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is an organism for reacting on impres- more coûcrete, assume the case of a
sions ; his mind is there to help de- young child's training in good manners.
termine his reactions, and the purpose The child lias a native tendency to
of his education is to make then snatch with his hands at anythng that
numerous and perfect. Our education attracts his curiosity; also to draw
means, in short, lttle more than a mass back his hands when slapped, ta cry
o possibilities of reaction, acquired at under these latter conditions, ta srnle
home, at school, or in the tra'ning of when gent y spoken ta, and ta imitate
affairs. The teacher's task 's that of one's gestures.
supervisng the acquiring process. Suppose now yau appear before the

This being the case, I will immedi- child with a new toy intended as a
ately state a principle which underlies present for him. Nu sooner does he
the whole process of acquisition and see the toy than he seeks ta snatch
governs the entire activity of the it. You slap the hand ; it is
teacher. It is this: wjthdrawn, and the chld cries.

.&very acçdred reaction is, as a ru/e, Vau then hold up tht toy, smiling,
ither a complication gralted on 2 native and saying, Ask for it nicel-so!"

reaction, or a substioute for a native re- The child sops cring, irntates yau,
action which thze sanie olyect ori*çin a Il receives the toy, and crows with
tended to provoke. & pleasure-and that litte cycle of train-

he teacher's art consisis in brn ing is complete. ou have substituted
about the substitution or copication thes new reaction of " asking "for the
and success mu the art presupposes a native reactioan of snatching, when that
sympathetic acquaintanie with .the re- kind of impression cornes.
a:tive tendencies native y there. Now, if the ch:ld had no memory,

the process would not be educative.
Without an equiprnent of native rc- No matter how often you carne in with

actions on the child's part, the teacher a toy, the same series of reacions
would have no hold whatever upon wouid fatally accur, each called forth
the zhild's attention ai conduct. Youby its own impression see, snatc ;
may take a horse to the water, but h slap, cry; hear, imitate ask, receive.
you cannot make hirn drink ; and so But, with memory there, the child, at
ycu may ak a child ta the school- the very instant of snatching, recals
room, but you cannot make him lear the rest of the earlie exporience
the new things you wish t impart, thinks of the slap and the frustration,
except by soliciting hir in the first recwllects the asking and the reward,
instance by something which natively inhibits the snatching impulse, substi-
makes hin react. He iust take the! tutes the nice" reactin for it, and
first step himself. H-e must do sorne-! gets the toy irnînediately by eliminating
thing befre )ou can get your purchase ail the intermediary seps f achyld's
on hirn. That somnething may be.first snatching impulse is excessive, or
sornething good or samething bad. A bis rtemory poor, any repetitivns of
bad reaction is better than no reaction the discipline ay be needed before
at a-l; for, if bad, you can couple it the acquired reaction cornes ta be an
with consequences which awake him ingrained habit; but in an eminently
ta its hadness. Bt, imagine a child educable child a single experience will
ro lifless as to react in no way to the sufrice.
teacher's first appeals, and say how One might easily repesent th tihone
you can possibly take the first step in process by a brain-diagram ; but euch

is eduration. a dagran would be little more than a
To make this abstract conception esybolic trinsation of the immediate


