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THE ROYAL SO(IETY OF CANADA.
The second annual meeting uf the Roval So-
ciety of Canada teok place at Ottawa last week
and was well attend:id.  On the first day there
were general sessivns, followed by conferences
in sections, whereat a pumber of papers were
read. On thesecord dav a grand reception took
place in the Senate Chamber in presence of His
Excelleney the Governor-Beneral and Her Ruyal
Highness the Princess Louise. The Maru's
read a very appropriate address and Principal
Dawven gave » full and highly instructive dis-
course ou the aims and functions of the Society.
Hop. M. Chauveau, Vice-President of the
Society, alio delivered a plessing oration in
French. In the course of the afternoon the
Marguis visited the several sections, ascom-
papied by Mark Twain. Among the papers
read in the seetion of Engiish literature on that
day may be menticned three extremely valu-
able philosephical dissertativns by Dr. W,
Claik Marray, of McGill Vaiversity ; an essay
on ** Tharvau,” bty Geo. Stewart, junr., of
Juekec; a poem on the “ Gramypian Hills,” by
Kev. Xneas McDonell of Ottawa, and a study
on the “ Literature of French Caunda,” by Mr.
John Lesperance. On the third day the mem-
bers of the Roysl Society were entertained at
luncheon by His Excellency, and received at a
garden party by the Princess in the course of
the afternoon.  On the feurth day the election
of atficers took place ; Dr. Dawson retiring from
the Presidency and ULeing fitly succéeded by
Hon. 3. Chauveuu.
This recond meeting of the Royal Saciety of
Canada i& 2o for satisfectory that it ensures the
‘maintenance of the bodr, while giving fair
promize of its usefulness. During the first year
the exiztence of the Suciety was regarded es ex-
perimental, and ell its ¢fforts wire merely ten-
tative, but now the outlook is better and there
are hopefal indicatious of freitful giowth and
expansion. About the two sections of science
there never was any doubt, because there is a
wide field for these in Canada. and the workers
sre both numerons and able, Neither was there
misgiving sbout the French section, which
enjoys 8 homogeneity of its own, and repreients
guite a distinetive literature. The uncertainty
lay with the English section of literature, many
of the members themselves being dJubjous of its
advigability. At present, however, after a vear's
trial, the general feeling in that section is that
it may be adapted to many general uses, in the
furtherance of the cuuse ofliterature, the depart-
ment of bhistorical rerearch being spcially
svailable. We ure pleused to note the sticcess
of our Reuyel Society, and we trust that it ney
accomplish all thatis expected of it.  Anyth ny
tending to the promotion of arts, letiers and
sciences smong us, descrves the waru.est wel.
come,

THE SUBJONCTIVE MOOD.*

BY WILLIAM LEiGﬂ, FARQUHAR, ONTARIO,

Those of yon who have stadied ** Masou’s
Grammar” will have found that he points out
& number of difficulties enconntered by stulents
in the grammatical study of Euglish. Derhaps
the most prominent ditliculty is that of the
¢ Subjunetive Mond,” and from the way in
which Mason deals with {t, it is evident that he
has felt the difliculty himself. Iu saying this,
} do not wish you to think that 1 consider Ma.
son lacks anyvthing in clearness, or that he does
violence to any of the principles of English. Of
all the authors 1 have studied on this sutject-—
Abbott, Mason, Angus, Fleming, and Hain—
Mason is the only one, in my vpinion, who has
interpreted faithfully the teschings of our lest
gramiarians, 3 .

The real source of difticulty, it seems to me,
however, is the way in which we were taught
te distinguish moods. The method was purely
mechanical.  Now, where Mason wishes us to
free ourselves from a tyranny of vames, and
presents peculiarities, hitherto unnoticed, in a
Ingical wapner, we, as teachers, who possess
more than ordinary inteiligence and » littie
Hierary cul'ure, but whose minds have becon.e
vitiated by the teachings we receivid trom the
old granmars and older teachers, ot tirst do not
pereeive the distinetions iu thought, to express
which the Erglish language is so wdmirabiy
titue d,

It would be presumption on my part to enter
into arguments 1h favourof the new conjugation,
for any one who ! as examined Mason must bove
lound rasons suthiciently cogent to abandon the
old method.

It may be well here to observe that in doing
away with ihe Potential Mood there has been
recognized that important prineiple in gramma-
tical seience, that all grammatical expedients
are to be valued in so far us they explain fully
the force and office of those words with which
they Jeal.

The Potential Mood long occupied a couspi-
cuons plage in the conjugation of our verbs, but
it has by many bLuen discovered to be a useless
invention—a deviation from the for guing rule,
not having a solitary eircumstanee to recom-
mend its retention. It Lins accordingly been
discarded for an arrangement that uufelds the
ttue use of verbs.

It is matter of surprise how 3nch an arbitrary
arrapgement as the Potential Mood shoull be
accepted by succeeding generations as the best
that could be devised.

The ouly ¢xplanation of this is, that, iu tines
past, teachers supposed themselves to be strictiy
contined to the suthorized text book, mid did
not investigate for thewselves. The guestion
was not “° What does language teach,™ ** What
does use teach ;" but *“What does the authosized
text-book teach ¥ The doom of this system has
been sealed, fortunately for the studies of cur
pupils. Research in ali the departmints of En:
glish graminar has been extended, and it may
now with truth, and not with irony, be called
a science and an art,

But we shall <uppose thar we are now begin-
niug a school term, and that we have a class
that have heen promoted to the fourih furm,
and is perfectly famillur with the Indicative
Mond in situyle and compound sentences, The
Subjunctive Mood comes up for explanation.

Exrerience confirms we 1 the belisf that the
use of the past tenxe, as explained by Mason,
pp. 433 and 434, is the most advanteg-ous, for
that contains the best test of the Suvjunctive
Mood : viz., to determioe whether the supposi-
tion corresponds with or is contrary to what is
the fact ; and 1 think this needs no grest power
of discrimination.

Magson bas wmede this point se vlear that it
would be not only useless but presmmmptuvus to
attempt any further explanation.  Yet the ana-
malous use of the pust tense, in reference to
present time, dewands some uttention,

1 think you will agree with e when 1 say
that all present counditions of ihings were
Lrought about 1n past times either near or re.
mote. Take theu an example : “1f Noal were
here, 1 rhould speak to bim.” Noah's being
present would have to be a fact Wfure the
speaker, under the citcumstances, could spesk
to him. Hence, in the hypothetieal clause the
past tense is properly employed to make a dis-
tinctien between the teal und supposeld condi-
tion of things. In the consryuent claure the
use of the past tense secures the same end,
showing ‘“the want of congiuity between the
supposition aud the tact,”

Experieuce tells us that a serious diflicnlty
with beginners is the use of the Present ludica-
tive in hypothetical cisuses,  They fuil to com-
prehe nd the rearon for the suppoattion or what
was i the mind of the speaker --to dencte
which is the cffice of meoods,

Here many who have tiivil 1o investigate the
matter have expericnced a difficu 1y, and with
muny investiguiion has ceased, because they
could not tell when to use, and wh u not to use,
the Present llivarive in hypotheinicel clauses,
For this renson I have given th s point a some-
what Jengrhy consideranon, aid 10 make the
mwstter peifvetly clear we shsll tuke an example
i which the present itdicative i uscd in the
hyjotheticat elommse.  **1f the boy is guilty he
deserves 1o be puuished.”  In dealing with this
sentence belore ny cluss, 1 was asked by one of
tny senior pupils, ** Why doex the spreaker put

* A papor read before the West Huron Teachers’
Assogiation, Feh. 17th, 1353,

his opinion in the form of a supposition if thero
is no doubt vu his mind "’ 1t may soom strenge
that, although students daily meet with this
use of the Indieative, they are hopelesly bew.
tldered when they attempt to define what was
in the mind of the speaker in such cases ; never-
theless this isa fact. In clearing the path of
investigation for my pupils, 1 require them first
to recite the two views of suppositions, so fully
illustrated in Mason's Advanced {rammar, pp.
429 and 433. Then tuking an example like the
previous one, we pursue the matter in the fol-
lowing way. We shall suppose that the boy
mentioned, while in the playground, was guilty
of a misdemncanor; deserving corporal punish-
ment, and asother boy witnessed the erime,
having informed the teacher of the fact, he
sewls for the boy, who comes in, tud the o'her
boys fullow to the ante room to know the resnit,
After a thoreugh investigation of the mntter,
the boy ackunowledyrs the faul, and the teacher
is in the act of inthcting the punishutent, when
a stranger enters the ante-room whee the boys
are assemnbled, and nsks the couse of the boy's
being punished ; he is informed of the circum-
stance, amd savsq, © Well, if he is guilty he
desetves to be punished.”’

OF the boy’s guilt there is no daubt, and con
sequently he tsex the Tndicitive Meod, Tt may
appear to you that 1 have magnitied this ditli-
culty, but 1 have mvariably foucd that, sueple
as it may sevm, 14 is a point which | had trouble
in mastering, aml which | have found a stum
bling block to students, .

With the desite to be practical, | have sititply
attempted to indicate; iu teruis as plain as pos-
sible, the plan which I have found most snceess
ful w getting my pupils to master the Subjune.
tive Mood.

When the use of the Present Tudieative in
hypothetical cluuses is fally vuderstood, hittle
difliculty will be experieneed 1o b termining
when to use the Preent Subjunative, & few
words on this point muy uot be cutirely thrown
away. When there are twa things that are linble
to be conivunded, if we get a clear idea when
to use the vne, the u<e of the other will be more
easity utslerstood. 11 we know wheu to use the
Present Subjunetive, it will matetially aid us
in determintng when to nse the present ndica-
tive in hypothetical clauaes,

Ou listening to a sermon sole time ago on
tvolution, | heard the minister make use of the
tollowing @ ** 1t the MoRaic neboulit af the erea-
tion be true, Evolutionists are in error.”  Now,
let us consider why disd he mnke use of the ex.
pression ¢ BEvolotionists are i error” From
bis sermon and from what was passing in his
mwind, he was certain that the Mosaie r cond
was tiu-, because only trom lhis belief in the
torrectuess of the weconnt could he make the
ussertion thut “*Evolutionists aré in érvor,” The
speaker misr jrre #nted what was passivg in his
wind by usivg the Subjunciive in this cond:.
tion, instemd o} the Indieative: )

Take anoilier example, the ohe glvén o our
suthorided teXt-brok. By pursuing a similar
line of argument vou shall see that the speaker
misrepresents what is passiug in his mind when
he sass, * {f it rain we shall vot come.”  What
would lead the speaker to make itse of the ex-
pression ? We st think cisetly ag he did,
und he transfers himself forward mentally to
the time of starting.  Then the only reasoning
he conld pessibly have, wonld be its raining at
that time. Change the expresdion to, * It it
does not rain we shall com," and al} becomes
perfectly elear,  When; then, You will a<k, is
the Present #ubjunctive Mood used 7 The best
auswey that 1 eau give is to be fonud in Masou's
Advateed Grawme e, pree 438 and 439, and in
his vemneks oo the Suljnuctive Mood in the
preface tu his Grammar,

There is a paint here to be strict’y watehed,
that 15, net b confonrd this ive of the Qub-
junctive with that found in suppositions res.
pecting the future, treatesd as ““n mere concep-
tion of the mind,” and to exprss which the
past tense is emyployed. 1 may here refer to the
infullible guide we used to have for the correct
use of the Snbiunctive Moond, ** Whe re contin.
ceney and futu-iry are bah implied, the Sab.
junetive s when contingeney anel fotaricy are
vot buth jwplied, the Indicative,”  This 14 en.
tirely wrong, aud »hoult be vigilantly guanded
against as & froitful source of e.ter, siuee it coun-
taing only a part - { the truvh,

Bat the most prpl xing problem remaios to
be considered : viz., whether there is « Future
Subjunctive or not. I you examienthe work«of
Abbett, Mason, Anguy, Bain, and Fleming, yo.
will find that Ban, Fleming, and Ancus have o
futore tewse in their paradigms; Masan hws
uone, and Abbott (If I wmay be permitt d to uge
the exprussion), is un the fenre,

Were we to decide thix mait r by numbers,
Mason's testimonuy standing slo- ¢ would go to
the wall ; but Irt usappeal to a higherauthority
thau any of these, viz., Langnage. What doey

Bishop should advoeste the N. P, his popula.
rity with the reform party won!d decline (as-
sumed for the sake of argument). The occur.
renes of the probability spoken of in the sen
tenes, if ic hLOU“l be brought to the test of
reality, would be in the future, The mental
pusition in which the speaker places himyell ia
to regard it as past.  Let nne recoucile thess
statements, contradictory as they must seem,
The sentence moy he ve.constructed ag fol.
lows, and ¥t couvey the snime mening 3 I8 Mo,
Bishop were to advoeate the N. P, his popula.
rity with the Reform purty wou:d deeline, |

Uthink most of yon will agree with me, that the

verbin the hypothetical clause is in the puast

tense. But the argument fails when np\)lied to
the consequent clanse.  The best way, then, to
dispose of tho dilliculty is to put ourselves men=
tally in the speakir's place.  T'he supposition is
g4 mere conception of the mind.” Meutally
the speaker projects himself forward to n periort
to which the probubility of which he speaks is
u past event. ) . ,
In simpler langango, the speaker views Mr,
Bishop’s advocacy of the N. P.and his consn.
quent fal} iu the estimation of the Reformers dy
having occurred. B-aring in mind the fact that
mood has reference to the mental attitude of the
speaker, any one who regards my statoment of
the question as correct, must admit that the
verby in the example are iu the past tense, Con-
sequently, 1 think, we must come to the con-
clusion that Mason is right. What tha dthierd
call future he ealls a past paraphrastic,

These are the principal ditficulties I have ex.
perienced in studying ana in tesching this
sabj-et, and the method 1 have tike-n in over.
coming them,  §f any teachier present has met
with the same diflicuities and has received the
slightest henr the may be of sarvies to him, |1
shall be grat fi «: But, in couclusion, let e
uige upon you all the necessity of investhmbing
for yourselves, wnd of aceepting nothi g wiless
you are satisfied that it is right.

A CLANCE AT EOUCATION 1N
CERMANY.

Having recently pridd » visit 1o Peipsic ail
other perts of 3ax my, we prapose to fay before
onr readers a low curory remarks npon schools
amd colleges, wishing it to be understood that
unny, iU not woest, of our observations will be
equaily appheable to other parts of Germany,
and also to the German cantous of Switzerland.
As we have alien Iy suid, atten fatnce at & schionl
has leng twen eompulsory, and the weuny eni
ployed “ta enforee alondanee are ninch mbps
severe and summary than have yet been tried id
Fuagland, or porhapy ever will be,  The schuol
age is fromn 51X to furteen years.  B-fore the
age of s x great numbers of children attend
schonls con lucted upon the Kindergarten ~ystem
of Froebel, who wasa navve of the litile village
of Schweinan, about tweive miles from Eiseuach,
on the edyge of the Thar ngian Forest.  To tlis
eourse of vpr tout we visited this Fillage, and
made a pilgrimage of respdet th the grave of
Froetel. 1t scems to have beon one of Froebel's
principles that very vonng children should not
be prenssturely taught to read, but should have
therr natural powery of ohaorvati-n and iuteflic
geuce awnkened and sharpened by exereises
better suited to their tender yoars and undeve.
lopad capurry.  When a boy enters a Uunitai
school at six yeats of age hebstally learhy in
road and to write the alphabet simuftavrously:
His car, his eve, his téugu | and his little had
2l find emplovmwent. He hears tlie school!
iiaster utter the sound of a letter, he sees that
letter immediately written upon the blackboard ;
he is then told to imitate with kis tougue the
sound utteted by lus choolmaster, and, lastly,
to imitute with his haml vpon & sinte the sufe
Jebter whinh he hen seen written dpori the
Blackboard.  The names of letter< ate not nicil-
tioned tor a long time.  Upon this syatem of
beginning to teach readiog and witting to
children at six years of age it ix surprising to
note how rapid is their progress under un able
and realous teacher, By the adaption of this
tnethal the time spent in learaing to read conf:
mou word+ in simple senteneces may be reckoned
by months iustead of yrears, It is one of the
most marked characteristics of G rmon instrae-
tion that 1t is o extremely uethodicaly slow,
and thorough.  Tu arithmetie, for. xample, it is
alwuys o prime o et with o Geoaan teahior
uot to b cottent with oftainlug Hghl redults
bt to insist fuither on tindiog out whether his
scholars huve really grasped the processrs and
principles invelved in attaining tae results,
Thoronghness and vxactness are amongst the
most important and valuable markys of the Ger.
wan character. These quiities pervade the
barrack.room, the drill-ground, and the battle.
firld just as wueh as the school-rovin, {1 seemn
as 1f tne (ormans had thowughly and heartily
accepted the mnxim—'* that whatever Is worth
doing at all is worth doing «eli” CTill « scha.
lar has tharoughiy mastered ore step he i not
premnturely urged to take wnother,  W.th the
G-rman teazher this plan is quite natwal and
edsy, beemse in his country there ara ndt as yet

it say e the motrer 1 Take an exomple o 1 Me, |

(and, 1or his sake, we hope there nrver will be)
auy fixed “standacds’’ of examination whi h
must be aunually passed for wvery school.  Of
course there are in Germany Schoot luspectors
{ and prrio tical ex onin aioms of the seholars, for
“the putpose of testing amply aud th sougnly
their proficiency and the progrws wale from
year to year,  Bat these rxaminalions wie not
i condueted by the School luspectors as ours ar.
now in England, upon the cist-iron systew that
sprang from the priuvciple of ‘*payment by
s results,”  The Germans would ridicuie the idia
"of paying vast sums of public money for me-
chanical resnlts iu the urt of instruaiion, We
onge hiad oceasion 10 explain to & school inspec-
tor on the continent what was our system of
inspection in England. He liste ed attentively
to our sccount, which roused, tirst, his amaze.
ment, for he conhl not refiain from laughing at
“such # mode of texting the real merits of o
school o the ofli T«ney of o tencher
The w-thodies], ay<te marrs, and gradnated
stops deliberately taken in every Gernian sehiool,
in aceordance with a earefully considerod theory
of education, hove led the Germnns to adopt




