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By this principle we make our choice ; we omit, therefore, all
that is remote, invisible, and incapable of being made visible 3 all
that can be demonstrated only by wmathematical proofs ; and keep
within the field of immediate obsetvation, stops with those things
which every one may know by observation and experience, and
show such things, as are not obvious, by exporiments with si:ple
and cheap apparatus.

4. What method s to be used ?

To say nothing of the regard for the mndividual quality ol the pupil,
the method depends on the nature of the subject, and on the way in
which man naturally acquires his knowledge. Every where man
is surrounded by natural phenomena ; they happen before lis eyes.
These, therefore, must be opened, in order to ooserve apprehend-
mgl?', to remember what has been observed, to fix the succession
of phenomena, and what is common in a series of sunular ones ; not
on { to learn the facts, but also the laws by which they happen,
and finally, by reflection, to discover the hidden causes.

Natural philosophy belongs to the inductive sciences, i. e., 10
those whicﬁ begin with the knowledge of single facts, abstra:t from
them the law of the process, and then w inverse order, deduce the
plienomena from the causes.

The way, therefore, preseribed by the nature, as well as the
history of natural philosophy, is, that which proceeds from observa-
tion and experience to rule and law, if possible, advancimng to the
cause, (the so-called 1egressive method.)

5. What is the aim of this instruction ?

The knowledge of the most essential phenomena, by which man
is surrounded, and the ability to explain them, that is, to state m a
simple way their causes.

Most important is the knowledge of all that refers to weather, and
we expect, therefore, from a graduating pupil, correct answers to
the following questions :

What is the temperature of the air in the diflerent months of the
year ? Which is the maximum of heat iu our country, and when
do they usually occur 2 What is the corcesponding state of temper-
ature in other countries ? What are its causes? How do the winds
originate, where do they come from, and go 10?7 What are the
principal currents of air on the globe 7 Therr cause ? What weather
18 caused by the winds in our country ? To which winds is our
country chiefly exposed, and why ? Origin of fogs and eclouds?
What t¢ dampness 2 What causes rain? These and similar ques-
tions come so near home to man, that it would prove enornous
dullness, if he did not ask them himself, and reflect, on answering
them. No doubt that such stupidity 1s still frequent ; but no one
will doubt what is the indispensable duty of the common school in
the premises.—(Barnard’s, Amerwcan Journal of Education.)

(To be continued.)

Teacher’s Characteristicy.

An interesting paper, lately read before the United Association of
Schoolmasters of Great Britain, contains the following generaliza-
tions:

1. Teachers of limited capacity, or whose command of language
18 limited, invariably teach best with text books, or by the indivi-
dual system of instruction.

2, Men of fervid imagination, having great command of language
and enthusiasm of character, almost mvariably become superior
teachers.

3. Decision of character almost invariably forms an element m
the qualifications of a superior teacher.

4. Men who are deficient in general knowledge and enthusiasm
of character, are generally baﬁ teachers, even though they may
possess great technical acquirements,

5. An carnest man, imbued with the love of children, is rarely a
bad teacher.

6. The love of teaching is generally associated with the capa-
city for it, but ihe converse does not generally hold true.

7. A man of superior teaching powers teaches well by the
national method. But he will always teach best by that methed
which is suited to his peculiar capabilities.

8. Men gencrally teach badly when they attempt to 1 ach too
much, or when they do not duly prepare their lessons.

9. Presence of mind and that self-confidence which is based on
self-knowledge, are es-ential elements in a good teacher’s char-
acter.

10, Success in teaching is more depe.i ..nt upon the capabilities
of the master for teaching than upon his technical acquirements.

Teaching power is not always associated with superior talents or
acquirements.

Plant Flowenrs,

¢ Well, that school-house looks twenty-five dollars better—alto-
gether a more cheerful and comtortable house for our children.”
Aund what has wrought the transformation  What has added to ity
intrinsic worth ? It is the same in its construction ; no addition has
been made to its physical proportiviis, It looks very much intee-
nally as it did many years since. That same two-paned window
over the door, with a crevice in one comer, the work of some truamt
snowball. The same gray fence in front, upon which are some
hieroglyphic characters whose language is the genius and indefinte
emanations of some crude youlhfui, intellect. ‘The old step, witha
piece S)»Iit from one side and worn by the «droppings” of many
mersy ¢ _fally is still in its place. If you enier the house, you wiil
find things very much as of yore. The same rows of desks, with
here and there the carvings of some “yankee blade;” the stove-
pne running e entire length of the room, suspended by a dozen
stout wires 5 and the master’s desk, in its eilent eloquence, stand-
ing beneath the oid white faced clock. But there is an air of cheer-
fulness about the room, unknown to its earlier days. In fiont of
the master’s desk are two white shelves, upon which are vases,
filled with the mnost beautiful flowers. The morning glory, peeping
out amud the smiling family of Flora's household. ~The daﬂg)dil
and daisy, the tulip and the buttercup, the bold erimson peony and
the modest violet, blending their variegated colors, make altogether
an object of peculiar interest 1o the lovers of the beautiful. But
where is the extra twenty-five dollars 7 “Vhencee this additional
value 2 Why, about one year since the teacher planted 2 morning
glory by the doorway. A\ few rose bushes were biought from a
neighbot’s garden and planted beneath the window. A row of pinks
and daisies were set beside the walk, In a neglected corner was
a cirele of daflas and butt .~uvs, und the spirit of betaty ceemed
whispering amid @ happy, ,.yous gwvap of childien,  The morning
glory sprang up at the touch of the first sprung shower, and soon
was seen winding its tender vine around a string leading up beside
the window. Some red, white and purple flowers made their appea-
rance, and attracted the attention of many a happy girl and boy,
‘The daisies and pinks were soon in blossom, and the great peony,
That Mrs. A. gave the teacher was soon seen in broad luauriant
bloom by the gateway.

Before June had clothed the meadows in their thick, green vest-
ure, the rose tree uncer the window, bore more *1an a score of
bright beautiful blossoms. Indeed, the inspiring breath of nature
seemed to whisper encouraging words 10 the teacher’s care for
flowers. “I'be rough, impetuous boy would stop and drop a word of
admiration, as his eyes caught the phenomenon, and then stoop to
tear up the weed that was choking the growth of the tlower. What
a beautiful text for a moral Jesson, How simple and how plainly
similar the weeds of passion and lust are forever intercepting the
growth of virtue. Every little girl had her own favonte flower.
Some admired the daisy for 1ns proverbial, its beautiful modesty,
and almost stooped iolisten to the sweet low words of «“innocence”?
it seemed to breathe. Others delighted to gaze uponthe sweet-scent~
ed pink, while the punty of aflection seemed to glow still brighter.

Old Mrs, B. had frequently told the teacher, that the children
were such careless creatures they would tear up all the flowers that
might be planted around the school-house.  « Twas no use to try—-
only a waste of ime.”  But the sequel proved that Mrs. B. mis-
judged for once. Not a flower was despoded. New passions seemed
awakened. The beauntiful things of nature began to exercise a
controlling influence over many a rough spirit.  You wovld see a
gioup of giris or boys out amud the flowers, after their lessons were
repeated, seaiching for truant weeds, or watering the thirsty plants.
And the privilege of domg tius, proved a profitable incentive to
study. Not uu?requenlly wonld the passer bystop ara lean against
the lence and adr.ire, for @ moment, the beauty ot these stranger
Slowers which had sprung up, as if by magic, m that barren place,
the school-house yard. “This was then not an unprofitable invest-
ment. It wvielded more than a ¢ houdred fold.”” " Fellow teacher,
is there not @ neglected waste comer in your school-house yard,
where a flower would grow ? Would 1ot a morming glory flourish
beside your door? Have you not a spure moment, in which it
woul ! be pleasant to turn your atteution to the cultivation of flowers ?
Would it nut be an agreable manner in which to spend a recess,
now aud then, with your pupils ? Communion \vit}n the beautiful
is indeed desirable for our children. It refines the feelings, cultivates
the affections, and reflects bright images upon the heart.




