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are based «n the excellent mental drill involved in the mastery of t touch on a fow leading phenomena and principles, and that in a
its highly philcscphical syntax, on its adaptation to philological | cursury aud superticial manner,  The subjucts taught i vur schools
1eseatch, on the power of its liternay treasures to stimulate the  are not only vanous, but to a largo extent they stand related to
imagivation and cultivate the taste.  But such were not tho cir- !dnll’urem faculties, thus in the very nature of tlunys, rendering 1t
cumstances wlhich gained for it its origimal admission to the seats | impussiple to discuss under present limitations, either tho under-
of leaining in Europe. Greek was the practical study of those | lying laws or practical methuds of successful teacluiny, with any
times. 1t commended itself on positively ntilitarian ground. It | breadth or fulnees of treatment.
revealed knowledge which conld nut Lo obtained frum the imper-,  We are professing, huwever, to view the subject in the hght of
fectly Latinized Aristotle, It furnished the key to all that \\ns'historical mquiry. Well, so far as much of the past is concerned,
best and wisest in human thought, not excepting eveu t. ¢ words  the value of the results of such inquiry 18 of a purely negative char-
of him ** Who spake as never man spake, * thus inducing men to  acter. Weo learn the importance ot truly philusophical theories and
study it just as English schulars study German, not so much for niethuds of education by vbserving what has tahen place whero they
tho sako < f the lunguage us for the enke of the treasures it unlucks. | have been absent, just as we learn the value of scivntific systems of
My purpose docs not require any attumpt at furegusting tho'ngricul!ure by noticing the sterility and desolation to which empiri-
future of this noble Janguage in our schocls. The determming | cal fnrming always leads. It ought, however, to be a cause of real
principle is a plain one, aud that principle is nut prescriplion, but | gratitication that through the slow and often almost untraceable
atility. Greek came in as a swpplanter, becouse it was a better in- | evolution of the ages, we have reached in these lust days at least an
strument than the studies it displaced, and it will go vut supplanted | approaximation to a definitely formulated Sussce or Evucarios,
in tern, whenever it shall cease to answer sume one of the really | It must be admitted that of the educating races of the world, vur
important ends of education better than anything else.  We cannot | own has had perhaps the least to do with aiding this develupment,
be depended on for any length of time to Jumber up our courses of | aud is by no means among the foremust in recogmizing its import-
study with mero fossils and mummics, or to use a pocr piece of | ance now. Many highly cducated Englishmen, and some Inghly
niachinery when a good ono is within cur reach. Inarecent paper, | educated Canadians, tou, I fear, are prepared to smile incredulously
the foremost Greek scholar of America, Professor Goodwin, of | when told that psychologial reseavch has brought to light a scienco
Harvard, after referring to the accredited placo of Greek in uni- jof whuse laws all rational cthods of wstruction are simply the
versity courees, observes : “‘But neither this nor any vther study | practical applicatiuns,  But it 1s vbvious that unless the human
can occupy this respcensible positivn except at the paice of eteruat | mind is utterly without law in respeet to the operation of its facul-
vigilance. It must be wide awake, too, to see that its methods sre | ties, such a science must exist pulentially, and we have reasun to be
not antiquated. . . . The foundations which it lays must e | grateful for the deuree of fulness and precision with which its prin~
solid and ‘asting, or somothing better will take its place.”  Thesy | ciples have been actually developed.
sagacious cbsurvations both state and illustrate the principle I have ;A recent writer expresses the upinion that, **inspite of the great
been trying to unfold. advances which have been made of late years, the Science of educa-
Otherillustrations of ehanges in o ueational subjects and mothuds | tion is still far in advance of the Adrt, schuolmasters still teaching
congequent on charges in suciety and advances in civilization sug- | subjects which have Leen umversally condemned by educational
gest themselves beyoud my power to use them.  When Aquaviva, |authorities for tho list two huundred years, and tho education of
in education the great orgamzing genius of the Jesuit Order, was | evory public school being a farrago gf rules, principles, and customs
plannity the policy which ultimately Lrought the schuuls of Eusope | belongmg to every age ot teachimg.”  To tlus we may say that 1t 18
under his sway. he was wise enough to see that he was living in a | a great tinng to have the science, even if the art yet lags so fur be-
new-age, and that the Trivinm and Guadrivium of the medieval [hund. Sumething like this might wi.h seme- truth be said of the
schools had outlived their usefulness. His rutio afque institutio | rolation of every art to its kindred scienco.  But if this bo specially
studiortan was the product of a profound appreciation of the ten- | true in respect of the science and art of educution, the reasons are
deuey of events and the practical demauds ot the age, and perhaps | not far to scek.  Education is youny ; the sciences with which the
did as much as religious zeal in extending the influence of the fam- | comparison 1s concerned are old.  The correct appheation of their
ous Order. principles has Leen carefully studied out by Jung processes of indue-
It would make this part of my paper disproportionately Jong | tion, wc.uwing centuries in their sweep. Law, medicine, and
woe I torefer, as I properly might do, to the recognition reluc- | theolugy lave thus been patiently investigated amid the inspira-
tantly accorded in theso lust days to science and her multiferm ap- | tions and opportunities of famous universitics. It way indeed be
Plications, first, in the universitics, arnd then, in respeet to more ;said that sue of the particular problems counected sith education
clementary prit ciples, in the istitutiuns for secondary and prituary ¢ excited attention even in the carhiest tunes. So they did. The
education. Svuflice it to say, regarding the general subject, that [ {acute and perspicacious intellect of that great speculative thinker,
by no means wish 1o convey the meaning 1hat histonical 1eterences | Plato, anticipated some of the pusitive conclusious of modern edu-
will enable us infallibly to decide the clum of tival studies or 1ival | cational science.  Aristotlo and Quinctihan grasped and enuncrated
groups of etudies. By such refurences, huwever, we learn torebuhe | valuable principles worthy of bemyg meorpurated in ** the body of
the dogmatiem which euhdemns a stuay simply because it was not | sound doctrine.”  But these carly attempts at systemutizing the
to the frant o century age, or applauds another which ages ago | prineiples of education were lust sight of during that long perod of
answercd conditions that have passed away never to return, They | dense vbscuration when men with difliculty retined i their viion

teach us that in the studies of the schuol as in other things, oven the rudimentary shapes of learming.  With reviving culture
* Qur little systems have their day, naturally the first question was, ‘‘ What shall we study?” not
They have their day, and cease to be,” ‘ How shall we study?” But in time the inductive spuit gener-

ated by Bucon did its work. Paticut minds traced out the idea of
education as something having a definable scientific basis, something
immeasurably transcending routine varied only by empirical grop-
ings in the durk.  Unfortunately this new theory received but scant
countenance at the great scats of learning, The univeisities had
lost the freshness of the Renaissance impulse, and too generally
had given themnselves up to the spinit of ease.  Individual names of
great enminence counscerated the new science, but the task of evolv-
1ng 1ts principles and methods fell chietly to the lot of a few loncly
investigators, working apart and often repeating each other’s dis-
coverivs, without in many cuses proper upportunities for broad,
reliable inductions, and thus led to propound as educational axioms
b aradoxs: : ]
of lustory, is how shall the various Lranches be taught, fow, n re. sziuﬁgnf;mf ;&;:;?:‘fi:::ﬂgefe;ﬁﬁn tion would have reduced to
apuct buth of the ends aimed at, and the nicthods adapted to thuse To b tinted
ends ? Thoigh this is in fact a more jmportant question than that (To be continted.)
which has thus far occupied us, its consideration hete must be con-
fined within narrower limits, It is impossiblo to compress into the | It is said that the engravings for Harper's Monthly cost $100,000
few prges at my disposul the substance of tho rapidly extending |a year, and that the Century has spent as much as §6,000 for illus-
literature of educational sciénce. At most I could only hope to, traticns for one article

while, in view of the almost alarming multiplication of new sciences,
and arts basea upen Lhem, we increasingly appreciate the knowledge
of such a principle, that we mnay be saved from utter bewilderment
and despair.  Life is tao short to cnable us to learn ull that our
forefathers learned and that vaster knowledgo of which they knew
nothwy, in addition.  If wo are sometnnes led to fear that the old
idea of culture in the abstract, of mental disciphne and develop-
ment, pure and simple, is in danger of becoming extinet, wo must
encourage ourselves with the conviction that studies which enrich
and ndorn life will also train and develop mind.

2. A closely connected inquiry, and one in reference to which it
would be profitable, if time permmtted, to eclicit the true teachnng




