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out a system, in which there aro ewbodied the principles of
encrgetie teaching and (hsci[\)linal skill? In school koeping, as
well as in business, energy, skill, aptitude, are the great things—
the primary mainsprings, which alone ean eusure success. ‘There
st be the fervet opus—tho ars tnstitutioniz. e must not
only strike the tron while it i3 hot, but strikedt till it is made hot,
and show skill in cvery blow.—There must be skill and thorough-
ness with the teacher, and also earnestuess with the schofar.
Whatever the one undertakes to teach, he should be able to teach
to its core, and tho other to dwell upon it, till he makes it his
own,—Smiles writes in his work — ¢ Seif-help > — ¢ Whatever a

outh learns, he should not be suffered to leave it until he can reach
}y;is arms round it, and clench his hands on the other side.?>—¢¢ [
resolved,” said Lord H. Leonards, ¢ when beginning to read law,
to make every thing [ acquired perfectly my own, und never go
to a second thing tll 1 had entisely accomphshed the first. Many
of my competitore read as much in a day a8 I read in a week jbut
at the end of twelve months, my kuowledge was as fresh as the
day it was acquited, while theirs had glided away fiomn recol-
lection.”

Teaching powor supposes skilful aim. Many teachers spread
their eflorts over too large a surface, by which they are
weakened, and the progress of their scholars is hindered 3 and
both they and their pupiTs acquire a habit of fretfulness and ineffec-
tive workimg. 1t 1s not so much the quantity as the quality that
muet be looked to. A few truths, of the right quality, intelligently
stored in the mind arc of more value than a thousand of others
inapposito and ill understood. [t is not the quantity of work gone
through in scliool, ner the amuunt of reading that makes tne bost
schalar, but the appositencss of school study te the purpose for
which it is pursued 5 the well directed conceutration of the mind
upon it ; and the habitual discipline by which the whole system
of mental application is regulateld.  Oue of the memal diseases of
our scl.ools is unskilful surfuce teaching, and too much aimed at
at once. With these two serions linderances we have to contend,
and so must especially the professors of our Normal schools,—those
who have the training of our youth for teaclung; aud te whom,
therefore, we have to look for the nght kind of men and women
for conducting our schouls.— Again.t sending forth persons mcap-
able of teaching with skill and intefhgence we would respectfully
forewarn them. We here address gentlemen tuo observant and
intelligent, not to know that what we are stating 1s true—tgo true.
Their own eaperience and daily observation show that one of the
areatest difficulties wath which they have to comtend 15 fitng
ther students to be intelligently skilful i educating youth. How
mauy do they find on being admated into their insututions, sadly
deficient in natural aptness to teach 2 How many when there adid
but slowly to their attainments—pass through their course deriving
Jittle benefit either in acquirements, or knowledge of the Art of
skilful teaching? And how many others, though successful as
students, show manifest deficiency, in every stage of their train-
ing, in that energy of character, and that devotedness of mind so
essential in successful teaching? We are of opinion that more care
should be taken to ascertain whether candidates for admission into
our training establishments possess any degree of teaching power
as anatural fauculty.  On admission they may be examined asto
their attainments in particular branches of knowledge; but is the
question gencraily asked,—¢ Does this man or this woman give
cvidence of those natural qualifications which, by a course of
raining, will well fit him or her to become an energetic skilful
cducaloy? ?

Onc of Her Britannic Majesty’s Inspectors of Normal schools
stales, in 2 little work lately ublished, as follows: ¢« In all such
cestablishments, admirable as their system of training and teaching
may be, it is still to be wished that more pains were taken to
deter thoroughly unfit persons from devoling themselves to the
office. The priucipals of these institutions may very easily, and
most likely do very quickly perceive who are and who are not
qualficd by nature for the work. The idea of rendering them so
by art alone is worse than hopeless.  Schools are numerous where
the chifdren are now sacrificed to the folly of supposing that
because . man or & woman has attained a certain amount of
kunowledge they can, thercfore, teach chuldren. The ietting Joose
these people on our schools is a great injury, and should be pre-
veuted by all who have the power, and assuredly none have it
wnore than the priucipals of Normal schools.”?—There 1s much
truth in this language; and those at the head of our own trining
institmions,—ofbbut recent existence—should profit by the emo.s
and defects of much older similar establishments.—It is in their
power to avoid the defects of other Normal schools, and be on_their
guard against injudicious admissions, and also the imperfection of

subsequent normal training. Attention tn both cannot be too much
insisted upun.—We do but justico to the officers of our training
schools in acknowledging that their efforts in the intellectua
training of their students, and storing their minds with technical
kuowledze deserve already high praiss. Let aptness for teaching
be cqunITy well attended to, and doveloped by means of practice
and instruction in the best methods of communicating instruction,
and in traiging the minds of intending teachers, and in a fow years
“va may be ublo o boast of schools equally distinguished for both
skillul teaching, and intelligent educators.

There are many esseutial quahties which an examination, how-
ever searching, cannot reuach, but which are, nevertheless, indis-
pensable in a teacher’s character,—suclr as zeal, patience, por-
soverance, and manner. It can give no evidence of u candidate’s
skill in the organization, discipline, and general management of a
school. It is no criterion of his ab lity to conduct a single class.
A short time’s previous teaching won'd bring out these qualitics, |
whero they exist, in o way in which no examination can, ~ It has,
indeed, been rccommended, and by high authority, ¢ that the
examination of training schools should be recognized only as pre- B
liminary and subsidiary to a fina) trial, in which teaching power,
—elicited by actnal teaching and conducting a schaol for sometime,
would have due weight in fixing the candidate’s position asa B
certificated teacher.” "This is obviously the proper course, and we
would flrongly recommend its consideration to our school author- |
ities. (1)

Let vs look for a moment at the guards and securities which,
Prussia environ this sacred calling. « I the first place, tha teacher’s
profession holds such a high rauk in public estimation, that none
who have failed in ofher employments or departments of business
are encouraged to lovk upon school-keeping as an ultimate
resource.  Those, too, who, from any cause, dispair of success ia
vther departments of business or watks of life have vory slender
prospects in looking forward to tlus. These considerations exclude
at once all that infetior order of men, who, in some countries, con-
stitute the main body of teachers. Then come those preliminarg
schools where those who wish eveatually tv become teachers, go,
in onler to have their natural qualities ‘aud adaptation for school-
keepinga tested : for it mast he born in mind that 2 man may have |
the most unexceptionable character, may bo capable of mastenug. J§
all the branches of study, may even be able to make most briliant
recitations from day to day ; and f'cl, from some coldness or somn: |
repulsiveness of manner, from harshness of vuice, from some §
natural defect in his person or in one of his senses, ho may be g
adjudged an insuitable model or archetype for children to be con-
formed to, or to grow by ; and hence he may be dismissed at the
end of his preparatory term of six menths.”

In Prassia, and in Saxony, as well as in Scotland, the power of J
commanding and retaining the attention of a class is held to bes
sinc qua non in a teacher’s qualifications. If he has not talem, |8
ckill, vivacity, or resources of anecdote and wit, suflicient uj
aronso and retain the attention of his pupils during the accustomed
period of recitation, ho is deemed to have mistaken his calling and
receives a significant hiut to change his vocation. ’

The march of knowledge, and the march of professional skif} '
we must not separate. The one canuot advance without the other

But if many of our teachers show weakness in teacking poue,JB
we may be sure they show, in conducting their schools, weakuesJi8
of thought, and little power of language. Their verbal memory isfi
ill stored ; their command of thonght is as little as their commazijg
of words ; and in abatracting and analyzing they cannot possitijig
have much capabitity.—This is the case with many teacher
(with diplomas 100,) within my field of inspection. I believe ik
opinion among mauy teachers, and among more parents, is, thatsi
certain amount of scholarship is sufficient qualification for one i
undertake teaching. The power of teaching—of skilfully dealiz{
wiih the minds of children in training and %lcveloping thiem—a X
the ability of making the whole work of education one of light a3
life—are rever thought of,  Yet these are the qualifications whid
constitute the good—the successful teacher.

It does not appear to occur to them that the work of the teach:|
—of the elementary teacher especially—is one of great difficuly
Yet so it is.—¢« A crowd of chinrcn comes to him, in whom
moral sense is in abeyance—who have never becn taught?
think—who have little knowledge which may form the subject

(1) The pupil teachers teach in the Modol School, and the Profess

bave every opportunity of testing their teaching power. Bb.




