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the Christian cra, any thing in the shape of apologistic rea-
soning should be required, in favor of Normal Schools, and
that they should not occupy a more prominent place in every
cnlightened nation's public buildings than all Hospitals or
Jails or Penitentinries, sccing that this is but restorative, and
that that is conservative.

But enough ns to the neeeasity of Normal Schoole.  And
aflter what has been advanced on this point there is littlo need
we should hiops of enlnrging on the nature of theso institutions,
This is sufficicntly indicated by their very ohject.  That ob-
joet is primarily to Impart all professional kuowledge in its
highest and most important philosophical bearings, and for
this purposo Normal Schools or Colleges must be provided,
with Y'rofeacors or Leccturers to give prelections on these
themes  But, whilst theso thomes constitute the primary ob-
Jeet of theso prelections, this is not to exclude the considern-
tion of other subjects bearing more direetly upon the qualifi-
cations of scholgrship.  Indeed tais Ingter is found to Lo al-
most n3 cssentinl ns the other and, cepecinlly, in all young
countrivs like this, where the meaus of a more advanced edu-
cation aro 8o scantily provided. Accondingly, wo find in al-
most all the Normal Scliools on this side the Atlantic as much,
if not more, nttention paid to {he scholarship qualification ns
to the professional.  This, perhaps, is ncedful in the circum-
stances, but it is to be hoped that as education advances in
any couutry and the means of obtaining it is more amply pro-
vided, that the standard of aduiission qualification on the part
of the pupil-teachers will be very considerably rnised, und so
enable Loth them and their Professors to dovote more of their
time and cnergies, to the more immedinto and specific object
of such institutions,

But theory is onc thing and practice is another. Who
does not know that an individunl may possess a very pro-
found knowledy,.. of the theory of a subject, and yet fuil, mis-
erably fiil, wien ho attenipts to reduce it to practice. Al
the instruction that a master tradesman, however skilful, ever
gnve to his apprentices, never rendered them good trades-
me, and just so is it with physicians, lawyers, and minis-
ters, nyc, and teachers too.  But will not n good and proper
example cfiectunte what instruction cannot?  No. It is, in-
deed, a powerful auxiliary to sound and wholesome counsel,
—Dut it is nothing more than n step in the right dircction.—
And what then is neeessary 7 Nothing short of the actual
practice. And where iz this practico to be had? In the
Model Schools. This plainly points out the indispensable
necessity of these schools as an integral part of a Normat
School establishment,—whither the pupil-teachers may repair
under certain regulations, to sce the best exemplifieation of
the principles in which they have been indoctrinated in the
Normal College, and in dug time to practise themselves, un-
til they have arrived at something liko proficiency. This can
only be done by experience, protracted actual experience ;
and hence the necessity of pupil-tenchiers, if they would at-
tain cfliciency in their calling, attending Normal Schools not
one or tivo terms merely, but five or six. The theory or the
principles of cducation might be imparted in o few months,
but the practice, nothing but time, and persevering, pains-
taking experience can give.

H.—Tne Rise axp Procress oF Nonyar ScriooLs.

These institutions have been very gradual in their growth,
They have sprung up in different nations, ns these nations
have advanced in theic appreciation of the value and impor-

tance of education itsclf; they have carried on their opemn-
tions nltogether independently of one another; and have, of
course assumed & form and a mould, in different countries, ac-
cording to the system of cducation pursued therein, or the
conidition qf their external arrangements i its furtherance.

These indtitutions evidently originated i Germnty, nuder
the nuspices of the philanthmopist Franke, According to his
biogmplier, the first teacher's clnss was founded by Franke in
1697, by providing a table or free board for such poor stu-
dents ns stood in uec«l of assistance, and sclecting o few yenra
Iater, out of the whole number, twelve who exhibited (ho right
bagis of picty, knowledge, shill and desiro fo: teaching, and
constituting them his Seminarium Preeeptorum, or Tencher's
Sceminary. ‘These pupil-teachers received separnto instruc-
tion for two years, and obtained n practienl. knowledgo of me-
therls in the classes of the sovern! echiools,  For the esistauce
thus rendered they bound themselves to tench for threo years
in tho institution after tho closo of their course,  In 1704, ne-
cording to Maumer, this plan was matared, and the supply of
teachers for all tho lower classes was dmwn from this somi-
nary. But besides the tenchers tenined in this branch of
Franke's great establishment, hundreds of others, attracted
by the success of his experiment, resorted to Ialle from all
purts of Europe, to profit by the orgunization, spirit and
method of his various schools,  Awong the most distinguish-
o of his pupils and disciples may he named Count Zinzen-
dorf, the founder of the communities of United Brethren, or
Moravinns, in 1722; Steinmetz, who erccted a Normal
School in Klosterberger, jn 1730 5 Hicker, the founder of the
first Real School in Berlin, to which & seminary for tenchora
was attached, in 1748 3 Rumbalt, who lectured in the Uni-
versities in Jena and Giessen in Nedagogy, and reformed the
schools in Hesse Darmstadt; Felliger, who seorganized the
schools of Silesin, and afterwards those of Austrin j—theae
and others scarcely less distinguished were among the most
eminent nud suceessful tenchers of tho day, and were known
as the school of Lietiste,

The edueationnl school of Franke was followed by Base-
dow, Campe and Salzman, who ncquired for themaclves n
European reputation by their Philanthropinum, founded by
the former at Dasean, in 1781, Lhis institution gave its
name to the school of educationiats known ns philanthropinic,
and which prevails at this day in some sections of Germany.

, About this time appeared Henry Pestolozzi, who followed
in the tract of the Philanthropinic school, and, by s examn-
ple and writings, diffused n new spirit among the schools of
primary instruction all over Furope. L'hus commenced the
career of Normal Schools, and now in the German States
they number-120. In Prussiu there are 43 ; in Austrin, 11 ;
in Saxony, 10 ; in Bavaria, 9; in Wurtemburg, 8; in llan-
over, 73 in Baden, 43 in Hesse Cassel, 35 in Hesse Darm-
stadt, 2 ; in Anhalt, 3; in Reuss, 3; in Saxe Coburg Gothn,
2; in Saxe Meiningen, 1; in Saxe Weimar, 2; in Olden-
berg, 2; in Iolstein, 1; in Saxe Altenberg, 2; in Nnssau,
1; in Brunswick, 1; in Luxemberg, 1; in Lippe, 1; in
Mecklenburg Sweren, 13 in Mecklenburg Strelitz, 15 in
Schwarzburg, 1; in Lubeck, 1; in Bremen, 1; in Hamburg,
1; in Frankfort, 1. In Switzerland thero are Normal
Schools in almost every Canton of any note. ‘The most cele-
brated are those cstablished a¢ Hofwyl, Kruitzlingen, Thugs-
nacht, Zurich, Luusnune, Lucerne. In Holland there are 2,
in Belgium 2, in Denmark 2; and in Sweden 1. In 1808




