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clover devices become move complieste and laborious than the sub-
jeet itaelf wwhich is taught by them. T give une example, and that
only, of what I mean. There is a book recently published, calleda
Latin Gramumav, in which the Latin Inngunge is tried to be taught
for T presumo téaching is tho aim of the composer--by rules which
aro, to my mind, much harder to learn than the language. To mnke
theso rules frcile, they nro illustrated by doggorel verses so atroci-
ously bad that thoy muke the flesh creop to listen to them. They
would have knocked all the verse vut of Shukespeare himself
hiad he beon tortured with them, The object, I am told, is- “short-
cut.” To enable many facts to be taught in a short time, it is ro-
quisite to artificinlise the mind with foreign matters, in order to
make it take in more : therefore so much brick rubbish is used on
which to lay an unsound foundation for an edifice that is not in-
tonded to stand Leyond the majority of its owner, but whichis fully
expected then to fall to the ground or to remain a useless ruin,  So
the minds of grown-up mon are filled with the ruined edifices of
learning, shapeless, empty and valueless,

To the errors which ave thus cultivated by the crush of education
in early life, and which breed a dislike for education in after-life,
there is added, in vur modern systems, another error  that of mak-
ing learning, which should be as quiot as a mill stream, competi-
tively furious. I confess I stand daily appalled at the injury to
mental and physical life which Isee being penetrated in this way
under the name of learning.  Thirty yesss ngo matters were gettin
bad, now they are getting hopeless. At that time one sex, at al
events, was safe from the inganity.  Women were saved from com-
petitive mental strain, sv that the progenies that were to come and
replonish thi: earth were burn with promise of safety from mental
degeneration, on the maternal side atleast. Now, however, women
are racing with mon, in strife to find out who shall become mentally
enfeebled and crippled first.  Tho picture luuks terrible indeed.

The picture is terrible, and for the future would be pusiively
calamitous, but for one gleam of hope which, as I will show by-and-
by, is cast over it. At this time wo look fairly and honestly round to
find & great many men still playing an active part in the affairs of
this world, writing useful and amusing books, conducting great or-
gans of public opinion, making discoveriw m science of the most
extraordinary kind, compoesing songs, and, ina word, keoping alight
the intellectual fire. \V}w ave these men? Rend thew lives, and
you will find that they are, I had almost said without an exception,
men who in their early career have been under no competitive
pressure, free men, whose Lrains at the period of inatunty arve not
filled with-ruined edifices or whitened sepulchres holding dead men’s
bones, This, you will say, is satisfactory so far. Itis, But then
comes the solemn question :—Who are to follow these 2 We look at
the past history of men, and see that heretofore the men have al-
ways come. We look at the present, and ave obliged tosay : Yes,
but in the future where shall they come from? The desrth has
commencéd in carnest, oven at this time. How shall it be re-
moved ? .

In the upper and middle classes the dearth cannot but remam
while the current method of encouraging mental death by competi-
tive strife is the fashionablo proceodins. War-cries in learning, as
in every other effort, have but one end—desolation, desolation? I
am going to say a bold saying—bold because it is based on natural
fact. I can find numbers of men who, having been born with good
natural parts, have been turned into practical imbeciles by severe
competitive strain ; but I challenge the production of even one man
of pre-eminent and advanced power who has been brought out in
complete and: sustained and acknowledged mastery of intellect by
the competitive plan, ‘¢ Glamis has murdered sleg *—competition
has rhurdefed ndnd. There is one university which more than all
others is the offender, the exemplar in this regard. It is not a
teacher ; it is a destroyer of teaching. I do not call in question its
good intentions, but T oppose its pride and declaro its blindness ;
and I want you who aro engaged in education to protest against the
ruin of your good work which it and all-who go with it are inflicting
s0 determinately.

1 said I would light up this subject with one gleam of hope for the
future. T take that gleam from the Board schools ; itis kept in them,
and T trust it will always. If the Board achools will - only maintain
a moderate system of cducation ; if they will simply be content to
lay the foundations for the developinent of such men as Slmkesg:?re,
Priestly, Fergusson, John Hunter, James Watt, Humphrey Davy,
Michael Faraday, William Cobbett, Turner, Flaxman, Richard Cob-
den, Charles Dickens, Gocrge Stevenson, David_ Livingstone, and
othors of such sort, all of whom would almost surely have been men-

tally abolished by the competitive urdeal, they will do » work which
will be more than national,.n work world-wids and lasting as time.

Hayply, too, in the success 6f their undertaking, the Board schools
may, by force of results, bring back io reason the crring crew who
would cram all Joaxning into the human mind in the first quarter of
its existence, and Jeave it stranded there. It is a sad look-out for
the nuw governing clagses, one million in twenty-four millions, if
this les,on bo not svon learned. For knowledge alone is power,
and knowledge with wisdom combined is victory and governance,

In this suggestion for the future, no thought is conveyed of pluc-
ing the Board schools in opposition to the higher-class schools and
the Universities, The higher-class schools and the Universities of
thesv islands have Yllnycd, in the past, a part second to nono else-
whqre. They have had their princes of knowledge, their Newtins,
their Halleys, their Hamiltons, their Harveys—their hundreds of.
great ascholars, poets, philusuphers—all that is mentally noble, as
their own. My argument is, that these great vnes were theirs when
they were content to cultivate industry, to nurse genius, and even to
fon into life what might at_first seem feeble and unpromising men-
tal effort ; -but that the like of these can no longer be theirs, if
thoy cuntinue tv eave less for the true culture than for theappareant,
and unly apparent, results of culture , and if, instead of sustaining
the weak, they strive to become powerful by crushing and killing in
their early life the strong as well as the weak by the like impatient
pressure.

T had intended to touch on education as it should be modified ac-
cording to seasuns of the year, and on vne or two other cqually -
portant topics , but my time is up, and I therefore cuntent mysulf
with offering, as the essence of my discuurse, the fullowing proposi-
tions :—

1. To secure heilth through education, it is requisite that a more
systematic and scientific study of the psychology of the subject
should be undertaken, and that class studies s}wﬁd be divided in
regard to the mental aptitudes of the scholar.

2. Parents should expect. teachers to vxercise a fair and discrim-
inating judgment as to the particular capacities of children under
their care, and should be influenced by such judgment in the direc-
tion of educational work. The teacher should become, in short,
like a second parent to the scholar. ]

3. Much greatexr cave should be taken in ubserving the intluence
of special physical peculiarities of budy and heredities un education-
al (Ymgress, while the influence of education on such peculiaritics
and heredities should he carefully learned and determined. By this
means two useful purposes would be secured ; education would be
made to conduce to physical health, and physical health- to educa-
tion.

4. All extreme competitive strains in learning should be dis-
countenanced, as cfforts calculated to defeat their own ubject, and
to produce mental as well as physical degeneration.

5. In school-work, the Swiss systom of teaching should’ be more
closely followed ; that is to say, very guick and precocious children
should be directed rather than forced and encouraged, while dull
and feeole children should receive the chief attention and cre of
the teacher. :

6. Education should be 8o carried out as to make the whole of the
life of men and women a continued process of learning, varied, at
different ages, according to the changing capacities, facultics, and .
aptitudes for the different subjects included under the head of know-
ledge useful-and universal.
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