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FothRmxE].LANGUAGE LESSONS.

Sonie years8 ago iL was taken for granted by îiny
teachers that children knew nothing when they tirst
entered the sehool-rooni, 1ad no power of acquiring
tacts, and that the ifirst and ýfor sonie tinie the only
thing they should learu wus to read. Now we regard
these smali folk as interestîng 1)ossibilities, endowed
with a complete mind (though ini a rudimentairy state),
and know that they have already begun the storing
up of tacts and' i-eas to whichi it ia our business to
add, while con8tantly seeking Lu develop Lwo things-
thought and iLs expreçsioni.

lu order to furnish material for the former, and
aiso to train the senses(that they Inay make discoveries
for themselves) we gîve our pnimary scholars lessons
û~pon ail kind8 of objecta; likewise upon number, size,
direction, tom, colur, etc. Ail of which, as well as
every reading lesson impiie8, ut course, training in
language. But, since the aim ut ail our teachiug i8
the development ufthtougbt-and language i@, perbap8,
as needfni tbought as to its expression-it tollows
that chiidren require a dloser and more persistent
training in language than these lessons afford.

This we endeavor to accumpliih by meana of Ian-
gpage lessons un pictures, plants, animais and rocks;
natural phenomena as bail, snuw, ramn; and physical
Meatureasncb as bills, valleys, rivera, etc.; while at the
same time a amal heginning i8 made in scientific
study. Doubtiesa, many will smile at the idea of
science in connection with a child ut six or seven years;
yet, expenience bas tanght that at nu later periud of
sohool-lite will they enter into the -sudy ut nature
(presented atter a child-Iike tashion) with a keener
zest, for tbey love animais, birds, and growing thi nga,
and delight in learning about them.

Nevertbeles8, while laying the founidation upon
which geography, botany and zoology ^May iu due
time b. re ared, we mu8t flot' lose ourselves in these;
but, bearing in mind that the controlling subject at
thiz period i8 tbe impression of though t, teach lanquage
trom beginning to end ut every lesson.

Tbough it is a difficult matter to lead young child-
ren to express their ideas clearly in the school-rooni,
yelutnder the stimulus ut aume thougbt they deaire to
convey tbey wilI talk as treely as if at home, tlîus
proving tbat it is not su much their limited vocabu-
laries8 as self-consciousne8s that embarrasses them aund
hinders expression.

Hlence, the first part ut language work takes Up
what May, perbap8, be termed the uncûflscjous aide
where the cbild i8 sau under the con trol ut the though t
that ho i8,in a measure, unaware ut the meana by
which ho expresses it.

"l'le L'xercÙ4se at th1i s taige are necoearily simple,
anîd inuy be cond îîcted 1In viàrious ways. F"or examplo:
Ashk the chissti totell the naies of diflerent kind8 of
birds; froiu the arrav of hands select the diifleetpupil
to give the first answxer, which is qtuickiy printed on
the b)oard, the next, and the neit, until ail the
bands are down. Question matil thoir arnall stock of
kîiowledge converning lirds anîd their habitai8isel.
lîansted, coiitinuiiig to priîît the best answere. Next
înorning the children find the words and sentences
neatly rejirinted on the board, andu copy thrn as q
work, while at a later peonod ini the day they construet
oral sentences, each conitaining one0 of the words.

After a similar plan, une niay give oeons on
animais, tisiies and lowers. -Stili another form of
language work callingforat Ieast one original sentence
fruni the childrcn, is illustrated by the following7ý-
Ask what day of the week it is, print the answbr,-
then what kind uf a day, what season of the year, and
go on1, printing tho varions descriptive worde under
the date a8 fast as given. (I find even the youngost
chuld quite ready to talk about the weather). Have
thern read by the pupils. Neit morning they copy
the list, and in the afternoon print short atonies con-
taining the words, sorne of which are interesting
weather reports.

When we have succeeded in getting the children to.
talk freely, we take up the second part of language
work, during which they are trained in the use of
new words, introduced to new idiome, led to mako
new combinations of sentences, and to descnibe
accuratcly what they sec. Action lessons are good
training in the latter, while a picture rnay b. uSed
verv auccessfully to faîniliarize thern witb new idiome
such as, Il this is," Il here i8," Il ho bas,"'' is going,"P
etc. When, by afew 8kilful questions, they have been
led to use these words in de8cribing the picture, the
best sentences are printed on the board, to bc utilized
next day as busy work.

Again:-A 8tory lesson may bc given-ita purpose
being to arouse thoughit, and lend to iti expression,
as well as to yive and teach the childron to use new
words. It should hc made graphic by skotching the
objecta introduccd, whenever j)racticable, whubo the
new words are printed on the board instead of epoken.
To ihînstrate: The teacher standing in frout of the
blackboard aays, "1 arn going Lu tell you about an-"
turning quickly to the board, she «print3; ' ,"animal,"
read the childreîu; "that wears-" she pri nt.s; "horns,"
pronounce the children; Il ke that," 8he continues,
rapidly sketch ing the horn of a mooe, Ilcalled-"
she aya; thon iiprints antiers; but not a band i8 raisd,
not a voice is hoard; nu one knows the word.

Slowly she reprinta the first syllable, --he oholars
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