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connection is the difficult problem of ¢ culture-geography ; »* which,
for working out all the moust different influences of Iife” and nature
into & trausparent and ingeutous who'e, requires Jhe highest degree
of mental power, and has us plice, if anvwhere, onl{ at the end of
gensraphical instruct:on.  Several movemems of 1he human race
must be discussed previousty, and a sausfactory undorstanding of
them s probably 1 all cases very doubtful with scholars who ure
not suffictemly prepared for 1t

1X. Histony. By ABBENRODE.

1. What are the material conditivns requisite to make history
an importunt means of Mmentul cullnraliung

The marerial ought to be selected with reference to the ntel-
Jectual standing and wants of the pupl, to be formed wto a well-
systematized whoie, and to be so used w teaching thar, by 113 vivid-
ness and truth, as wel] us by its attiractiveness for the juvemie mimd,
it may arouse aad strenuthen, improve morally, prepare the pupil
worthily for practical life, and nowish in him a Christinn spirit. Of
course, the charncter of the nation to which the pupil belongs, is
prommently to be considered. .

2. What personal conditions influence the cultivating power of
the study ojP history ? :

As the totality of the puptl’s wdividuaiity requires, 1n historical
construction, great 1egard, and as very much depends on the tact
with which his mentanchrs are nourished, so the eflect ot hustory
on his mind depends even more on the ubility and character of the
teachier. Unless he possesses, together with the requisite external
skill, a sufiicient knowledge of hustory, true prety, and a noble
heart; and unless, besides Derng a mau of veracity, he has acquired
consciencious impartah y and the circumspect calmuess of a clear
judgment, he can uot hope that his pupils will experience the culti-
vating power of history.

3. What are the leuding characteristics of the proper mateyial ?

The most essential of these muteriais are, a, the pulitical, under
certain modifications, patticularly that of the native country 5 b,
history of civilization, under some limutations, particularly that of
the Curistian church.  Though the matena! chosen under either of
these heads may be hroughout kept asunder, and, mn fact, has been
so very often in historical works, yet an appropriate combination of
the two for construction must be recommended, since they sup-
plement one another ugefully, aud, in practice, admit quite well of
this mutuval compensation. Ovr German youth need, above all, the
history of Germany, aad where there is occasion, the attention
should be fised on the eccles;astical, scientific, and artistical deve-
Jopment, as well as on the formation of the character and manners
of the nations. Which of the two sides, and in what proportion, i~
to predo nmate, depends on the particular wants of the pupils: still
the hisiory of the church i¢ of especial value.

4. What are the principles of teaching history in school ?

Historical justruction requires in all cases a narrative form. In
propurtion to age and ubility, the narrative w:ll have the character
either of biography and monography, or will represent, in chronolo-
gical order, definite groups of historical facts in their interior con-
nection ; witho.* any exaltation of the authors of the events very
high above the common level of life. In either case the teacher
may choose an ethnegraphical, or a synchronistical order. The
pragmatical method, 1, ht and important in itself, has in most cases
at school, an unsatisfactory result, even in higiher schools: since
even the well-prepared students of the gymnagia, (colleges,) waut
the maturity of lile which must aid the pragmatical understanding.
Fi;:allly, the method of universal history 13 quite unsuitable to
schools.

5, How have those principles been practicully used and express-
ed hitherto? . ’

History has been, from the most ancient times, written and tatight
in all forms. It has been 2 monum:ntal nareative of the exploits
of who'e nations and priviteged individuals. Euach ancient peaple
has, aut of a cestain nscessity, written and tauent 1ts own history,
~—some classically,—for all time. Besides, modern nations have
taken hold of the Instory of other countries, particularly of old
Greece and Rome, and reflected them i the mirror of their own
perception ; they have created the representation of a history of i
world,—general history. This has led to teaching general history,
either connected with that of the church or separate from it.  The
alinost exclusively ¢ scientific 2 method of treating the same iu
writing and teaching made it suitable oniy for such as wanted a
« scientitic,” (collegiate, eic.,) education. Others neither could nor
should learn it.  But, since a common inclivation to acquire hislo-
rical knowledge has sprung up, in consequence of a mvre general
education in bener schools, it suffices nu longer to confine this
inatruction to the disciples of science, nor to satisfy with general

notices from history. The peoyle, even in the lowest c'asses, will
—itnd should—partuke of it. This haa led 1o manifld amd su. cess-
ful attempis 1o find a suitable way of treating hustory, u d to give
the common schoo! a share in its profits.

Several popular and practical methods of teaching history have
arisen, whieh, though differing in many respects, agree very much
m therr fundamental ideas.  These methuds may Le di-tinguished
firaly us Leing chielly restricted, the one to bographical and mono-
araphical narationg, the other to 1the natural and temgporal con-
nectinn ol listorical events.  In the former case the chief persons
and events to be spoken of are at fiist arsuged by beginaing fioan
modern tmes and rocesding in a retrogrude order t6 centain pri-
tnary epochs, in order 10 review the whoele afierwird, frum these
8‘)“![*, wmore thoronghly, by desconding 10 the nataral order of tune.

1, the moet important phuses of the development of uationat aud
political life are made the centres of an arrangement, by'w.oups,
which treats the facts and persons that are the types of that devo-
lopment, through all time, jn defimte perinds, aud only occasional
side-looks are cast on colemporaneous events.

In the other case, either the histoica) material is arranged in
chrouological order, and divided, according to its nmatwe i _the
different ages, amongst single nations, (ethmographically,) fiom
their rise ull their fall; or, all nations ae treated side by side at
the same titne in periods, (synchroni tically,) in order, o aniving
at each new cpoch, 1o gamn a general view of the development of
the whole human race.

In both cases it is either the history of the native country or the
~eneral Iistory of ecivilization, or that of the Christian church, by
w};wl& the point of view is regulated, and on which the chief stress
18 land,

6. What are the advantages of the brographical method ?

As long as i is of consequence to arouse the historical sense of
begnners, and while these ate not so far advanced as to understand
the general state of a nation, since their interest for individuals
preponderates, <o long it is quite natural and profitable 10 join all
history substantially with the biography of the tepresentative chief
men, at the same tine with which the outlines of the chief events
may be surveyed. Even at a later stage, the biographica! element
has a high value, since it may give, along with aarratives of indi-
v.dual expericuce, especial relations of the general develupment of
events, such as facilita'e their understanding and eunlarg- kuow-
ledge at the same time. Even the hidden motives of facts are not
lguf open to the historian, until he has lovked sharply into the par-
ticular life of the leading and cooperating idivi wals, who either
receive or help to give the character of their time. We may add
the general human interest excited by personal experiences of life,
and the moral ifluence exerted on susceptible minds. Dry geue-
ra ittes and outlines cun of course never excite such a lively interest
as good biogiaphical narrations.

7. What are the objections to the exclusive use of the biogra-
phical method?

A mere succession of separate biographies will never show the
real course of the general development of history ; they are, even
the best, mere frugments and portions, but not history itself in its
mner moral connection. Moreover, the description of the outward
tife of historical persons, as sufficient for beginners, is indeed gene-
rally not difficult; yet it is so, In a high degree, to enter into their
muer hie and character, whence all their actions originate. ™ pre-
supposes so much knowledge of the human mind, s0 much self-
denial and impantiality, requires such an expanded and detailed
knowledge of the material for understanding motives, that it is as
rare to find goul biographies, as it is rare to find those conditions
combined in one man. The usual biographies swarm with gene-

widtivs and partial judgments.

8. What 1s the value of the regressive method ?

_Strictly spraking, the regressive method is the preferable one for
historical research. Faciny the eveuts, it inquites into theit imme-
dinte causes, and goes back to the remoter ones, in order to recon-
struct philosophically the history which has been developed
according toa higher and divine plan. So far as the methad of
research is 10 be represeuted by the method of 1eaching,—as it
sonetimes has been required,—tle rearessive proceediug is correct
besides, it is formally prac.icable without diflicuity. But it is con-
tary 1o the precess of historical narration, aud begins almost neces-
sarily from “characters and epochs of wmodern times, by far 100
complicated for beginners, and such as to prevent usually the com-
bination of truth with popularity. Besides, this method could be
appiied only at the beiuning, and would soon necessuily pass
vver into the chionological one.

9. How fur is the chronological method valuable?

The historicul évents Jevelop themselves in lime; tite natcral



