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And Saynct Jerome in thai yheris
The best was eallyd of his scoleris.”

About two centuries later, 10th January, 1519, we find in the re-
cords of the Town Council of Edinburgh, the following i~
_ ¢The quhilk day, the provost, baillies, and counsall, statuts and
ordains, for reasonable cause moving thaime, that na maner of
feighibour nor indweller within this burt, put their bairnis till ony
particulare sculo within this toun, but to the principal grammer
scule of the samyn, to be teichit in_ony science but alanerlie grace
buke, prymar, and plane donat, under the pane of x sh : to be tane
of ilk ny'bo’ thet breke or dois to the contrair hereof.” oo
The book referred to in each of the two preceding extracts was a
gmall grammatical treatise, written by Donatus, the celebrated: pre-
ceptor of St. Jerome, who lived about A.p. 354. So long had this
donat, as it was shortly called, been in use for initiating youth into
the mysteries of grammar, that the name became synonymous with
clementary knowledge of any kind. Thus Chaucer says, Then
drave I me among drapers my donat to learn.” It is another proof
of its popularity, that it was one of the few block-books that made
their appearance in the half-century immediately preceding the in-
vention of printing. Several editions are said to have appeared in

Holland between 1400-40.
" These, Crist cross me speede, the grace buke, the prymar, and the
plane donat, are the only school books we have got trace of previous
to the Reformation. About that time, and shortly after it, the
number was considerably increased. To these we cannot refer more
specially just now. As the great Reformation sun dawns, history
shines with a clearer and steadier glow. In 1496, the national legis-
lature is first found interesting itself in educational affairs, by pass-
ing.an act ordaining all barons and frecholders of substance to put
their eldest.sons to school. As leading the van in scholastic legisla-
tion, we give the dct in extenso :— : =
¢ Jtem, Itis statute and ordanit throw all the realme, that all
Barronis and frehaldaris that ar of substance put thair eldest sonnis
and airis to the sculis, fra thai be aucht or nyme zeiris of age, and
1ill remane at the grammer sculis quhill thai be competentlie foundit
and have perfite Latyne. And thaireftir to remane thre zeiris at
the sculis of art and jure, sua that thai may have knawledge and
understanding of the lawis. Throw the quhilkis justice may reigne
universalie throw all the realme, sua that thai that ar sheriffis or
jugeis ordinaris under the kingis hienes may ‘have knawledge to do
justice, that the pure .pepql snld_'havé m.'.ngid to seik our soverane
Lordis principale auditouris for ilk small injure. And quhat baroun
or frehalder of substance, that holds nocht his sone at the sculis as
said is, haifand na lauchfull essonge, but failzies herein, fra knaw-
ledge may be gotten thairof, he sall pay to the king the soume of
xx 1i.”

Pinkerton, with his usual caustic temper, in his history of Scot-
1and, sneers at the wisdom of the legislature in rendering it penal
to neglect sending eldest sons to school, before inquiring if there
were schools in existence to which to send them. From what we
have already seen, we can have little difficulty in believing that
there were schools in reasonable.quantity. The fact that we find 3
considerable number of schoold, in different parts of the ceuntry,
referred to incidentally when they might- just as likely have been
passed over in silence, coupled with the additienal fact.of a special
act of legislation, evidently taking for granted the existence of these
in numbers sufficient to meet. the exigencies of the time, amply war-
rants us in drawing the conclusion, that Scottish popular education
did not originate in the Reformation, but only received a new;de-
~velopement and fresh vigour, to suit the immensely increased intel-
lectual and spiritual energy of the people. — English Museum.
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1. TEACHERS ALWAYS IN TROUBLE.

There is a variety of gifts in teaching ; and most good teachers
are characterised by some peculiar qualification which is mainly the
secret of their success. = And not only does this variety hold good
in regard to the means by which teachers succeed, but it also per-
tains to their deficiencies and fanlts which prevent success. Some
are wanting in firmness and decision ; others, in kindness and sym-
pathy. Some have neither judgment nor tact ; others are cruel or
indolent, or wanting in enterprise. And thus it would be very
easy to make the list a long one. But of all the faculties which
characterise tcachers, we kuow of no one whose legitimate fruit,
gooner or later, is so surely failure, as what may appropriately be
called the faculty of always being in trouble, We do not mean to

say that teachers are the cnly persons who have this faculty. Far|

from it. It is found in people of every calling in life ; but in occu-
pations where its possesors come less in contact with the public and

‘their interests, and whose duties a.re ieisi delicate, it does nof always
.| beeome sa manifest nor prodice consequences 56 lastiny and injuri-

ous, as in the case of the teacher. . o S
This faculty may not, _perhl?éps," b defined with precision in men-
tal philosophy, nor in the Phrénological Guide, but 1t surely existe.
Of this, fellow teacher, you probabily Have not the slightést doubt,
You have knowh such teackiprs. 1f thiére is any one thing tliey can
do batter than apotlier, it is, to use & comumiop, hut a very meaning
expression, to get into hot water, It j& thglkf?fotte ; atd they cer:
tainly appear to be very ambitious t maynify their calting. Now
itis s very unfortunate combipation of qualities and liabits thi¢
constiti:tes such a character: It is a constau$ sodree of unhappiness
to the, téacher, making his' life org continued scent of frettuluess,
trouble, and dissatisfaction ; and 'kéepuiy ‘ug_’ a state of discontént
and turmoil in the school and neighbourhiosd. ~ And i is the more
to be regretted, from thé fact'that it Is ‘alt unnccessaty and easily
avoided by thé exercise of ‘a ‘moderatd -dégred of @jscretion and
commonsepse. . e Sy B 4 © T LA R ST ’, 8

‘There are teachers who haye very exaggerated and very'ridjeu-
lous ideas of the authority with which they, aré vested, upoh betom~
mfg the presiding geniuses 6f the “schdolroom.’ To make 4 display
of that authority, and td éreaté a sensation, seem to'be the'leading
object of their work. It almost seems as though they supposed
schools were established to give thepi an opportunify:td show {hat
they are masters, and that they wield the sceptic i their 1tttlo
kingdoms. Such teachers will fail of doing a good work, and will
have trouble, for various reasons. 'They have ho true conception
of their duties as tegchers, and cafi not, " theréforg; distljarge them
acceptably? In the discipline and management of their ‘scltbols
they will overdo in every sense of the word. That %ifl cngbnder
unkind feelings on the part ¢f the pupils,'4nd ‘thake dntagcoimisty of
those who anght to be friends and_co-workeérs. The'maliciony and
the mischievous will feel’ irritated atid proyoked], ‘afid’ will accept
the teacher’s indiscretions and officidusness as &'chillenge for'd tial
of gkill and mastery. Even the best of ptipils'will'graduially, and
sometimes. unconsciously, assume an’4ititide’ which, if not ‘hostile;
is certainly wanting in cordiality, . Insuch cfrcamgtinces the'rels-
tion between the teacher amd pupil promises little good, but much
harm. Not only will that désrde of Harmioiiy anfl good feeling re-
quisite for a successful sc_hool‘f)e wanting, bt aversion and hostility
will continually exist. This will greatly impair and®generally de-
stroy the usefulness of any school.. ‘It is Yery trde; we ddmit, 1here
often will be conflicts in scliool, and %he' teachér will be obliged to
grapple with opposition ahd insgberdination, aid to put‘them dowa
effectnally. But no teachercan afford to be continually at war
with the adverse elements of this gchool. Th¢' campaign agairnist
them may be vigorous and decigive, but it should' not be a pru-

tracted one. If a peace can not be-conquered speedily, it will bo
better to change tactics or generals. - o
This class of teachers are very freqtiently affected with jealousy

of any interference, real or imagmary, with their rights and autho-
rity. Of course tﬁ_ey_ are on anything but pleisint térmns with
school committees, and the parents of their pupils. “Not unfre-
mently there .is & state of mutual recrinyination’ &hd backbiting.
%ows in the first. place, every person who proposes’ to ‘enter the
school foom a8 & teacher,’ should- piéviously -undevitdnd fally the
relation, duties, and rights of committees, teachers, and parénts,
respectively, as defined by the law.of the State where employed ;
and in the next place, such persons should know. that if is possible
for a teacher to be supreme im the school roém, ‘and at the sume
time to recognize the rights of other parties, sofar as they actuajly
cxist, and to respect them accordingly. - .The teacher who is unable
to reconcile the existence and compatibility of the rights of others
with his own, may, ‘and most likaly - will, . often quarrel with, the
school committee - ov. superintendent ; while the .one: who:.fully
understands and acquiesces in the relation of all parties will, with
proper diserotion, seldomi find occasion for:any: considerable treuble
in that direction. - We.know very well.that all kinds of people have
the charge and ovessight of schools ; bu$ it-can not be.denied that
they are generally men of intelligence who share to some exient at
Jeast, the public confidence ; atd "we strongly incline to the belief
that they are, forthe most part, as easy to. deal with as any.class
of our fellow men. - T T R IR
‘We earnestly beg of you, therefare, fellow teacher,.if you have
any trouble with yout .committes, not: %o ,progecute a quairel until
you have geriously enquired who 1s the aggressor ; and also. whether
you are entirely free from a foolish and perhaps, grovndless ens-
picion of interference, when no interference is -attempted or medis
tated. Remember that many tmpl« suffer more.from the anticipa-
tion and dread o:u tr&ui‘bl;sﬁce xnever cqme;j than fram all the
ubles that actual ke e i re e
b‘oA similar spirit o jealmay ia: often exhibited in referenco to the
interference of parents. .We'are free to mcknowledgoe that many

parents are meddiessme in'-echool matitersy, AWIRIRE 1L, only to



