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THE EDUCATIONAL REVIEW

Flementary Reading

Fomma . Colicell, Nt

THE teaching of myv subject one must have i

mind a defimite aim, and i no other subject 1s this

more important than in Elementary Reading.  With

out a knowledge of Reading how may one acquire
knowledge of any other subject ?

The first lessons must be given by such a method
or combination of methods as shall result not only in
word mastery but also in tacile thought reading. Much
depends on the teacher's clear knowledge of results to
be obtained and her skill in recognizing and meeting
the needs of the pupils. She must aim, First—To
teach the puptly a number of words with their sounds
and meanmngs. Second—To give them skill to recog
nize and spell these words at a glance. Third—To
give them practice in getting the thought in sentences
and n giving that thought clear oral expression.

To accomplish this there are many methods in use.
Among those best know are The Alphabetical Method,
which begins by teaching the names of the letters first,
then words of two or three letters. This method used
to be considered very successful but it is not much
used today. The Look and Sav Method begins by
showing children word s and requiring them tq be
learned as wholes, before calling attention to the letters
of which they are composed. This method was in
use in the Model School when I attended Normal
School.  The Phonic Method begins with sounds only.
The Synthetic Method, The Word Method, The Sen-
tence Mcthod. FEach of these methods has its good
points and its followers. Each its faults. No one meth-
od is perfect.:

For my own school I use a combination of the
Phonic, Word, and Sentence Methods. 1 have used it
many years and find it fairly successful in giving the
children both power and skill in finding out new words
at sight. It makes the pupils self-reliant also. In-
stead of telling the children the words, it teaches them
to sound them and pronounce them for themselves.

My plan is to have, First—Oral Phonics (a) by the
teachers, (b) by the pupils. Second—To associate the
printed form with its sound. Third—To build words
at first by synthesis ; later to obtain them by an analy-
sis of the printed word. Fourth—To have the word
so built used in sentences and recognized there.
Fifth—Sentence Reading from Blackboard, Chart and
Primer, then, from Supplementary Cards and Primers,

In presenting a lesson, either an object may be used
or a picture shown, or better still a drawing of it put
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on the board hefore the class.  The interest is keeﬁg
if the picture grows before their eyes. '
\ visit to the coat-room provides me Wlth a. m
What 1s this? T ask. “That is a hat.”  Listen while
I say hat. I then make each sound, prolonging.it
somewhat.  How many sounds did you hear? l*
"1 heard three sounds.” | make the sounds
umes and then have the class make them, then ulﬂ'l-
duals. Look at the board, | say. This is a picture
ot h, ats name s H. This is a picture of a,.
name s Ao This 15 a picture of t, its name. is
T. The names are repeated by the class and by
dividuals, the pointer indicating the letter to be na
ed.  The sound of each letter is called for &‘Iiﬂ
agam, the poimnter indicating the letter to be
The sounds are given by the class and by individs
We next use the word in a sentence orally, then o8
the board. What do you see? 1 see a hat. . Wale
the board and I will put down what John told ;
See if you can find the word hat. In pnntll'
sentence (and by the way | always use the word
tence, not story, to the class. A story is a diffe
thing). I underline the words / see and a hat.’
attracts attention to the phrasing from the beginhi
Individuals are called upon to read the sentencé
point out the word hat. Other sentences follow' @
largely by the pupils in these first lessons. A €
which they learn to spell hat and then to print it 2l
In printing I use the script. It is easier to read, &
much more quickly put on the board. When they ‘e
gin to use books the transition from the Script't
Common Print is very readily accomplished. It'is]
ter not to introduce writing in the first two or't
months. "
I continue to use the phrase I see with such'
er words as mat, bat, cat, man, can, fan, pan intro¢
cing as-you see a new initial consonant with the
sounds, until they are known. As soon as possi
I combine the vowel with the final consonant th
making a phonogram and lessening the difficubties
vary the sentences by leaving out / and use “Seeithe
cat.” “See the man.” When the phonogmms at’
an are known I proceed to et, it, en, in, on, un, 3‘9
g, 0g, ug, etc. Words are built from these pho
by using a new initial consonant until at’ length
whole alphabet has been learned. This ‘may be'd¢
in 19 words, if a careful selection be made and‘
class able to travel so fast. I do not move so
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