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-afew inaday. A fact, a principle, a truth, imperfeatly grasped,
makes no dJeep impression, and that impression specdily passes
away, The few thovghts that are received by the mind while per-
fectly fresh and vigerous, may remain, and, if often renewed,
become a part of the mind’s treasures. If the lessons are very
short, the child may be able 1o retain all the thonghts ; if to0 long,
he will be likely 10 retain none of them permaneatty.

Besides, one great object of study is 10 form habits of vigorous
mental action. Ifihe mind is allowed to act only so long as it
can act vigoronsly, such habits will be formed. While, if the
mind is forced to act when it has becoma weak, and has lost its
elasticity, it will form habits of feetle and slugaish action. If,
therefore, habit of energetic action are to be formed ; if the mind
is to be furnished with thonghts which shall be lasting and there-
fare valuable, short lessons only must be given to children.

3. Long lessuns are dangerous to the hiealth of the moral natwre
of the child. Every child that is in perfect health, physical, mural,
and mental, is lul) of inquisitiveness and curiosity, and receives
new ideas suited to his condition and state of progress, with satis-
faction and delight. And, with proper management, this mode of
feeling may be made habitual.” Bat if more facis, principles, or
trothe, of any kind, be forced upon the child than he has power
and time to receive fully and comprehend perfectly, he becomes
wearied with the unavailing effort and named by the indistinct-
ness of the images presented to his mind’; and truths which, pre-
sented properly, would have been gratifying and delightful, become
distasteful and repulsive. This feelir g, daily repeated, is trans-
ferred 10 the subject of the lessons. He comes 1o dislike a study
which might have been a source of enjoyment to him for his life.
This feeling of dislike may extend itself to the teacher who assigns
the lessons, and to the place where they are given, so that he may
cease to love his teacher, and begin to hate his school. All this
night have been prevented by lessons so short that he could learn
them easily and readily, before he began to feel weary. aud to be
incapable of tus best and most vigorous aciion.

4. Long lessons thus become dangerous to the happiness of
childhood. Whoever will watch a ctnld growing up in health and
under judiciovs munagement, cannot but see what interest he takes
in everything about him. He listens with delight to every story
he can understand. He examines curiously avery object he sees.
Every plant, every unimal, every stone, is beautiful 1o him. He
asks 2 thousand questions; and if tolerably satisfactory answers
are given, he will continue to ask others, almost without end. Day
after day, he likes 10 hear the same story, and to handle and ex-
amine the same things; and he continues 10 do so until he under-
stands them. Then every new object is a new gource of delight,
provided that too many new objects are not presented on the same
day. To be happy and healthy, he must be much in the open air,
at liberty 10 zo hither and thither, and to play with—really to siudy,
—what he pleases.

How soon we interfere with this liberty and happiness! We
transfer him to a school, and keep him there two, or three, or four
times as long every d» * as he ought to be confined. This is, often
apparently, sometimes really, neressary. The teacher cannot help
receving the child nto her sch The mother cannot help send-
ing him, But a great deal may be dong 10 prevent this school
from being, or from being considered, u prison.

I visited, not long ago, 2 primary school filled with little children
who bad just left their mother’s arms; and a pleasunt school it
was. Every arrangement seemed to have been dictated by 2 wig-
dom in perfect sympathy with the heauts of children ; and they
were happier than 1 ever saw children in any school before.  One
of the secrets of this happiness was to teach very little at a time
and to make the lessons cease as soon as any one of the little things
began to flag in his auention. Yet the children were m=king
excellent progress. These short lessous, gladly and perfectly
learned, carried the class on steadily, and, in comparison with
classes differontly managed, rapidly.  Rapid, however, is not the
word to apply to the true progress of mind. The growihof the
oak is not _seen, from day to day, or even from month 1o month;
and the mind js a plant of still slower growth.

Not_only at this early slage, but all through boyhood and girl-
hood, it i5 of tho ulmost importance 10 a chiid’s future happiness
that he should feel, at all times, free, and gay, and cheerful. Joy-
ons cheerfulness is the narm! mood of a liealihy child’s nature.
1t is an unspeakable misfortune 1o contract, in childhood, & sad and
sombre habil. But how can thig mifortune be averted, if the
child carries home, day afier day, for months and years, 2 legson
which is much 100 long for him 10 learn well, without saciificing

the timo for rest and for play, and the happy feeling of freedom
from care ? ’

5. Long lessons are unfavorable to real progress in study. I
watched daily for many weeks, the course pursued in some of the
best zvmnasia in Germauny. Nothing was more surptising, at first,
than the shortness of the lessons. "All throngh the early part of
every course of study, the daily task seemed to me almost ridicu-
lously short.  Yet I soon became convinced that these short tasks
were better than longer ones. ln the first place, the short lesson
was perfectly learned; overy thing about every word In langunage,
for example, the pupil was ready to give every new verb of his
lesson in every required mode and tense, number and person, and
every new noun and adjective in every required case in both tium-
wers. Then the words of to-day’s lesson were combined with
thuse of yesterday’s and thuse of every previous day ; sentences
iunumerable were made, so that the exercise became a review of
everyihing previously studied. Then the thought of the lesson
became a subject of converation,and, as this had been anticipated,
many bright and ingenious things were often said. By these pro-
cesses, the substance of the day’s lescon was incorporated with the
previous furniture of the mind 5 just as, in scientific road-making,
the new melal, as it is called whe skilfully applied in sufficienty
small quantities, and in a moiet season, becomes speedily incor-
porated with the maierial of the old road-bed, and forms a sub-
stantial and permauent foundation for a good way.

Every new lesson thus became an occasion. for observation and
inquiry, and for new and pleasant thovght. The observant teacher
knows that the progress of a pupil is not meaznred by the ground
travelled over, but by the number of clear thoughts perfeclly mas-
tered ant combined ~with previcus attainm.ents, so as to form part
of the permanent furnituse of the mind. Exactnees and thorovgh-
uess are the essential things; and these are possibre only with
casy lessons quickly and joyousiy learned and made a part of the
mind’s siock by frequent and faithful reviews.—Massachusetls
Qeacher.
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OFFICIAYL NOTICES.

APPOINTMENTS : .
EXAMINERS.

His Excellency the Governor General in Gouneil was pleased, on the
15th November, to appont the Reverend Charles Flavien Baillargeon,
member of the Board of Exawminers of Three Rivers vice the Reverend
Telesphore Toupin, deceased.

SCHOOL COMMISSIONERS.

Ilis Excellency the Governor General in Council was pleased, on the
15th November, to approve of the followiog appaintmentsof School
Commissioners:

Connty of Drommond.—Durham : Messrs. William Purrill, George
A. Placey and Joba Harriman.,

On the 23rd November:

County of Ottawa.—TWaterloo Village: Messrs. Joseph Lafontaine,
Michel Desrosiers, Joseph Galipeau, Fraogois Laurin and Adolphe
Villencuve.

County of Shefford.~South Ely: Rev. Fravgois Paul C6té.

County of Arthabaska.—Stanfold: Loais Roux dit Sanschagrin, Esq.

On the 30th November:

County of Wolfe..—~Wolfestown: Rev. Anaclet Olivier Pélissier and
Patrick Larkio, Bsq. ’



