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Tt voung teachers are recommended to nopeat

e ~onses ~o that cach At o he reached thameh e
sredomnant tepe of 1magery Probably there res
Jividual tepes, but merelv varieties from o gener
which includes all forms ‘oo differear degrees

]

There are alsn enormous differences poancha i
Aignhositions which require different treviment hoehy oo
respect to school manmeement et methode et s
These differences in hahits, Ahilities, chareter omdon
rerests seem to warrant the formation of cecial classe
or conditions to meet individual needs  For thee rea
con. Montreal and other cities relv an <hor Divisions
of the <chool vear of about five monthis ¢ wh  InGan
Indiana. thev have divisions of three months cach e
this wav. sub-normal children may only reanire toore
peat part of the erade and will nat lose o+ whaole vear
Numerous cities in the United States and 1 Germam
have f{ramet=vstems to avoid nromotron he classes,
while réffaining the advantages of class oreanization

Foven with best classification of children aroeteses

there are eroat differences o their achicvement 11 am
particular subject. The standard teats andeenles,
which are now a common feature of experimental edu

“cation, have proved conclusivelv the grent varieties of

achievement in different ‘subjects hyv children in the
same grade. Even when a test is made throueh sev
eral grades. it has been found that some children 0
Grade TV abtained hetter results than children in Grade
\7ITT Of course lh();(‘ are ﬂh} hest (‘hn(lrmy M Grde
TV who are compared with the noorest in Grade T
This has heen found to be the case in arithmetic, hand
writing and composition. ‘

The oreatest problem facing the teacher is the ne
cessity of adapting instruction to thz needs of children
who vary so greatlv in abilitv and in sttafiment.

One of the methods which is closelv related to rra’
«chool practice. is the assienment method of teaching
Tt is highlv important that correct assienments for
homework and Y ceatwork should he oiven. The limits
of a new lesson must bhe clearly defined. The teacher
chould sugegest the best wav to studv and prepare the
lesson. Explanations should he given. But even then
the pupils will have difficulties, and reanire to have
their seat work supervised. She mav sav “Beein where
you left off.” “Studv the next five pages.” “Studv nae
es 21 to 20.” “Go on and finish the ~hapter” : hut all of
these assienments. although thev seem to he definite.
give no indication of the ohject aimed at or the method«
of economical studyv. Tt is hetter to give tonic assign-
ments or problem assignments. These mav he riven in
the form of a question or series of questions. For ex-
ample. at least ten or a dozen diffcrent lessons: could
be $ake_n on the subject of Confederation in Canada.

1. The cd/nditions which existed previous to Confedera-
tion.

2. The difficulties which Confederation a practieal
subfect for discussion. i

3. The negotiations which took place before Confed-
eration was consummated. ®

4 ‘The comtent of the agreements which were inenr-
porated in Confederation. :

5. The immediate consequences of the British North
gA‘merim Act and its chief provisions.
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" Comparison of the parts ph\,\'ﬁd by several of h
rrotest teaders on that plece of statesmanship <
The puh'ic works which were roquired to congoll-

date the agreement

CThe ponitieal chianges which ensued.

4 Comparteen of the Progress in Canada since m-
fedepation w th its position before that time.

10 A discussion of the consequence of Confederation:
cmpared o with oan cetimate of the position which 'm
Vave resulted had Confederaition not taken place. - ’

11 The consttuttonal effect of Confederation.

11 ¢cach of these ‘.npi\\ were ili\‘*iﬂﬂcd to a class in
he form ot o c!mw!inn or pruhlclm to be solved by_;‘a
iy ot the histony book, cach child would know ex-
et achat he had to doand would know quite cleadly -
when he hued nnsshed his taisks, A large amount of m
rronble at present i «hool is due to the fact that Chiu—
ren do not keow exactly what it s the teacher Wm :
‘Lem to lear, nor do they know when they have leam-
el it By the problem method in assignment, the child-
ren's donbes on these matters are laid aq rest, and they -
have a detinite tash which s within their power, and~
e Rnew when they hae fintshed it. There is also
qo chanee of memorizing from the words in the hook.
Foach problem required selection and judgment, some-
fimee even finding information from different patts
o '.h(‘ }M»(’\k, i : L

(‘To bhe Continued)

*A True Story of

ation Building
l M Anderson, Divector of Education among New
Cancadians, Department of FEducation, chc‘m p

HE_hero of this little storvy was born in Ireland

some twenty o vears ago and while in his teens cmis
erated to Canada. e entered an Eastern University
and later was a student missionary in Saskatchewan.
When the Great War broke out. he pmmnﬂy answered
tl)v call, and shortlv after was in the front line in -
France. His ot fell with the Scouts and as Scoutmas- -
ter he led his men through many hazardous adventures
On one oceasion he discovered one of his chums in a
most difficult situation. The latter with two or three .
men were holding back at the point of their revolvers
a much larger number of Germans. ‘They had alr
hot ten but were ranidly becoming exhausted. e
brave scoutmaster called.to his chum and asked-him”
how long he could hold out. “An hour,” was the reply
;n\u,l the scout shouted back. “I'l have your men here
hefore an hour” Hastily he crawled back and was -
soon leading a dey of men thrnug\h the German barb-
¢ wire. His chum was relieved and was later made a
\".C The scoutmaster received a Military Cross—and
four bullet holes through his hody. '
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The. }_Nll!‘v.h.'ls‘ ended. The scoutmaster came back
to take his part in the building up of Canada. He look- -
¢d around for some work in which he might best serve




