coming into
contact with written words as signs of ideas. Children now
learn words as wholes and thien separate them into letters. In
this way they very soon learn to recognize in other words, not
yeb tgught to them, the combinations which their eyes and
ears first, and then their tongues, have already been made
familiar with, and so are constantly reading and spelling
ahead of the teacher's lessons. They learn to jump at pronuncia-
tion and meaning, and very early in the process of reading and
spelling astonishand perplex the teacher by had knowing much
more than has been taught. It is not possible, if it were dosi-
rable, for the teacher to keep the spelling and analysis and
definition lessons, and whatever other lesson it may be the
practice to connect with the acquisition of new printed words
in the first stages of book learning, abreast with the child’s
own o.ogt}xsmog of a vocabulary. He will learn words in their
use and in their meaning faster than the teacher can possibly
furnish them in the usual mannerof giving lessons, and he will
learn them accurately, so as to know them and so as {o repro-
duce them to the ear or to the eye in reasonably ceriain oppo-
sition to the exactness and accuracy of the attention which he
is compelled to exercice on such as form the material of his
daily drill. That is, he will speedily and accurately extend
his spelling lesson and his pronouncing lesson to words whic!
are similar or ana]ogous to those which his lessons have fixed
in his eyo and ear, If these organs and his memory are drilled
to sce, to hear and to remember some words justas they are,
he will for himself ace and hear and remember many more,
and if the drill is kept up long enough he will be & reasonably
safe speller : but if this process is not begun early and perse-
vered in rigidly during the first years of school life it is hardly
possible that the child will cver learn to spell. The sharp
sense and the ready verbal memory of childhood seem to beo
almost esgential to the learning of this art,

On the other hand, those who have been drilled (o seo
correctly the form, and have been aocustomed to hear correctly
the sounds of words and have at the same time been exercised
in making the written form represent the sounds heard, that
13, in writting words, will presently form the habit of learning
the spelling of every new word, as a matter of course, the
forms being asccurately noticcd as the meaning is for the' first
time ascertained, and the two being fixed in the mind so that
the one shall always suggest the other. This cannct bo said
of those who have not been carefully drilled in spelling, They
are as uncertain and as careless about new words, and words
which come to their notice later inlife, as of those they first
neglected to learn. They can never learn to spell moro than
they can learn any thing else by beginning in the middle and
qoing backward. The form of words can be remembered only

)y being seen just as they are and seen on purpose to be
remembered, as the railroad conductor sces his passengers, or
as the dotective searches the face of & suspected person that
hie may know whether it answers to tho deseription of the man
ho wants.

. Now a days tho almost universal method of spelling lessons
is the written. The argument is good and the practice should
be in writing. Tho argument is food and tha practice is good.
It is possible, however, to overdo thi, or rather to ueglect
another aid. 1t is {rue that wo need to see a ward just as it
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in order to write it in the samo way ourselves; do we not also
need to Jigar it just as it is for the same purpose ? If both ear
and tongue aroaccustomed to scrutinize words, and both poncil
and eyeare habituated toreproduce them, the habit ofaceuracy
may have two points of attachments instead of one. Wao
do not want to make the written spelling less abundant, but
the oral a little moro’ so.

What shall the spelling lesson be after children get out of
tho second or third readers? What shall bo the daily drill?
We can make sccondarylessons out of the names of articles sold
in o shop, or of tho vegotables raised in a gavden, or of the
parts of o house, or of & taste of etymology, or of a list ofall
the words which begin with a cortain profix or end with «
cortain suftix. There are ten chances to onc that the teacher
does not know any basis on which to build any but the most
precarious (tymology or word-analysis, ho knowing no Iatin
and less Greek or French or Anglo.Saxon ; jand thers ave ten
chances to none that the people has no knowledge of such
things and will not get it undor such teaching. .

Spelling books, or set lessons arranged for the daily drill,
made up of the ¢ substance of doctrine’ in this subject socem
to be both a necessity and a convenience. The ordinary teacher
will do far better with them than he can do without. Indeed,
he will only make s caricature and a blunder of his spelling.
lesson if he did not use them, He can make orthographical
excursions and spelling picnics with safety, if he has some
good guide to call him back when he gets too far away from
work and too much engrossed with exercises whoss msin inte-
rest is not founded in spelling, but he needs and would better
stick pretty closely to bis guide-book and go out on such
expeditions or raids as it mny suggest and show the way to.

Shall Ite learn by rule ? If the language would conform to
rules, this would solve the question, but it will not till the
reform comes, Scarcely any rules, whichare not more conf using
and misleading than Ixel%fu], can bo given. Three or fo.r
perhaps half a dozen, may be of help, but b yond this they are
almost worthless For example; to determine which of the
two letters of the dipthong et precedes the other, we are told
by some that if the preceding consonant have an s-sound, ¢
comes first ; this will spell many words and would be a great
help but for such bothersome exceptions as siege, sieve, cuirassier
financier, £c., and if there were not so many words in which ¢
comes first, thongh the combination is nof preceded by an
s sound : a¢ {ordml, reign, vein, mullein, neigh, &c. Kerl says:
alicays c-ci; how then about deficient, proficient, sufiicient, cons-
science, not to say glacicr and species ¥ - Another says (Westlake)
clous is the spelling for words which ﬁertain to matter, for all
other cions. I find no exception to the first half of this rale ;
but how about spacious meritricious luscions and_capacious in its
first meaning 7 {4 can hardly be more than a chance that the
rule is as nearly truoe as it is, and it is only halfa rule at best,
for its legitimate extension to include another preceding con-
sonant, t, with precisely the same vocal power as cin such
cases, puts us at sixcs and sevens, as there as many teous.es
as tious-es. No principle of or thography is involved and hence no
safo and comprehensive rule can be made. A very few rules,
howaver, are of service.

A principle of arrangement of a spelling book may bo found
in the classes of errors almost universally made. Thesec are the
interchange of alphabetical ecquivalents, double or single
consonants, the vowels of obscure or unaccented syllables, and
words of similar or nearly similar pronunciation. For example;
the child does not know, unless he Anows—that is, he cannot
guess, or determine by any rule—whether to write sor cin the
last syllable of supersede and intercede, one g or two g's in
maggot and faget, what vowel to write for the second syllable
of separate and origin, and whether to write heach or heech,
principal or principle, as detached words, undefined, 1fhe were
drille&m in miscelianeous collections of words, a rulo being
thrown in now and then where a really helpful one can be made
and a foretaste being offered of the way in which words are
made from other words, just enoughto suggest that a very
inviting ficld lies not far cutside of his spelling leason, and not
neglecting a full collection of phrases containing homophonous
words, would he not be taking, about asdirectaroad to correct
orthography as can be found? Thus : if all the words, ora good
share of them, containing ¢i and those containing ie, and those
which have two n's or g's and those having only one, and those
which double tho consonant or drop the final vowe! on under-
going some modification, &c., were put together, and were

followed by a collection of those which cannot be made {0 go
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