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at what he aims? If wo teach grammay, it is surcly not too much
to expact that we shall treat oxg language, nnd that tho child will
know that we do 505 or if we tench geography, that weshall treat
of the earth ; or if wo wish to treat of arithmetic, that we confine
ourselves to number ! And why should we not expect thatina
reading-lesson the subjeot-matter will form the sole ground of our
remarks, and that the child il feel that this is s0?

I caunot see anything in the Jesaon, for instance, from which the
above extract is taken, to authorize my asking how many lettery
there are in foundation, or how many will remain when all the
vowels are taken awny. I might just ns woll in a grammar-lesson
ask how many letters are in the words proposition, or conjunciion,
and follow it u bg asking how many parts of speech would remain
if the noun angd adjective were gono. Nor can I at all understand
why the tiwe of o class should be taken up in enumerating the
words which begin or end with y. I know that it is argued that
by such an exercise a valuable gcility of expression anda command
over our langusge are acquired. But, in wy opinion, this is quite
s mistake. There is certainlyn facilil{ acquired of selecting words
beginning or ending with this letter, but 1 have yet to learn how
such o facility is to be made valushle.

Irs DISPLAY 1S THE CHIEF CAUSE oF ITS rorCLsmity. 'The chief
cause whioh makes it popular is the display which is naturally
attached to it ; and on this account it is the vico of many of our
most promising teachers ot the outset of their carecr, or after a
short courge of training in some model school.* It isa change
from the old system suthicisntly showy to please themselves, and
sufficiently liko good teaching to deceive most others, ‘Lhey are
attracted by the quickness with which questions can be put, and
with the ap ce of vivacity and skilfulness with a lesson pre-
sents whenso conducted. Bat the frick will soon bo discovered,
sad must bring discredit upon all who have recourse to it.

No syastem of teaching can cver succeed that thus fritters away,
nmong several subjects, the time desigaed for one, which allows
the facta to-enter the mind distorted and disjointed, and which does
not admit of the employment of the best methuds of teaching the
subjecta it treats of.

SAMPLY OF LEGITIMATE EXPaNsiON. Expansion to be legitimate
must, as 1 have said, naturslly spring from tho text, and be easily
traceable to it. To illustiate this, take the lesson on ¢ The Ant,’
already given. It is clear that the author wished to tell: (1)
where ants live ; (2) in what they Yive; (8) of what their hillsare
formed ; (4) of their foresiﬁht inlaying up food , (5) of their size
in warm climates; (6) of the injury they do; (7) of the good they
do. And it is clear, also, that the i‘ollowinf; questions would elicit
sl this information from the children with as much brevity and
aceuracy as ave desirable.

(1) In what localities are ants found? <In fields and waste

rounds.’

(2) What are their little houszs called? ¢ Ant-hills.®

(8) Of what are these hills made? - OF leaves, bits of trees,
gum, earth, &e.'

(3) YWhat do they do tcith the food they collect? * The pare they
do not eat, they lay by for use of winter.

(5) What size arc the ant-hills in other countries? * Fram ten to
twelve feet.’

(6) How do they injure us® ¢ They destroy our food.’

(7) Of what use are they® ¢ They kill rats, mice, and other
vermin.’

In this there is no expaosion of the text whetever. The ques-
tions test merely the children’s knowledge of the author’s state-
wents, and the lesson is valuable in proportion as these statemeats
ure satisfactory, important, and complete. It is good, in-fact, as
far ag it goes, but it ought to be expanded somewhat in the follow-
ing manner, and in the pleces selected :—

(1) The different places in which insects take up their abode
may be stated.  Same dwell in tho air, some in water, somein
werahes, some in old walls, &c., hut ants live in mounds of earth,
which they build in commons and the waste portions of fields.
(Why the cultivated portions would not answer might also he
stated.

) ')I.‘lxc methods by which anis carry their food, and the
materials for their hills, should be explained; hecause children
capnot undesstand without esplanation, how such very small
insects can perform these tasks. .

(3) The facts that ants live togetber in societics should be
illustrated by the pazellel case of the bee. The proof of the fore-
sight given iu the lesson should also be shown to be an error, and
from what it sprang. .

(4) Some tangible Jlustration of the size of the ant, in this and
other climates, is necessary (that is, when the insects themselves
caunot ba producad). Their hills, also, should ba compared in
height with the height of what the children know, as the height of
the ceiling, or of the desk, &c.

o It is probably from finding this system pracilicd by such men, that it s
called intellectual; but, in additlon to other réasons, to show that 1t§s any.
thing but Intelicetual, we hiave only to conslder the amount of mere routine
Joto which it aimost always degencrates, For when teachers ave at liberty to
departon every occaston from the subject before them, they natursily become
ot Iast to wear fixed chanucls, into whicl: they always diverge~their questions
become stetcotypad it 2 certala fixed order, and when they ask the first of the
sertes; they conduue asking them uutll the end.- Aud tlils happons so fre.
qnmtiy that, as Mr, MeCroady sa‘ya,' sny experienced Inspactor, In “the case of
many schools, could namo Leforeliand thirty per cent. of the questions hels
destinod afterwarda to hiear In Wz presence.

. (9) Agnin, it should ho shown that the injury done by these
insects i3 very little in comimrison with the good they do ; and,
moredvey, as we can prevent the injury, we can reap nﬂ the bene-
fits of theso useful ereatures without any of their disadvantages.

(6) And finally, it should be explained how much better it is
that they should eat and dm[i off their prey in warm' climates,
than that they should simply kill and leave it as a dog does a rat.

IN EXPANDING A LESSON THE QUALITY OF THE TEACHER 18 ENOWX.
1t i in this that the difference between teachiers i most percep-
tible. The man of expervience and intelligence czsily selects froth
the information which he has acquired by rending, facts illustrative
of the lesson. IHis judgment enables him to veject whatis ina
plicable, and by his superiority of #kill he dovetails what ho does
select so cleverly into the texty that the whole appears ag one com-
pleted piece, Whereas, one of tho ather class of teachers either
contizes himself exclusively to the text—from having no dtock of
information from which to call, or taste to guide him in his choles
—or else hie wanders into & set of stercotyped questions upon evary
subject in tho school course, distracting and bewildering his pupils.

pravations.—Styrror. Theexplanations shouldbe brief, 50 as
not to weary the children, or burden their memories They should
be definite and complete, 30 s te suggest no doubt, and require
nothing supplementary, and, above ali, they should be conched in
plain and intelligible tanguage. The children ghould, immedjutely
after each explanntion, he questioned upon it, as upon the text
itsell, to see that it is understood, and in what way ; for ;much ¢
the value of explanation is last by taking it for granted {that itis
understood. .

EXPANSION TO BE NOTED ON MARGIN, OR IN LEAVES INSCRILD FOR
tuc porrosE. 1n Rule 2, I recommended the teacliers tonote in
the yaargin the facts to be brought before the class, ns contnined
in the text-book itself; Ithink they should also note which of thess
they intend to expand, nnd how. In doing this each teacher will
adopt the system of marking most intelligible to himself. IF thero
is no room on the margin, heshould get the lesson books rehound,
desiring the binder to insert two or threo white leaves hetwwoen
each &m\' of printed leaves, and use these for notings  The expense
would be very trifling. .

Use OF MaPS IN EXPLAINGYG RLADING LESSON.  Where allusion is
made to countries, it is sometines necessary to point them out on
the Map of the World—no other map can efford so good-an jdes
of their position in respect to other countries with which they msy
e compared ; but it isnot correct tospeak of these countries further
than it is absolutely necessary to explein the text. If we say,.for
instance, that ¢ the people of Great Britain and Ireland form buta
small portion of the people of this world,’ it will not do to take
occasion from such a veference to these countries to ask, as some do,
the boundaries of Qreat DBritain, the chief towns and riveis in
England and Scotland, and the provinces and counties of Ireland.
These do not explain the test, and should be postponed uatil the
Geography lesson, to which they really belong. '

WHEN  COUNTRIES ARE REFERRED TO WITIIOUr NEING
NAMED, CHILD SHOULD GIVE NAME IN HIS REPLY. In some
lessons a country may be referred to without being named, ss for
instance, ¢ the country where man was first placed,” * the country
opposite Gaul,’ ¢ the most Jxopulous cmpive in the world, &. Ia
such cases, the child should in his angwer give not only the deserip-
tion, but the name of the country referred to, and, of course, ke
should point the country ont on the map.

MANNER AND CUSTOMS OF TOREIGN COUNTRIES TO B COM-
PARED WiITH OUR OWN. Afain when reference is made to the
manners and customs of foreign countries, the true expansion of
the lesson requires that any difference esisting between these and
ours should bo carefully pointed out. For, thus comparing them
with o standard with which they are already acquainted, the chil-
dren will be enabled to form correct ideas of them.

Tit OBIECT ITSELF—1TS PICTURE, OR A SKLTCH OX Brack
BoiRD, REQUIRED OFTEN TOR EXPLANATION. In some caseseither the
object tiself, or its picture, or a rough sketch on the ¢.black hoard,’
gives o distinciness to the lesson” which it otherivise could not
possess. No amount of description will enable children to realise
the true form of any objoct; ory if it could, +would it enable them
to do so as quickly and adequately a5 o glince at its picture or at
the thing itself. The impression made-isialso more vivid, and for
that reason more permapent and valuable. Iloiv interesting the
lesson on ¥ The Ant’ becomes by the production of ons of these
insects for the inspection of the class; or how vividly the facts of
the lesson on ¢ The Batterfly > wonld be understood and impressed
upon their minds if the teacher laid bhefore them one of thece
animals in its various stages of ege, larvn, chrysalis, and winged
inhabitant of nir! How easy to” explain lessons upon the tiger,
lion, fox, &c., by the aid of coloured .prints of these aui )
Take, ngain, # lesson on hotany. How Iong..woul_d one discourse
shout the calyx, corolla, siamens, Beta}s, sepals, pistil, &¢. without
making himself understood, or producing the same inpression that
he would make by picking o flower, to pieces hofore the class, and
naming cach part as he;tﬁrcw itaside! L.

All requiired in the way of tangible-illustrations is happily in.
expensive, and the collection of most of them may be mades plea-
sant occupation to both teacher and children. P

Hixts 10 rore AN onsEcT caBINET. Tho chief expanss is.in
the purchase of prints ; but teachers, both in England and Ireland,{

¢ In Irclatid the Commissioners of Natlonal Equeation supply thelr schosls
with appeegtus ot sk extremely 10w cost.



