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THE FOUR SCHOOL ARTS.

The four arts may b stated thus: 1. The art. of getting accurate
and available kiowledga froma tiinge about us,--wo may say more
briefly, tle art of uasing our cin senses. 2. The art of expressing
clearly and systemtiatically what is learned. 3. Tho art of gotting
out of books what is i tmaai. 4. The art of using numaîbers skil-
fully Thiese arts are of such prime necessity to every civilized
being thiat tha connuity is justified in insisting tlat overy child
shall acquiro thei ; and the elementary schools are created priam-
arily to impart thoin.

It is a true instinct whicla, fromt (lae earliest tiies, lias made the
third the most esteened and indispensable. Once imastered, the
child may be lais own instructor. He is given the key te thestore-
house of human knowledge, which contains treasures he s utterly
impotent te acquirc for hinself by any other menis. We react at
present against book-learning, because ie have been content te
teach how te read, instead of atteipting the larger and. more fruit-
ful art of gettiig out of books what is in then:. It is the heighat of
educetional folly te tura away from books because our cn un.
skilled workmen have misused thema.

The first of thiese arts, which seemas the mnost fundanental, is the
one that has conme latest into lte selacols, and as yet we are al)
clumsy workmeini at it. It caine in late because nature unaided
does su mauch first. Her processes. are, however, hap.hazard and
disconnccted. low te look at a thing analytically and with toler-
able completeness, se that the cousciousness shall play about it
long enough for it te become deeply interesting and suggestive is
an art capable of being taughat by a skilful workman. Tt islearned
liko other arts, by doinig it utnder intelligent guidance. Notwith-
standing the wretched machine work and formalismi which lias
reiged in tihe attempt te introduce it, soute real progress lias
beca Ilade. When the reail teacher comes lie miake it an inspira.
tion.

The second art is the natural and necessary adjunct of the tiret.
The use of the sen;es gives knwiledge when their results are made
definite and suggestive by language. When shall ie learn that
language is a neans and not ana end, and that proper power with
it is acquired by using it for its proper end-to body forth a mental
product ? What dreary drills our little ones suffer in the effort te
beat in' upon then prematurely grammatical distinctions, and
grammatical rules ! A child does net want rules. They are a
linge te hiim-mero farrago wvhich he says over te be counted out.
He gets little more profit out of r.rtificial sentences, with whose
parts he plays fox and geese te oblige the teacher. He learns to
talk mnost when lie talks his ci thoughit. He tells what ho hais a
real interest in, and is guided patiently to put his thought into a
complete and proper sentence ; then in time into a little paragraph
which ho builds under apt suggestions ; and finally into fairly ceam-
plete description. Such work is real, vital. It forms the power
of speech ii hii, the powrer of observation, the power of systematic
thought. IL is tho sort of preparation which le needs for life--
te write a letter, or condurt a business, or make a man of science
or of letters. Knotty drills csa this and that, these and those,
are pedagogical pop.gun fights, chieliy valuable to entertain be.
hiolders.

Drill in expression, horever, is broader than this. IL becomes
complete, accurate, lasting whîen written. I Writing maketh an
exaot man." It also makes a permanent effect upon a young pupil.

What a clumusy, all-in-a-heap effort to devolop conetructiveness the
ordinary school composition ise! A dreary task

Of dropping buckets into oipty wolls,
And growing old with drawing nothinig up."

Stop by stop this constructiveness is developed as ideas and
werds to expross thein arc gained, if the guide knows how to shape
the efforts of tha young learner so that he can firat tell sonothing
lie has a real intorcat in and thon put it down upon papor. Draw-

ing is another forai of expression. If it is little used, ovei by
those who aro trained in it, this is because, again, the training is
far away front their own mental life. Somnehow v muet allow the

child-we must guide hin rather-to use it early and often as an

instrument for expressing limnself, if wa vould give it a real place
among the arts he knows and uses.-Infteligence.

LITERARY CULTURE AMONG TEACHERS.

Some time ago the Idlex savagely arraigned the great mass of
teachers as being deficient in proper knowiedge and love of litera-
ture, alleging that tie cultured teacher was the exception among
the masses. At the tinie we commented briefly upon the article,
and not with disapproval. We wish that all of our teachers had
a higher ambition than many of then sem ta have. We could wish

for a greater thirst for knowledge. Ve could desiro a broader in-
formation, a more thorough literary culture. We do net wish te b
nisundcrstood in this mqtter. In no profession are there te bo
found se many mon and women of superior culture, profound
kiowledge and eminent intellectual attainnients as in this teachers'
profession of ours. The most eminent men in all departnents of
learning are, or have been, teachers. It is a profession in which
brains. above alil ase, aro required. It is a profession of carant,
liard workinag members, and we glory in belonging te it. It is our
boast and our honor. Lot ne one accuse us of casting flings at the
calling. It is because ie love it, because ive would se it beconie
more dignified, because ie would have its power and influence more
widely acknowledged, that we a're free te criticise ihenever ve iay
deei advisable. Noiw it is a fact that miany-we do net say all, far
fromt it,-of the teachers in our graded schools, and in our country
and village schools particularly, are wofu.ly lacking in desire te ob-
tain a more complote equipneat for their work in the way of study.
There is a vist mine of wealth in this grand literature of ours that
to them is unknown, net because the-delving is difficult, but
because of sheer lack of intçrest. It often happons that nmany
teachers are persons of limited acquirements, whose education has
been the price of liard toil and perhaps privation, and who have
made themselves what they are. Such teachers are apt te be
students, and te them ive have nothing to say. Give them time
and it will be no fault of theirs if they do net widen their horizon.
Then thera are those who have lad every educatiofial adrantage,
who have hîad ic instruction of the best teachers in the best col-
leges. ,To most of these we need say nothing. But thera e 'a
class, and if is the large class, to, among our teachers, Who utterly
neglect any form of self-improveiment. Whaat little reading they
do is net of a high order, confined perhaps to the latest novel or
magazine, no solid brain food, nothing te mako mental fibre. Tiese
are the teachers, to, Who nost need every opportunity te grow
mnentally. The thought of study, of solf improvement rarely
troubles them. Their aspirations are net lofty. They do net try
te advance, consequently they continually retrogrado and -Wonder
why it is that they have se little success, se small salaries ; why it
is that other tachera are preferred te them. It is enough that they
plod througla the sane weary, dreary routine of school room work
year in and year out. Soie of thein wvear out, some of themr drop


