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In addition to what has already been intimated, only | have an ample supply of able and accomplished teachers,
some general snggestions can now be made in answer to| wemust adopt proper measures to raise them up—we must

this inquiry.

have institutions to educate them. A very few of extraor-

A paragraph of the Prussian school law replies: ¢ In order { dinary powers may be found, as we sometimes find able
that o master may be enabled to fulfil the duties of his sta- | mechanics and great mathematicians, who had no special
tion, he eught to be religious, wise, alive to the mmportance | traunng i their favonte pursuits ; but these general excep-
of his profession. e ought to thoreughly understand the | tions to & general rule will never multiply fast enough to
duties ef his profession ; to have acquired the art of teaching | supply our schocls with able teachers. ‘The great majority
and managing youth, to be firm m lus fidelity to the state— | that ofler themselves for this service, having obtained suffi-
7. e, patrictic—concientions in the discharge of his duties, | cient education to presume to undertake it, and who will
friendly and prudent in his relation to the parents of the | find cmployment, because they are cheap servants, are not

children, and with his fellow-citizens in general ; tinally, he y of class.

Teachers must be educated—trained for their

onght to inspire all aronnd him with a lively interest in the } work. This doctrine has been acted upon in Prussia ever
progress of his school, and render them favorably mchned | smee 1735—that is, 121 years; and the great sueeess of the

to second his own wishes and endeavors,”

The instructor, then, should have a thorough education,a
high character, a well-regulated temper, and a knowledge
of the science of'school teaching. Nothmg but a very Iugh
education can fit o person for the proper performance of that
most delicate, difficult, and important duty of the education
of a child, where the teacher is both the guide and the
model. It requires, also, an education of the habits for the
work. The instructor should be {ree from coarseness and
vulgarity, and from any indications of stupsdity and mcom-
petency for his duties. « It is much better,” says a Prussian
School Inspector, « to be without teachers altogether, than
to leave the training of your children to persons of narrow
minds, unrestrained passions, ungoverned tongues, and
meagre intelligence.” The teacher should be courteous and
refined. A courteous and intelligent mamner of speaking
has a salutary mfluence, not only on the young, but also on
society. Nothing less than this refinement of feehng wall
qualify a man for a matter like education, wluch requires
a long, persevering, careful, wise, intelligent, and most
tender bandling—a work which had better be left alone,
than be attempted in a mamner to ereate disgust, or embitter
early associations, or to render virtnous and ennobling pur-
suits disgusting through subsequent hfe.

The teacher should huve fully and distinetly in his mind
the whole course of instruction, not only as it respects the
subjects to be taught, but alsoall the best modes of teaching,
that he may be able readily and decidedly to vary his method
according to the peculianties of each individual mind that
may cume uader his care.  This 1s the true secret of teach-
ing.

A teacher should be fice from all arrogant pretensions and
affected humility—should rule hissehool by love. e shonld
have a strong love for lus employment, entire devotion to
his work, and « profound conviction of the sacredness and
importance of the oftice which he fills.

The object of education m this country is to make 1mme-
diately avaulable, for the lnghest and best purpose, all real
talent in the nation.  To eflect this purpose, teachers must
pussess strong, ide pendent, and mfluental minds.

Tpon parochial ministers and school teachers, far more
than we are generally aware of,, the intelligence, the moral-
ity, and the religion of the people depend. ™ The cordial co-
operation of these professions i1s important. The minister
acts upon the adults, the teacher upon the young. The
influence of the mimster 1s necessary to seeure the success
of the teacher’s eflurts ; and, on the other hand, without the
exaruest aid of teachers, the fairest hopes of the minister may
be blighted in the bud. )

How can such instructors as the necessitics of primary
schools require be obtained ? '

We must lave teachers who know the theory and prac-
tice of schuul-keeping—who kuow what to teach and how
io teach—who have all the information, discipline, and other
qualifications requisite for a correct and successful discharge
of their duty. The ordinary cowrse of edncation will never
produce them. It never has—it never will.  If we would

German system is attributable to those provisions of the sys-
tem which relate to teachers, connected with Normal
schools, or schools established and sustained by government
to educate instructors of primary schools. There are many
of these schools, located in the diflerent departments of the
country, resorted to by teachers from all parts of Germany,
to be trained in science and litterature, and in principles
and practice of teaching. In 1818, there were 34,000
teachers, having charge of primary schools, who had been
thus thoroughly educated in the studies they were required
to teach, and m the best methods of teaching. No youug
man was admtted into a Normal school who was not sixteen
years of age—who had not passed through u course of
mstruction m an elementary primary school—nor could any
young man be received of the excellence of whose moral
character there was the least ground of suspicion. The
course of mstruction is three years, the first of which is
devoted to the continuation of the course of instruction which
the pupil commenced in the primary school ; the second,to
wstruction of a still higher character ; and the third,a prac-
tice in a primary school comected with the establishment.
The examinations are very rigid, and no one is allowed to
instruct a primary school who has not completed the course
of study pursued at the Normal school, and who has not
testimonials of due qualification from the school commus-
sioner.

A liberal gentleman established a teachers’ senunary m
France as early as 1810, but it was not till 1832 that the
German system of Normal schools was adopted by the
French government, and established thronghout the country.
In 184S the number of schools was 93, and the number of
gradnates at them wwas 10,555.

In 1832, M. Guizot, minister of pubhie instruction, address-
ed to the Chamber of Deputies the following sentiments:
“ It cannot be too ofien repeated, that it is t.. wmaster that
makes the school.  Primary instruction depends altogether
upon corresponding Normal schools. The prospenity of
these establishments is the measure of the progress of prim-
ary, clementary instruction. Normal schools wherever they
exist, form in each department a vast force of hght, scatter-
ing itsrays in all directions among the people. The Nor-
mal school has rendered immense ser ice to the country j 1t
has given us ourbest instructors—it has raised to a consi-
derable extent the love of popular instruction. The teachers
that come [rom Normal schools are infinitely superior to
others. They are superior in capacity—by their faithful
observance of rules—and almost always by tleir zeal, and
by their conduct toward the local anthorities, and the heads
of families.”

o eavly as 1805 is found in London the germ of nstitu-
ttons in England for training teachers for clementary schools.
Subsequently the necessity of training well-qualified mstruc-
tors, by means of aspecial course of instruction and practice,
was ably discussed, and the mode and results of such train-
ing, as exhibited on the Continent, and especially in Prussia,
were ably advocated, in Parliament, in pamphlets, reviews,
and the daily press. In 1839, Lord Brougham, in a speech



