The Teaching oy Modern Languages.

wffords a notab'e example of this,
When Bacon, Milton, Locke, Bu-
chanan and Pearse, flourished in
England, and Cordirus, Erasmus,
Calvin, Comenius, and Sturm on
the coutinent, and many others
who wrote and spoke excellent
Latin, Latin conversation was al-
ways taught in the schools. And in
support of the conversational
method at that period, Locke was
wont to say, “In order to teach
Latin successfully to a boy, s¢ skould
be talked into him.”

But it is chiefly to Germany that
we should now look for examples
of the success of the con-
versatio.al method «s the main
factor in the production of the
most brilliant Latin schoiars of
our age. There a considerable por-
tion of the inst-uction every week
i¢ still devoted to conversation in
the Latin language. Matthew
Arnold observes that when he visit.
ed the Gymnasien and other
schools of Germany in 1864, the first
lesson he heard was Dr. Rarke's
own lesson on the Philoteles of
Sophocles. “He spoke Latin to his
class and the class spoke Latin in
answer.,” Arnold further remarks,
“The German boys have certainly
acquired, through this practice, a
surprising command of Latin.” He
also notes a lesson at Bonne bv Dr.
Schopens, to his Prima. in extemp-
oraneous Latin, which, he says,
“Has a deserved celebrity.” ¢ 1
heard, with astonishment, a much
wider command ofthe Latin vocab-
ulary than onr boys have; and a
more ready command of the langu-
age,'the Germans certainly succeed
in acquiring.” (Matthew Arnold’s
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Higher Schools and Universities in
Germany, pages I.5-16).

The results of this superior mode
of instruction, we have no* long to
seek. Everyone knows that the
whole civilized world seemsat pres.
ent tc depend, and to have depend-
ed dnring this last century, al-
most entirely upon the scholars
of Germany for the best publica-
tions of the works of Latin authors,
And that the amount of ability dis-
played by the Germans in the criti-
cal revision of the text and in writ.
ing the Latin language is really
marvelous. One can eusily con-
vince himself of the truth of this by
referring to those works themselves.

We cannot suppcse that these re-
sults are due to the superior :uental
calibre of the Germans, or as a cer-
tain English educator thus vaguely
expresses it, ‘‘to their far broader
notion of treating even in their
schools, the ancient authors as
literature, and concerning the place
and significance of an author in his
country’s literawure and in that of
the world.”

But we think they are dueto
their manner of teaching the very
best metnods which they hz ve been
fortunate to preserve, ma/nly, uo
doubt, on account of the coitserva-
tive character of the nation which
does not lightly cast away the
precious fruits of experience, ac-
quired i the pastin the education
of their youth.

Much more could be adduced in
support of the conversational meth-
od of instruction in the ancient and
modern ianguages. We may per-
haps in the future add something
more,



