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entirely sub verts their mneaning and diminishes the
value of conversation. If a ribbon or a cravat is splenzdid,
how can a mountain view or a stately cathedral exceed
it ? If the pain of a scratch is awfu1, what can describe
the agon y of a fatal wound ? Such staternents are flot
believed by those ,vwho hear them or by those who utter
them, and thus littie or nothing of the real fealings of
the speaker is conveyed. Something even worse than
this must ensue. Thon ght itseif must suifer for want of
adequate expression. Slovenly language will react on
the mind, and render the ideas also slovenly and con-
fused. The powers of discrimination will be seriously
injured by ndiscriminate expression, and a feebleness
of thought will hide itself behind an unreasonable
strength of language.

There are severai reasons which may be alleged for
this deterioration. The enlarged sched ules of studie.s
leave less time than formerly for this kind of instruc .
tion ; the multitude of juvenile books of a mediocre
character prevents the youth from forming lis style of
thon ght or expression from the best standard authors,
and Ch natural tendency of the young to exaggeration
is less restrained than formerly. Perhaps, h owever,
a more potent cause than any is a diminution of
that respect which wvas once expected by eiders and
rendered by the young, as a matter of course. What-
ever liberties of expression might have passed between
young people wvhen by themselves, they w'ere al
restrained wvhen in the presence of parents and teachers,
and then, at least: Lhe effort was alwvaoys made to
select the most appropriate terms to convey their
meaning. Now, however, there is less.discipli«ne and
less deference. 'The children, contrastinr t heir intel-
lectual advantages with those of their paren ts, make tic
very reat mistake of supposing that they are stuperior
inai thi ngs, and the parents readily acquiesce in the
delusion. Thus the flippant retort, the slang phrase,
the powerful expletive, the rude and exaggerated u tter-
ance, go unrebuked and gain too flrm a hold to be
shaken off. Both respect and self-respect are good intel-
lectual and moral trarners, and theïr presence wili do
much to correct this evil. It is well for oui» young
people to congratulate themselves upon their superior
advantages, but let them beware wvhile doing so that
they do not loose the palpable anid valuable resuits of a
training that wvas more exact, althoughi more circums.
cri bed.-Phiiactel yh:a Ledger.

Train pispils te Think.

No teacher can-be truly successfui who fails to awaken
in his pupils that interest and spirit which ivili lead
them to investigate a subject carefully and 10 think
patiently. A prominent aim of the instructor should be
teach his pupils how to study, and encourage them to
surmount the difficuities. But it is too often the case
that the teacher does that for a pupil which he ouglht
to do for himseif. This may be much easier for the
teacher, but it is not for the scholar's best good. IL wilI
flot educate, nor wili it awaken thought. The true way
is to lead and encourage pupils 10 rely upon their own
powers and resources.

Let the teacher neyer forget that it is not wlhat hie
does for his pupils so much as whaî he induces them
to do for themeselves, that ivili prove truiy beneficial
and helpful to them. Let him, in viewv of this, seek 10
inspire them with confidence in their own powers and
resources. Let them be made to feel that. they can do,and in most cases they wili do. But care shouid be taken

not to leave themn to feel discouî'aged. Let them be
cheered by kind words whiie they are required to make
further effort. A few kind words, or a littie indirect
help, pleasantly given, wiil accomplislh wonders ; while
a cold repulse, or aid reluctantly or sourly given, will
dishearten. John, for instance, goes to lis toacher and
says -" Will you please to show me how to perfornu
this'example? I don' t understand it." le No." says
the teacher, tartly, Il study iL out for yourself ; you
don't need any hclp." John passes to lis seat, feeling
disirited,-repulsed by one who ought to ho his friend
an helper. He has no heart to appiy himself with car
nestness to his wvork, and so when called to recito hie
makes a failure, and is severely ceiîsu red by his teacher.
H1e becomes discouraged, and loses interest in his school
and its lessons. 0

William has a différent teachier ; no more accorn-
plished than John's, but he is full of love for his wvork
and full of sympathy for lis pupils. He understands
human nature, and boy-nature in particular, and ins-
pires ail under his care with a spirit of confidence and
self-rciiance. William approach ls hlm and poiitely
requests aid in solving a problom. Uce is received in a
friendly manuci'. The teacher carefully reads. the
example, giving ail proper omphasis and expression. The
very readtng imparts a littie lighit. In pleasant and
encouraging tones the teacher says, -"William, this
example is flot so plain and simple as many others, but
I thin-k with a littie patient thought you wvit1 get it righit.
Read it over very carefully and ascertain just what it
means, and I think you ivill get at the proper soluition;
if Dot, coine to me again." Williain asssto lus deskl'
with a light heart. Hie feels stren-gilîned andi encouir-
aged by bis teacher's kind manner and J leasat wordsl-.
With eartnestness hoe applies hîmiself to the examî>llt»,
and soon ail becomes clear. He has not always soived
the given problem, but hoe lias gaincd confidence anId
power îvhich ivill be of future hielp. lie hias takoen a
step of develo pn his thinking-powcrs :iid gaitied iii
scîf-reliance, while his teacher lias showvuî is skill by
inspring him to persevere.

Let iL not bc forgot.ten that evcry effort vhich ivil
tend to develop and bring into activity the pupit's mentai
resources, wili prove of far greater importance than the
formai hearing of set lessons. Sec te i L teacher, liat
your pupils learn how to study and to think, and timon
they wiil acquire knowiedge. So far as possible encou-
rage themn to geL a clear and accurate understanding of
the subject under consideration, and thon require them
to express their thouglits and viewvs in their own words.

'uil who have iearned how to study and Lhink, anmd
to give proper expression to their ideas, have made great
advancement in education, thotugb their studios ho feîv
or many.-Neîv Eagland Journal of Education.

fleanty of theo qoide.

.011N T1LUSKIN.

IL is a strange thing ioîv littleinl genieral, people
know about the sky. IL is that part of creation in ivhich
Nature has donc more for the salie of pleasing man,
more for the soie and evident pu rpose of alking to hini
and teaching him, than in any et her of ber works ; and
il is just the part in which we ieast attend to hier. There
are flot many of her other works in wvhich some more
material or essential purpose than the mere pleasing of
man is not answercd by every part of their organization ;
but every essential purpose of the sky might, so far as
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