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Lance " object teaching" Il ere accepted by the most
advanced thinkers of the age in which lie lived, notably,
ini many respects, by John Milton, and Oxenstein, o1
Sweden. (Comenius conceived the idea that teachers
should follow nature instead of forciug it against its
bent ; shonld take fuil advantage of the innate desire
for activity and growth ; that languages should be
tauglit as the mother-tongue is taught, bv conversations
on ordinary topics ; that pictures and object tessons
should be freely used ; a nd that teaching should go
hand in hand with a happy life. 11h included in his
course the teachiug of the mother tongue, singing,
physi cal geography, and a knowledge of the handicrafts.
But the principle uipon wich lie most insisted wvas,
"that the teaching of ?vords and th'tngs mnust go hand in

lêand." He ivas, also, one of the first advocates of the
teaching of science in the higher schools.

The wvritings and teachings of Rousseau, about the
same time, found practicalw-expression in the celebrated
Philanthropic of Dessau, a schiool founded by John
Bernhard Basedow, a friend of Goethe, in which the
principles of teaching wvas very mucli those of Comenius
-the combination of words and things. Basedow pubhish-
ed a book about 1730, entitled, "1An Elementary Book
of Human Knowledge"I in four volumes, wvith a hun-
dred plates ; and iLs pian comprised :tst, Elementary
instruction in words and things ; '2d, A method of
teaching chikiren to read without weariness or loss of
ime, [a phonic method] ; 3d, Natural knowledge ;.4thi,

The knowledge of morals-the mind and reasoniing;
5th, Natural religion ; Gtli, A kinowledge of social duities,
commerce, &c.

Bassedowv is said to have been a man of coarse
manners, of littie culture, of violent temper, and in the
latter years of his life, grossly intem perate. But some

of isassstnt, among whom were Woke, Coupe andj
Solzman, tau ght very successfully on his system, and
the school at Scbrepenthal, fou nded by Solzman in 17841
is, I believe, stili in existence.

Notwithstanding these facts, Pestalozzi, wvho was
born at Zurich. in 1746, is regarded by the advocates
of object teaching as the originator of the system.
Pestalozzi, though a human and generous man, is said
t0 have had littie originality, a meagre and desutr
education, and no tact. Hie set an example, however,
of great self-abnegation, devoting bis time entirely to
the education of the children under his charge by living

sleeping playingand latin, wvith them in ordertogi
their entire confidence and affection.

His method was, to proceed from the simplest to thel
more difficuit subjects; to begin with observation ; to'
pais from observation to consciousness ; from conscious-
nesa, to speech ; then Lo measuring, drawing,Vwriting,
an.d so on, to reckoning. Hie illustrated the truth of the
principles of Comenius and of Rousseau, by the union
of training with information in a natural way. The
system of Pestalozzi has undoubtedly made a very
decided impression on ail branches of education since~
his ime.

Froebel, the founder of the Kindergarten, teaches
younig chuldren upon the same principles-simply by
playing with them and amusing them with objects of
instruction.

Various objections have been urged against the
*system of Pestalozzi ; some of the most important,
alleged as practical, defects, wvere : 1), that the intellect
was quickened, but very littie positive knowledge
imparted, while the child almost inevitably gained the
impression that hie had made wonderful, attainments ;
(2), that too high a place wvas given to languages;ý (3),
that the mathematical andl intuitive ritudies were given

more than their proper share of attention, wvhile other
equally important studies wvere neglected ; (4j, that the
process of simplification wvas carried too far, and
continued too long; (5), thatrepetitions were continued
until they became wvearisome ; (6), that historic truth
and testimony, as a source of knowledge, received too
little attention, especially in religious matters ; and (7),
that religious knowledge wvas regarded raLlier as innaàte
than revealed. But, as I have said, lis system, not-
wvithstanding the opposition and objections against.it,
lias had a marked influence on the system of instruction
since his day. Several assistants, and quite a numbei
of upils of Pestalozzi, established schools subsequently,
and improved upon his system. The most distinguished
were Nèlidener, Schmid, Krusi, Zeller and Fellenberg,
whose influence recommended the system so highly
that in the early part of the present century iL wvas
adopted extensively in Prussia and the smaller German
States, as well as in France, Great Britain and the
United States.

As ear 4r as '1818 Doctor Mayo,. of London, visited
Pestalozzi s institute at Yverdun, and was s0 favorably
impressed wvith the system of instruction that lie deter-
mined to introduce it into Great Britain. With the aid
of several others"I The Home and Colonial School Society"I
was founded iii 1836, for the promotion of echools
conducted on this s ystem, and a few years later
Il Model and Training Schools", were established, from
which about three thousand teachers, a majority of them
females, have been sent out. Doctor Mayo and his
daughter, Elizabeth Mayo. prepared books of instruction
for the eadhers of il The Home and Colonial Training
SchoolsIl detailing with great minuteness the processess
of instruction in ail branches taught on the Pestalozzian
system.

"6A manual of Elementary Instruction " in two
volumes was published by Miss Mayo as lte as 1861.

Previous to this time iL liad been introduced into the
"Normal and Model Schools"I at Toronto, Cana~da and

attention had been called to the system by the puhîica-
Lion of Henry Bernard in his "lAmerican Journal of
Education"I of "lA Sketch of the Home and Colonial
Schools Society's Operations,"I with examples of their
mode of teaching. Several eminent teachers and friends
of education visited Toronto about this Lime [18601 and
spent some ime at the "lModel Schools,*" witnessing the
exercises ot the primary classes trained under this
system. The most prominent were A. E. Sheldon,
superintendent of city sdhools at Oswego, New York,
and N. A. Caîkins, of Newv Yorb city. Prof. Sheldon
procured a volume of instruction on the methods of
object teaching, and also obtained from the "lHome and
Colonial Society" I.te service of a teacher, Miss M. E.
M. Jones, an experienced instructress. Professor Caîkins,
having al1so devoted great attention Lo the methods of
the society, gave instruction in object teaching of the
Teacher's Institute in New York city, and elsewhere.

Since tIiat ime, the system of object teachin g las
been introduced into the model schools of New York,
New Jersey, Michigan, and a portion of the primary
schools of Sy racuse, New York, Paterson, Néw Jersey,
Chicago, Illinois, Toledo and Cincinnatti, Ohio, and
other cities in our country. Sheldon and Caîkins have
both published treatises on the subject ; as weil as
Barnard of Hartford, Willson of New York Welch of
Midhigran, and others of more recent date. Ï can only
take LIe book of Sheldon. as iL is condensed from the
IlManual of the Home and Trainin gSdhools"' with thé
assistance of the former teachers of those schoîs [Mfiss
Jones and Professor Krusi, a son of Pestalozzi's associatel
whidh invests the book with a degree Of authority

JANUARY& FEBRUAIRY, 1879.]


