
THE CANADA SCHOOL JOURNAL. 237

of the leajuse of Lordq, to the lofty anad animateid cloquence of
Clhit le, Eail Grey, art al.e t- fumern , asmae cet imaîato of tlic puwers of
a race of ien amiong whomli lae waîs not Ile forcmost.

1. Wiat is the miu bulject of ls p.aigaph i Wlhat are tlae
chief subordiiato subjects i (Valie 5).

'2. Show. lhtow, in the above extiniet, Ile author observes the
principles tliat governi the couttructan of a paragraph, with especial
rferenace to irs (a) unity, (b) continuity, and (c) vai iety. (Faie 8).

3. Account for the reference to the culprit and his accusers in the
Iirat sentence. ( Valbue 2).

4. Accouant for the order of tle persoinal descriptions. (T'alue 5).
5. Why dues Matiîcailîiy consider it niecessary to explain the

absence of Pitt and Lord North ? (Vabluc 2).
6. Why are the naies of Wmhalinîmî and Earl Grey introduced

eacui :ater the description of the aan himselif I What naie li
given to this device ? (Valiue 3+1).

7. Show, in each case, the effect of the repetition of lhis," Il. 13
and 14 ; "Enbglish," 1. 19 ; "l Thîere," Il. 18, 19) aid 24; an.d
"British,' Il. .17 and 38 ; and of the use of " the intenions,; the
chivalron ', the high-souled,".Jh. 27 and 23 ; " unblomished," 1. 35
ann "l culprit, adivocates, accusers," h. 39. (Vlite ' X 7=14).

8. Explain the exact siginificance of tlc descriptioin, " the Englislh
Deoiîst lieues and the Englislh Hyperides." (Valve 4).

9. Criticise the frum of Il. 19.24. (i miac 2).
10. Contrast the effect of the last sentence in the above extract

vith that f the following ono, accouiting for Macaulaty's-use of the
additional particu!ars :

Biut those icho, withliun the lat teu iears, hae listened till morniinq
ii flic 1ou of . <, to the eIoqence of Earl. Grey, cîm form an
extimnate of the poivers of îmîen sone of ichom tvere beiter than lie.
(Viilue 8).

11. By reference to " illustrions," h. 7; "urbanity," i1. 14;
reverientially," 1. 24 ; " delegates," 1. 37 , and " aniated,"1. 44-;

show hlow light niay bu thrownî upon the exact meaning of a word
(a) by mneans ;of its etyiology, and (b) by distinguishiig it fromn its
synonyis. (Value 2 x 5=10).

12. Give ihe ternis that describe the style of the above extract,
and explain iheir application. (Value 4).

13 Illustrate groi the above extract the characturistics of
Macaulay's style. («) whiclh writers should imitate, and (b) which
tlie> - suld avoid. Gave am each case the reasois for your opinion.
( Valîe 6 x 6).

LEARNING WHILE TEACHING.

DY L. E. MoRSE.

I have been teaching somte few years, and I behaeve I have learnit
more in that taune than I have ta'ight ; at least, what ny popils
have acquired fauan the text-books las not been as mcla, I think,
as I have learnt froim thii in the way of psychology-or, if that
word is tou cluimsy, say child-mind. hen pupils and teachers are
iew tu cach other, tlie firat thing the child dues is to observe, vith
ninîutenîess anad accuracy if iot scientifically, every thing he seces
about the teaclier,--his face, clothes, tonae of voice, mainer ; lis
liieu even, and fiig .iails. Ho lias not been in tlhe teacher's
presence two hours before lhe has, in lits childish way, " sized up "
that sirangc ieiing whio is to bu his imaster for thc next few ionths.

Little Eduard is learning to ceont, and gets as fair as twienty and
stops, puzzled ; his littlo brin is atriving to reason it out ; his brow
is clouded, and hais lips working ; in perplexity lie looks up at thie
teacher. Is there a kind, eympathizing, encouragting look for himn,
or is there a lowering scowl ï Whichver it is, tiat dotermines
little Edward's progress. Crops wyont thrive in bad wveather ; and
a child's miind wout expand oun frowns.

I have often thought there was a close anal.gy betweei catching
youog fish anid ianîdîing i.aghity buys. The expert nagler niever
"yanks " the fiah out f the watet bodily.,-Ie lets the fish % ear
himself out ; and I have often pursied the same course withi
îaaughty boys. Not long ago a boy of nminc daubed his face with
ink, tu the great aiiuseiiienit r hie neiglbors. My attention was
called to, it, of course, and I joinaed ir the laugh, nuch to his sur-

prise. WVlen the ainirth had i'n a ncasuîre stbsided, I kan ,
brotlerly, as it wt-r,-tuld ihiin if lia wvas tryaig to represeunt ai
Indian, lie sbould have put a patch on hure, allure on there, anld
lot 3s much *ïan this place, and a difrerelnt colur inà that place , atdd-
ing, that a few feathers would conpfleto his costume, and that if he
really winted to do that sort of thing lie muvist do it well ; but just
now ie night go to the brook and wiash lais face ; to.iorrow, if bu
chose, he iglt coue wvith his war-paint. le nover troubled me
anly further in that way.

.1 is a great rrur, I belere, for a teacher to sit prnily un an
ol'ovated platformi, entrencced behind a desk, literally and tigur-
itni (.y, .and call httle clildreni tu the " t "ronia- to) recte what they
have eannt. rte mocist successfil teachers I have ever known were
in the habit of sitting down in the aidst of tho pupils, working
with the pupils, - in short, acting the part of an eluer brother who
wants to teaci thm.in certain things, anîd wrho is all kindness and
sympathy. A teacher who gocs out with the bys and l catches "
for themu, or umtpires for theim, or keeps tally, -who is "e hiail
follow " with thlm without losinig lais digiity,-is the teacher whose
slightest word is a cominand, ad whomiî public opinîioi,-cild
opaiaion, schaol opiiiiiona,-woint allow any naaughty boy tol worry.
Ni) boy bothers a teacher unIess le lias the tacit moral support of
his class.

There are few pleasures in life goreater thant that of watching,
guiding, and directing the grovth of iind ii children who love anld
respect their teacher.--Journtal of Education.

SOHEME FOR GEOGRAPHY.

DY, M. E. BAI.TLETT.

1"IusT YEARt.
I. The application of geographical terms to- the features of the

landscape. Moulding. (I use clean sand in a large shallow box as
preferable tu a inuîaulding board.)

Il. Points of comîpass as dctermnined by the sun.
I1. Ideas of direction, distance, (using the foot as unit of mea-

sure indoors, and the rod outside).
IV. The succession of sununer and ivinter withi their accomîpany-

in heat and cold ; of day and niiglt with their light and darktness.
V. Plants.

(a) Classification as wild and cultivated.
(b) Kinds that are cultivated, identification.
(c) Usefualness of cach.
(d) Why cultivated in sumnier.

VI. Trees.
(a) Kinîds. Identification by wood, hark, leaveï, and general

outliie. (Wu found it quite a study te ident fy the diff ret.t
species of oak in our vicinity).

(1) Distinction betweeni trecs that drop their leaves in winter
anld those that do mit. Examnple of each.

(c) Distinction between liard and soft woods.
(d) Usefulness of tr es.

VI1. Aninals.
(a) Classification as wild anl don.2stic.
(b) Kinds that are donestic.
(c) Usefulness of animals.

VIII. Birds.
(a) Nanies of those common to the localit.y.
(b) Indentification by plumage and song.
(c) Usefulness of birds.

IX. Fisles.
(a) Nanes of those common to the locality as far ts can be

ideintified.
(b) Usefuless.

X. Minaetals.
(a) Naies of those that can be obtained.
(le) How obtained.
(c) Usefulness.

XI. Recognize in nianufactured products the reenlts tif '.he ccu-
pations of ian. Naime different occulationis in vicinity ; inaterials
used in the work produced ; power used.

XII. Devolop the ideas tf division of labor, exchange, use of
noney, gatheriig of people into towns.

XIII. Consider ncans of tiansportation.


