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inay even have an idea of wbat is under-
stood, in daily transactions, by interest at
such and such a per cent., but if lie is flot
trained in the class-room, in the perhaps
mechanical processes of subtracting and
dividing, if he leaves school without hein.-
able to compute the interest on a sum of
money, Ne will, in the majority of cases,
go on through life with this vague and
useless idea of these important mnatters.
It wiil hardiy be questioned tint Ne wvho
can read his own language with a mode-
rate share of correctness, and is thoroughly
grounded in the fundarnental principles of
arithmetic, is better educated than Ne who
lacks these perfcctions, but in lieu thereof
has a large store of facts of general im-
port, and on the strength of which Ne will
draw his own conclusions and formulate
bis own methods wbenever necessity de-
mands it. In the case of the fir.st pupil
the facts can be acquired later on, but in

-the case of the second, hais studies too
often end as he passes out of the shadow
of the school-room. The former ricthod
is more arduous, but it appears to be the
more effectuai.

We are apt to forget the time-worn
statement " there is no royal road to learn-
ing," and experience has proved that those
trurnped up methods, to suit the exigencies
of time and place, have no solid or lasting
foundation. "The Gods," says an ancient
sage, 'lseil us everything for toil," and the
mand ate of God, that "lin the sweat of bis
brow man sbould eat bis bread," applies
as dîrectly to intellectual development as

* it does to any other buman acquisition.
But on that account wve are not to shrink
from the task. Intellectual advancement is
witbin the reach of ail. Ore thing only is
requisite, strenuous energy. This energy

* is at first painful, it is true,. b ut it is pain
* fui because it is imperfect, and, as it is

gradually perfected, it Necomes gradually
more pleasing, and when finally pcrfect,
.that is, wben the power of the faculty is
fully developed, then its exertion is a purely
pleasurable act. The grcat problem in
education is therefore, bow to induce the
pupil to undertake and go tbrough witb a
course of exertion, in its resuit good, and
even agreeable, but immediately and in
itself, painful and irksome. If the pupil
bas learned to enjoy the exertion of bis
faculties, tben, and not until then, bas he
commenced to advance on tbe road to
learning.

But the school buildings and the cur-
riculum, the teachers and their metbods,
will not (ail to receive tlbeir full share of
l)raise or blamne wbcre the tendency on al
sides, seemns to Ne, to instruct the instruc-
tors. In the midst of ail that is being said
about governing and about interesting the
pupil, it seems that a few words adressed
to the puIpil bimself, migbt, perbaps, be as
effectuai as the method hitherto adopted.

For we cannot treat the subject of
education, as tbough the é'ntire responsi-
bility lay witb the teacber, and none witb
the student. Is the pupil like wax, to Ne
rnoulded, Ny the tutor, into good or bad
shiape, according to bis skill or zeal ? To a
ccrtain extent tbis is the case, yet success
depends largely upon the pupil. The mas-
tcr may Ne higbiy efficient and the pupil
may Ne correspondinglyblunt. Perhaps thé
teacber is progressive, energetic and en-
ligbtened, and tbe pupil duil and indiffer-
ent. The master may Ne kind and the
pupil may abuse of that kindness. The
efforts of the one are counteracted Ny those
of tbe otber,and ifwhen tbepupii is anxious
and industrious, success is doubtful, how
much may Ne looked for wben co-opera-
tion is entirely wanting. Look back, you
who bave made no appreciaNle progress
during a course of studies, and convince
yourselves, if you can, that the responsi-
biiity does flot rest with yourseives, no
matter how incapable the teacber or how
lax bis method, may have been.

There is another reason whicb seems to
Ne largely responsible for the failure of s0
many students, and particulariy those who
entertain the idea of goîng tbrougb wbat
is understood Ny a University Course. T1he
reason is this ? Young boys enter upon
scbooi life witbout sufficient aim, often
witbout any aim at ail. 'They conceive
of the idea of going to college because
forsootb their friends are going, and later
on they decide to go for a session, to see
whcther tbey wili like it. If they decide
Ito like it;'1 they may possibly remain for

one, tw'o or three years, Ilthey cannot say
just now." Many flit (rom coilege to col-
lege for no othea reason than such as
caprice or love of change may suggest.
Few enter coilege with any defin;te idea
of a work to Ne accompiisbed, of an end
to Ne reached, of a standard to Ne attain
ed, and, entering without motive, they
work without energy. They perhaps have
ambition. They in fact frequently show


