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while rearing tho above somewhat imposing superstructure, are charged
to keep a constant cye on the condition auvd stability of the foundations
They are to ¢ pay particular attention to the penmanship of the pupils and
give constantly such instruction in spelling, rea ling, and Eaglish gram-
mar a3 they may deem necessary to make the pupils fumiline with these
fundamental branches of a good edncation.” Though the school is zraded,
individuals are not lost sight of The Master's cye is fieguently brought
to bear on the condition of cach division, and once a quarter in cach class,
there is a gencral review of all the previous studies of thut quarter. The
entrance examination is peremptorily required to be strict, and nostudent
is admitted without a thorough knowledge of all the preparatory studies.
In aword, everything is doac to sustain the intellectual tone of the
school at & high pitch, yet witbout straining ; while there was an honesty,
a frankuess, and an absence of restraint in the drapports’ between the
teacherand the taught which indicated thatihe moral atmosphere of the
school was as healthy and bracing as the intellectual Taking it for all
in all, avd as accomplishing the c¢nd at which it professes to aim, the
English High Schoo! at Boston siruck me as the model school of the Uni-
ted States. I wish we had a hundred such in England ”

But the great point to be observed 1n this orgunisation of schools is
whatis called their # gradation. ” The schools in great cities like New-
York and Boston are so arranged that each is at once preparatory to one
aborve it and superior to one below it. The system is not very easy to
describe without going into details, but perhaps the following account
from Mr. Fraser will be found sufliciently intelligible :—

4 Americaus commonly divide their schools into classified and unclas-
sificd, gruded and ungraded schools The uuclassified school is of
the character that we should call in England thiggledy piggledy ;’ and of
course, is a type that is only found in the most backward rural districts.
The classificd ungraded school is one in which the children arc armaged
in classes upona certain recognized priaciple ; but the school is not one
of a graduated ascending series, being, in fact, supposed to be complete
in itsclf,and all the classes arc taught in one room, gencrally by a
single teacher, with the assistance, perhiaps of monitors. Such are most
of our English parochial and elementery schools. The graded school is
partof a system devided in two, three, or more parts, each part, except the
two extremes, organically connected both with one below and one above,
of which it is the preparation ; each grade ordinarily corresponding with
and representing a year's progress, and though the progress is meant to be
equable throughout, in certain points in it there arc well-defived breaks,
and the scholar passes from the Primary or infant school to the grammar
or secondary school, and from that again into the high school, in which
the system culminates The period of time ordinarily assigned to the whole
coarse is abuut 13 years, from the age of 3 to the age of 18, of which
three or four years would be spent in the Primary school—three years is
the prescribed period in Boston—four to five in the grammar school, and
again four to five in the high school The * grades’ correspond sowe-
what to our ¢ standards * of examination under the revised Code, promo-
tion, from onc grade to another taking place at periods, scldom oftener
than twice & year, and always as the result of examination.”

The great benefits of this system are two—first that it cconomises the
1abour in cach school, and next that it economizes the number of schools
required.  All the scholars in each class and in cach gmade are supposed
1o be on alevel and were the system is well managed this is very nearly
the case. The teacher is thus cnabled to teach the whole class, instead of
breaking up his attention for the sake of individual scholars. Larger clas-
scs can be taugh. in this way, and taught more rapidly. The system,
indced, has its dangers. It 1s apt to render instruction very wechunical ;
and children seem frequently drilled into an intellectual uniformity with
a very imperfectindividual training.  The results are often brilliant and
general but not sohid.  ‘fhe advantage in the cconomy of schools is ma-
nifest; cach school is directed in one definitive work, upon which the whole
energics of the tenchers nre contracted  There is, ia fact, a strict divi-
sion of labour, which is the first requisiic in economical administration.
This is the point in the American system which, it scems to us, is
most open to imitation amoag ourselves. Why should not the middie-
class schools which are now being cstablished in the city, be brought
into somekiad of organic connection with our primary Nationai-Scliools?
Might not the latter be more strictly confined to primary work, and the
better scholars afforded an oportunity of passing on to the middle-class
¢ grammar " schools ? It might further some such arrangement that the
very objectconternplated by Mr. Rogers is to utilize the large charitable
endowments of London, many of which were originally designed for
primary as much as for © grammar ° cdacation. Indeed, we believe one
difficulty in lis way is that the trastees of these charities are unwiling
sce their funds diverted from parish schools. It scems to us that the
Amecrican system may indicate a uscful solution of .tlie problem. The
sysiem, of course, only applics o the cities.

We mast notice bnefly one point of great interest, on which American
expericace is full of instruction. It would bea great mistake to suppose
that the “religions difficulty ° is not felt in America.  We haveseen that it
is a fondamental principle of the common schoo!l system that no instrue-
tion in the least degrec seclarian should be given to the scholars. As
might be expected, the practical result is that they receive no religious
instraction &t all; bat it is remarkable that this dcficiency creates gra-

ve dissatisfaction in America, and excites serious fears for the stability

of tho system. The Americans, after all, area religious people, and many
of them appear not a little anxious at the spectacle of thewr children

growing up without any definitive religious teaching. The consequenco

is thut the system receives o very lukewarms support from any of the
clergy, and the Roman Catholic bierarchy, « silently and almost sullenly

acquicscing in the system, are radically dissatisfied with it, and watching
fur the opportuuity to substitute their vwn cherished system of separate

schools. * A similar difficulty i3 experiuced in Canada, though in, at
least, the Upper Province the system adopted is not strictly un-
sectarian. The clergy of different denominations bave a right of access
to the school to teach all children whose parents may desire it. But,’
with two important exceptious, this right is practically inoperative and

botl in Upper and Lower Caunada another expedient 1s resorted to. A
dissentient minority, however small, in Lower Canda, and as small gs
a duzen houscholders in Tpper Canada, may establish & denominationsl

schoul fur children of their own persuation, possessing all the sights of the

ordinary common schools. There are not a few schools of this class, but

they do notappear to work in a satisfactory manner. The general result
of Americaa experience is summed up by Mr. Frascr iu the following sen-

tences i—

¢ Mixed schools with religious instruction occupying 2 definite place in
their programue are o phenomenoa hardly to be met with on the Ameri-
can continent. No compromise and no comprehension have yet been
discovered sufficiently skilful to appease, or sufficiently tolerant to cmbra-
ce, the mutual jealousics of Cliristinn communities. It was so in the
United States, it was so, though less prominently, in Upper Canada ; it is
so, though in still smaller proportions, here. 1t looks almost like a law
of human nature that it shall be so everywhere. ?

Nor must it be forgotten, as we have said, that where the purcly secu-
lar system has been tried it is viewed with a good deal of upessiuess. It
is,in fact, says Mr. Fraser, beginuing to the doubted whetlier without
definite religious instruction, any real moral education can begiven at all.
Such expericnce affords 8 most significant warning. .

We will conclude with an interesting passage, in which Mr. Fraser
sums up the general results of the system in the United States ; but we
must not part trom him without expressing our thanks for his report. We
could find some fault with its composition. In particular Mr. Fraser
scems to have 2 propensity for long notes, which hasleed him into not a
Iittle repetition.  Even in the text of his Repor, at p' ,¢s 817 and 89,
and agnin at 90 and 130, be repeats the very same statements in almost
the same words. But these are minor defects, and be has thrown himself
into the subject with an interest and an energy which deserve the highest
praise. His report is full of interesting matter which it is impossible for
us even to indicate, a minc of information and guidance. He says:—

« In endeavouring to comprehend and appreciate the system of com-
mon or public schools—for the two cpithets are used indifferently—it is
absolutely necessary that the European observer should throw his mind, if
possible, into the condi.ions of American life, shonld take his point of
departure from a few leading social principles, aud keep constantly before
his eye certain salicnt social phcnomena, which have, so to speck, neces-
sitated its form, give to it its significance, underlic its action, maintain-its
motive power, determine its methods, and fix its aims. The principles
have been already referred to—they are the pruciples of perfect social
cquality and absolute rcligions freedom. The phenomens are the rest-
lessness and activity of the American character, without, perbaps, the
culture and refinement of the old Athenian, bat with all its versatility,
the absorbing interest of politicsi, life, the constantly rising aims of cach
individual, the chb aud flow of commercial cntreprise, zud the jmmense
devclopment of the spirit of spaculation ; the intense_ energy of the
national temperament, its rapidity of movement, its precipitancy, itsim-
patience of standing still.  Alany an American in the course of active life
will have turned hislifeto a half a dozen different professions or ways of
getting & livelihood. ¢ The one Jesson we are taught all through ‘alife;
a person onc day humourously said to sue, ‘s to be discontented withour
station” And it is this temjer more than any other, intensified by the
opportunitics that the country affords and the prizes that it holds out to
caterprise and ability, which is the motive power thatsustains the schools.
Corresponding, thercfore, with these ideas, and reflecting these pheaos
mena, must be the popular system of education. And the correspondence
is marvellously exact, the reflextion wonderfully troe. The American
school is & microcosm of American life.  There reigos in it the same spi-
rit of frecdom and cqualivg, the same rapidity of movement, scarce leaving
time for work to be thoroughly well done ; the same desire of progress,
cagerly eatching at cvery new ides, ever on the look out for improve-
ments - the same appeals to ambitian, the same seasitiveness to praise and
blame, the subordination of the individual to the nation, the same promi-
nence given o pursuits of a refining aim, the same excessive and exbnrus-
ting strain on the mental and physical powers, the samc feverishness
and abscnce of repose ; clements of strength and weakness, of suceess and
failure. mingled together in proportions which make it almost impossible
1o find any opc discriminating cphithet by which to caractarize the resul-
tant whole™—Yontreal Gozelle.
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