the ends for which they are tanght; (1} This study
imparts the knowledge of the grammar of Lwo of the
most refined and fimshed languages which have ever
been used by man; (20 This study is the most efficient
method ol learning general or philosophical grammar ;
i. v of mastering the natuve, the laws, and the history
of Langnage 5 () Tt hrings the mind into familiar acquain-
tanee with the literature, the history, and the life of the
hwo most important nations of the world, with which.
mdeed, all the cultivated modern races and uations are
mosl closely allied in their literature their life, their.
philosophy, and their institutions ; last ol all, this study
s an excellent instrument ol intellectual gymnastics,
which would he worth all, and more than all, the labox,
it involves, were this the only resull that should be
proposed.

The inquiry wonld at once present itsell; whicl of
these is Lhe supreme or the superior aid ? On second
thought, however; the question might.arize whether
these ends need be regarvded as standing in the relation
of formal subordination to oue another; i e, whether
any one of them is properly supreme. A thonghtful
person canuot fail ta jmquire, it it be granted that mental
disciple might be gained by this study, whether culture,
as the wide and more elevated sense of the térm, is not
also desivable; and whetlier this may not, in many cases,
be more valuable than sharpness and strength. [L would
be easier 10 answer the qguestion, whether the special
sraimmar of either the Latin or Greek languages should
be proposed as the chiel end of classical study, no refe.
rence heing had to the power which it might give to read
Latin and Greek anthors, or even o study langnage and
grammar in general  But gerhaps it inight not be easy 1o
settle the (uestion, whether the maslery of linguistic
science should be made by any man, the clief end of
stadying Latin or Greek for a considerable part of seven
to ten years. Were the ability to read with fluency,
enjoyment, and appreecialion, the literature of Creece
aml Rome 1o be proposed as the most desirable end of
stady, some would hesitate toset it so high as to overlook
the other advantages which have been named. These

questionings—not all of them easily settled—-would point !

to the conclusion that all these-ends arve important, and
that all should be sought for. Let this be couceded ; the
question will still return, which should be supreme—
how far, if al all, should one bhe sacrificed o one or all
the others ? How can we arrange and estimale all these
ends in that harmony which combines grace and strength
which imparts culture and rewards by the consciousness
of power? Our inquiries should be praclical as well as

the ideal instractor, or the 1deal university. We should
conceive to ourselves the actual American boy, the Ame-
rican sehool, and the American college as they are - no,
not as they are, but as we can hope to make them.

With this ideal before us, which we may hope to turn
into the actaal, let us proceed to inquire, what are the
ends which we should propose to ourselves in classical
stady and instraetion, and by what means can we altain
them Y

Towill be iy aim to show that ecery method of classical,
stwdy and instruction is defective which does not propose,

within a reasonable period of time, (o enable the pupil (o
read the Latin and Greek languages with ease and pleasure. |

I maintain that from the beginning, this end shounld be
coustantly and prominently kept in view, that all the
instruetion should he regalated by this aim, and that
whatever else is taught should he taught in subordina
tion to this as the commanding purpose. | hold that ir
this object is made supreme, all the other ends which
have heen named will be achieved with greater certainty
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and effect, and that this alone can he relied on to suslain
the interest of either pupil or wacher in the studies and
teaching which are required of each.

[ must, of course, assume that the instructor is able Lo
read easy Latin and Greek prose with some faeility and
pleasure; Lhat hie has a cultivated historie imagination
with ;ethetic sensibility and colture ; that he is interested
in English literature, and has some familiavity with the
grammar and rhetoric of the English langnage. [t would
not be an unreasonable requisition to add that he should
possess a somewhat familiar acquaintance with the
I'rench and German languages and literatures.  Butit is
not necessary that he should be an advanced or consnm-
mate scholar in any direction, provided his conceptions
ol whal he shonld impart to his pupil ave liberal and
elevated, aind that in all these particnlars he is consider
ahly in advance of his classes. We do nol require; hecan
se we have no vight to expect, that the teachers ol the
elements of classical instruction should be accomplished
lingnists or widely rvead Littératenrs, but we may presume
that they have formed and endeavored Lo realize for
themselves that ideal 1oward which they would dirvect and
inspire their pupils. For one, 1 certainly should he very
slow to trust achild of mine to a teacher in Lalin or
Greek who had never read his Virgil or his Homer for
pleasure, and who knew and cared nothing heyoud the
correct translation and analysis ol the selectious with
which his own school and college life had made him
familiar. A teacher who has no atlainments or aims
higher than these, can impart little inspiration o others
hecanse he has rone for himsell. Tle can scarcely he
trusted to teach even what he has learned, becanse what
he knows has hardly become a possession ol hisown, not
having been tiken up or assimilated into his hest inner
lite.

IF 1 must ook at things as they are, wnd adjust my
remarks to the actual condition in which many classical
teachers begin their work, 1 would say (o every person
who proposes to Leach Latin or Greek ; Do nol conlenl
yoursell with mastering your lessons, even il you are
certain that there is nol a point in the translation and
analysis in which the most dreaded amd exacting profes
sor would find yon deficient. Make it yoar first duly in
the first month of your Jeaching—rather in the first
month hefore you begin (o teach--10 masterso as to read
wilth the utimast lacility some shotter of longer portion
of a Gireek or Lalin author, and make it as much your
own as a familiar selection from Macaulay or Cowper.
After this iniliation keep up the praclice of reading in

; Vthis rapid and cursory way several pages every week, ol
theoretical. We should not conceive the ideal youth, or ° :

new or old matter, in order that the langnages which
you are to leacliniy become Lo yoursell living forces
instead of dry and dead traditions. Do not he content (it

fsome Greek and Latin author shall have eceased to be Lo

vou a st and swathed mummy, and shall have hecome
aliving and hreathing man.  fu this there is nothing
proposed which is extravaganl or excessive; nothing
which is not entirely within the roach of the most mode
rate abilities and scholavship.

The immediate eflect would he as inthmated, that the
relations of these classic longues o our own language
would be appreciated by the teacher as never hefore.
However carelully such & teacher may have bheendrilled
in the grammar ol his own language and thal of Greek
and Latin, hecan never come to regard the dead language
as aliving language till e has learned o vead it as he
does his mother tongue, with rapid reading and in con
linnous discourse.

But suppose this is done and the impressions desired
have heen received, what ought to follow 7 I answer:
something which does not always follow, even when the



