
Thie 'rmrda Educaiztiona/ fontyi.

of our nature, the pyiiîim/ apd ma'>u/
as well as the inCtellecmi. We are
to nuch accustomed to think aid
spenk of rnan as a machine, like a
clock or engine, conplcx and intri-
cate indeed, ulit stitl a mtchine,
reclily divisible into parts whirh miy
he handled or dis ed quite inde-
pendently the one of the other, for-
getting that aIl the parts ito vhich
our nature is, for the ronvenience of
science, theoretically divided, are or-
ganically, inrhinattely, and inseparalv
united, and s inter-dependent that
no satisfactorv discussion or treatment
of one set of orgins or facuîltie. ran
afford to overlôok the reintion of these
to the rest and the influence they mu-
tually exerrise the one upon the other.
Yet no truth is more apt-to be forgot-
ten in edu ation, while none is more
important to reimiember. Develop the
body to the negl -et of the higher na-
ture, and you make a saivagt-. Over-
look the body and force the mind,
and the result is an uinnatural mon-
strosity, the unequal baLince of whose
nature destroys the adjustnent of his
social relations, and bears himi to a
prernature grave. A similar mistike
mav be mnade in spiritural culture with
like unhealthy andi unhappy resuilts,
of which the morbid fntic is a not
uncommon illustration. On the other
hand,deve!lop cach in harmonious. and
proportionate measure, vigorously re-
press what is known to be hurtful, and
the tendency is to produce a healthy,
or in other words, a perfect man.

Not only should the nature of edu-
cation, but its true object be kept
distinctly in vie*, viz., the training of
our youth to become intelligent, self-
reliant, enterprising and upright citi-
zens. In view of this high aim imay
it not be fairly asked if there, be not
grave defects in onr pYesentt system,
in that important depattment vhich
has to do with the morat elèmdIit in
our nature ?, Not that too -mtudh is
'nade of the mental faultid buttho

I will Say that sufficieit attention is
given to the cthical clenient it oit
scho-si and colleges? Upon the
generail bearing of the subject a
thnuglitful writer has said, " Knov-
ledge of itwIf, unless viqely direrted,
nigit merely niake bad mrien more
dangerous, and the society in whic-h
it was regarded as the highest good,
litile better than a pandemonium.
KnowIedge nust he allied to gond-
ness and wisdon, and emhodied in
upright character. else it is naught.
The acrluinitioni of knowledgc rniy, it
is true. protert a man againt the
mneaner felonies of life, but not in a:y
Cegree against its sefish vice<, uiless
frtift-d by sound principles and
habits. Hence do we find in daily
life so mîany in'tices of men Vho0
are well-informed in intellect, but
utterly deformed in character ; filied
with the learning of the schools, yet
possessing litde practical wisdon, and
offering examples rather for warning
than imitation." Pestalozzi, that
pioneer educational reformer, to whose
wisdom and zeal we owe so nuch,
held intellectual training by itself to
be perniciouis, inisisting that the roots
of all knowledge must strike and feed
in the soit of the religious, rightly-
governed will. It is true the subject
is one of difficulty, but should it thete-
fore be relegated to the region of in-
soluble problems? It is commonly
disposed of by the argument that mior-
ality of the highest order, and on
the soundest basis is only to be se-
cured by the influence of religion, the
teaching of which cannot b under-
taken by Government schools, but
must be left to the Churches. Granted
that the argument is relevant and con-
clusive as fat as it goes, but it leaves
roon for a large amount of valuable
teaching and training i 'fundîamental
inorals of the' utmnost impotance,
especially,ih iew de thé 'act'that there
is a large eCtiofi 'of ou' 'youtth' till
beyond the ifence o otir Churches
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