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t. Give rules for the judicious innliction of ptiinishnîent.

PRACTICAL ENGLISH.
xaminer. -J.2. lodgson, M.A.

1. Fraimo sentences to exemplity the correct use f the follow.
ing:-aggravate, amelorate, calculate, clever, curious, galsoiiio

2. Distinguish the mneaning of the following :-ability, capacity
bravery, courage ; côntoitiptible, contemptuous ; diction, style
convene, convoke ; education, erudition ; novice, amateur.

3. Define allegory, antithesis, barbarismîî, solecisim, climax,
hyporbole.

4. Point out in what respects the following words or phrases are
illogical :-widow-woman, anxiety of mind, authoress, ice creaim,
trifl ing minutio.
b. Correct the following sentences

(a) Shoeperformied lier promise of being discreet to admira-
tion.

(b) A season :r.oiu favorable te the ascent and spawning of
fish can acarcely be iniaginied-certainly lias never
been surpassed.

(c) It would not suit the ruloies of art, nor of miy owi *ealings,
te writo in such a style.

(d) The riches of the templo gradually disappeared, but by
whom, or when, is not known.

(e) It is a persuasion at which we all smile in each other and
justify in ourselves.

MACBETH.
Examninier.-Johni Seath, B.A.

1. Illustrato fron Macbeth the following statements :-
(a) " Wc find exemplified in every tragedy of Shakespeare

sone dominant passion, whose workings the poet depicta, and fromi
whîich hie deduces a moral lesson."

(b) "Slhakespeare, does net bolieve in a sudden transform-
ation of a noble and loyal seul into the soul of a traitor and mur-
dorer."

(c) "Contrasts of character from one of the simplest ele.
ments of dramuatic itterest."

2. Write notes on the following passages, explaining and coin-
menting oi the chief difficulties, developing the beauties of thouglt
and expression, and bringing out the spirit as fully as possible

(a) To-norrow, and to-morrow, aid to.norrow,
Creeps in this petty pace fron day to day,
To the last syllable of recorded tinte ;
And all our yesterdays have Iiglited fools
The way te dusty death. Out, out, brief candle!
Life's but a walking shîadow ; a poor player
That struts and frets his hour upon the stage,
And then is heard no more : it is a tale
Told by ai idiot, full of sound and fury,
Signifying iothinig.

(b) But let the framû of things disjoint, both the worl I sudier,
Ere we will eat our mieal in fear, and sleep
In the afiliction of these terrible dreans
That shake us nightly ; better be with the dead,
Whomi we, to gain our peace, have sent to peace,
Than oi the torture of the mind te lie
In restless cestasy. Duncai is iii his grave;
Alter life's fitful fever le sleeps well ;
Treason lias doue his worst ; nor steel, nor poison,
Malice doiestic, forcigin levy, iothiig,
Can touch hit further.

GRAMMAR METHODS.
Examinter- J'. E. Blodg9on, M.A.

1. "The direct operation and use of gramniar rules in inproving
our speech and making it correct, can hardly bo said te exist at
all."-J. G. Fitch.

Illustrate this statement as clearly as you can.
What, then, is the educational value of English Grammar ?

2. Show how ynu would introduce a class te the knaowledge of
the functions of the parts of speech.

3. Give notes of a short lesson oi word-building.
4. "Du not ask your scholar to write on mro abstract themes.'

Why not ? WhVat course should b pursued, and oi wliat grounds?
5. llow would 3ayoU imako it cleair to a younig class that the same

word may be us.,ed as diflfernot parts of speech 1
6. You gave the diligent pupil a book.

li teaching a class the parsing of the above sentence, how
would you explain to then the mîîeanîinlg and the propliety of the
follow ng grammatical ternis : 2nd peront, strong conjug.lion,
9a"lif';inîg, indirect objcct Y

Pr'ilttlill.
BUSY WORIC IN READING.

Young children learn alnost exclusively by doing. 'Ihey cannot
study in the sensu of coninuîag a book te inake themselves master of
its contents. Hence the te.îcler's art consists in devising meanus of
keeping then busy which shall advance thein ii the branches
appropriato to their age. The primary teacher, who krnows how to
keep the children emiployed with iiterest ii ways which contributo
to their advanîcenent in sehool branches, knows the art of teaching
them. How salil they be kept busy in learning to read ? (1) By
means of slips of paper on which have been written vords.famuiliar
to then which they are tu build into sentences after models oit the
board. (2) By letters on slips of paper which they arc te build
into words according te modela on the black.board. (3) By wcrd.
slips out of which they are to mako new sentences, which they
will afterwards copy ona their slates. (4) By selecting fron a col-
leetion of word-slips those which they know, and correctly writing
thein oi their slates. (5) By copying on their slates part or all of
the reading lesson. (6) By making answers to questions given
them on the black-board or on slips. The answers may be made
with word-slips furnislied for the purpose, or may be written out
oi the slates if the children are old enîough.-I- IWis. Jcuail-aa of
Edcucation.

INQUIRE INTO IT.

No teacher who professes to b a seeker after truth can neglect
an exanination into the merits of the Tonie Sol-fa system of teach.
ing music.

The truc teacher does not ask coancerning a nethod, Is it the
method of Socrates, or Aschiai, or Pestalozzi, or Page-, or Parker,
but lie asks wihiat truc educational principles tunderlie this methiod.

Let us apply to the teaching of imusic sone of the tests thiat wo
would apply to other sclion branches. A teacher of the " New
Educatiot " is asked : " Why do you teach arithietic ?" " That ny
pupils miay have correct ideas of nittiber anid its properties." " For
what purpose " " Fer mental growtlh and practical use in the
busines3 of life. But the " fossil " says : " Oh, Io ! we teach
arithinetic fur i's tables, its rules, its processes." IWe are asked :
"Why doyou teach mîusic?" "Thait the children imay sing."
' Why slouîld they 2-n ?'' "IL cultivates taste, is refiiig inits

influence, is benleficial in moral training, a;nd lias high value as a
menus of physical culture." Up jumps our professor of imiusie and
says "Oh no! singing is iot the purpose of mnusic, but that
pupils inay knlow about the dUj; about clefs and bars, crochets aid
quo«rers and demi semi-qutare-s."

Why do we teach reading ? That the child may gct thought.
Arithmetic ? That lie muay comprehend number. Language ?
That he may express thought. If we give the child siiply words
te pronounce, lie gets no thought. If we teach figures, and not
number, through objects, he gets no truc idea of numbor. If we
give him grammatical rules, and do not lelp him to talk and write


