
men whlat it sems te menui, it noeds te bo
translated. It is far botter, in dealing w-.ib1î
chljdron, te refer te the original idea, and not
to the symbol. Children are very literai, and
goinetimes go far nstray because iii their sim-
plicity they suppose their teacher ineang wliat
ho says. The Bible is an Oriental boak, it
abounda in figures, and no teacher can convey
tho idoas of the Bible unless ho translates tiiese
freqiiently rocurring figures and syinbols inte

Ntheir literai equivalents.
Thtis requires pains and sttndy, and no more

conventional, knowledge of the Scriptures.
Herein wvill ho manifest the suporiorîty of the
toncher of '98.

(3) H1e inust know titat ebtîdren are perfect-
ible. We re it not for tlii the tencher's task
would ho hopeless.

The teacher of '98 is going to apprecinte as
nover before the scholar's capacity for improvo-
ment, not only his salvability, but the vast
possibilities that open up after ho bas beon
save(1. Henco ho will work with confident
oxpectation, even *'hen dealing with material
apparently the most unpromising. A teachor
who is not sure of success, who is not exultant
in the knowledge that the omnipotent Ood is
backing him, cannot be a success, and belongs
in 1897, or farther back stili.

Children are plastic, they can ho moulded;
in other words, tlîey are perfectible. And
what God -vants is their perfection. They are
to become like him. The trouble in 1897 wvas
that not onough was expected of children. It
used toeosaid, "«You are expecting too much
of a more child !" Wby ! it is not possible
te expeet to,. much of a cbild. Wlîen it cornes
to grown people, that is a very different
matter ; if over, say, twenty-five years of age,
they are already, in many cases, set, too old te
learn, too old- te change. But with cbildren
it is altegether different; thev are placed
in our bande te do witb alinost as we will.
The Sunday-school teacher of 1898 ie going te
rise te, hi8 responsibility as nover beforo, and
by deeper appreciation of the fact that, chil-
dren are lively, acute, perfectible, and, by
better adaptation of himef te these condi-
tions, he is going to excel aIl who, have pro-
cedcd hitn.

When ho teaches, hie seholars will not ho ia
tîte frame of inid of the boy who, when iike

rojoicing, roplied, IlBecaueo MiB teaclier wul
done teaching of him."

"1Why are you 80 lato in getting home
from Sunday.sclîool, Bobbie ? " IlWoll, 1
gness ! Thoro wfl5 a man there who made an
ail-day speech, and 1 thoughit lie vouId neyer
got ont." "Who %vas he?" "Aw! I Iforý,ot
N8s naine; but they said ho was an escaped
missionary."

I)oubtless thore wvere teachers after the
order of this l'escaped misiontary'>iii 897,
but the year and its oxporiencos have beon
fruitful of good to them, and you wvould
scarcely know them for the sane teachers in
1898. So great is the iraprovemont in al
their ways that their scholars are no longer
glad, but sorry, whien the timie is up, and their
teacher "l i dono teaching them."-Prof.
Fagnani, of Union Theol. Seminary, in S. S.
72iine'.

IMPORTANCE 0F QUESTI0NING4.

Ever since Socrates, conversation has becn
the soul of teacbing, and ever since Adam and
Eve the quzestion has been the life of conversa-
tion. A teacher's success depends, in about
equal mnensure, upon inspiration, cogitation,
and interrogation. Lot the first be the grent,
gravritative forces; let the second prov'ide the
truth, the Iiquid; thon the interrogation-point
is the curved siphon, wvhich transfers f rom the
full to the empty vessel!

Many, many a teacher has failed, tliinkîng
himiself flot wvise enougli, or not energetic
enough, while iii reality lie lins simply failed,
te be wvisely and energetically quizzical.

But what i8 a question? Is it not a fish-
hook for pulliîig out, rather than a siphon for
putting iii? Yes, Inter ; but you cannot fisb
sncess-fully in a dry pond. Any bungler n
examine and test. The nice art is te use your
interrogation-points as instruments of addi-
tion, rather than of subtraction.

But why is it ofton botter te insinuate
instruction tlirough a question, in preference
te pouring by direct harangue? Well, does
not a question imply community of interest,
and hint at, equality or similarity of attaîn
ment? The question is neighborly ; the dis-
course mounts a platform.

The hielpful lesson, conmnentaries fail, par-
why the Ethiopian cunuch wvent on bis way 1 tially, te reucli inmny a class, bec4Lnse its


