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body, but a loose congerivs of persons, totally unfit, partially fit,
and entively fit for their work, united by no common organization,
presenting no aggregate front. ‘They say theve are 60,000 teachers
m England.  Suppose that there are 20,000 in Scotland and Ire-
Iand. ~ Here we have 80,000,  And suppose that those men were
all intelligent and up to the mark, that they were united in one
organization, and connected by a common tie, would not the inllu-
ence of such a profession be flt at once and powerfully ?

'This, then, s the main reason.  But it presents itself in various
aspeets.  And I now ask you to look at the matter from the points
of view suggested by the comparison of professions which 1 have
instituted. ~ 1ow is it thut these professions have gained the respect
which has been acvorded them?

I think there are two special circumstances which have helped
them much: the one, that peculiar techuical knowledge and prac-
tice have been insisted on as requisite for the exereise of them;
and the other, that they have been recognised by government.
Both these points are of special interest to ns.

Medical, legal, and theological students go through a course of
special training.  This coure fits them for their work, and the
want of this course incapacitates & man for being a member of the
proftssion. There is thus a strongly marked linc of demarcation
drawn between those inside and thase outside of each profession.
This is not the case in the teaching profession.  Sawme time ago, a
man who was fit for nothing clse could carn a livelihood by teach-
ing; and all kinds of people, young and old, iznorant and leavned,
have set up as teachers without” any special prepavation.  The
question that remains for us to answer is, I this a right or 2 wrong
state of things? I aunswer unhesitatingly that it is o wrong state
of things, and I shall give my reasons for =0 thinking.

A great many people imagine that any one ¢an teach who knows
the subject he professes to teach.  “This opinion shews a complete
sgnorance of the nature of education, and the work of the ednca-
tor. ‘The teacher has something more to do than simply to make
children learn one lesson after another.  If heis to do his work
thoroughly. every lesson will educe power in the child, and he will
be continually conferring impulses in a spiritual dircetion.  The
real edueator has in his mind the full evolution of the child’s pow.
crs, and he has to weigh cvery mticle of intellectual pabulum
according to the amount of foree it will have in producing the
power which he secks to educe. e has also his eye on the well
Latanced evolution of power. To do all this the teacher must be
o psychologist.  His whole conduct must be direeted by the laws
of psychology.  He bias not merely to know his subjeet, but he has
to know what parts of his subject are suitable to the child, what
unsuitable.  1le has to know what method of presenting his subject
is in accordance with nature, and what contrary to nature, and
therefore injurious to his main_object, the evolution of the child’s
powers.  And he must make himself acquainted, not merely with
the laws of'intelicetual evolution, but with the laws of the emotion-
al nature, because he has to deal with the child through the heart
as well as the head. I have a strong conviction that this thorough
knuwledze of psychology, in its application to the nature of child-
ren, is absolutely necessary, both trom the natuie of the case, and
from the expericnces of teachers.  From the nature of the cuse,
because it is plain that, however skilful a teacher may be without
this knowledge, he is not proceeding systematically to work, he
does not know really what {lc is aiming at, aud whether he is using
the wmeans sugaested by nature, and he may be nonplussed at onee
by an unusnal ocewrrence.  The teacher who has no sueh know-
ledge has likely no idea of how to teach, or he has seen some one
teaching before, and he mercly imitates.  In both cases the results
will be unsatistactory.

My conviction is also based on experience.  The most difficult
task which was ever setme in the teaching way was teaching a
sweet little girl, of between three and fonr years of age, the alpha-
bete T was astudent at college, and an offer was made me of this
picee of teaching. 1 knew my alphabet well enough s but I tried
for two months to teach that sweet little child, and failed most
completely.  The child was timid.  She could not it with comfort
heside a stranger.  And she could not for <obs utter the names of
the letters.  And I did not understand her. I did not know how
toovercome her fears, I did not know how to draw her attention
away from herselfl I did not know how to_make capital fun out, of
the A, B, C, and so I had the mortification of fulure. T taught
Greek in the Edinburgh University, too, and I taught Latin in the
Stirling High School, and during the first three years of this my
teaching cavcer I was groping in the dark. I had pleaty of im-
{:ulsc, and gave that to sny pupils in_abundance. But, looking
back on these years, I know now that I needlessly put difficultics
in the way of my pupils, that I was ignorant of the nature of their
minds, and made mistakes in consequence. It was not until I had
made a thorough study of psychology, as it can and ounglht to be
applicd to the minds of boys, that X saw clearly the right methods
to pursue, the mmount of work to he preseribed, the cnﬁlcss, varicd
repetition necessary, and many like things.  And I feel this also,
that one makes great progress in the art of teaching: fhat, even
after yon know the right methods, experience widens, and widens
your knowledge, gives you a firmer and surer grasp of the boys'
minds, and you procecd with greater certainty in regard to 310
result. Iimay point to two other facts, as facts of experience, in
regard to this matter.  The teachers in the great schools of Eng-
Jand are all highly cducated men, and yot the Report of the Com-
missioners states that their teaching, taking it as a whole, has been

amiserable failuve.  Why 2 Beeause moest o1 them do not know
how to teach. ‘They employ methods that violate every law of
pyschology. ‘They persist in practices which psl)'cholo;;)' ronoun-
ces injurious to the luunan mind.  And you will fiud 1 the answ-
crg of some of them, opinions in regard to teaching, which it is
perfectly marvellous that i sane man conld entertain, —For instauce,
more thin one state that it is better for them not to go into society,
but to continue teackhis ¢ nearly the whole day, beeause society
would turn their minds away from the subject of edueation, and
they would thuy get out of the tone requisite for teaching. The
men scemed to have no idea of the value of change of exercise
and relaxation, both for teacher and pupil.  Look from these to
the students of our Normal Colleges. Lhese, I am sorry to Sﬂf"
are not always so well educated as they might be. It is certainly
not their l':m{t, for if the students had the power, they would make
different arrangements.  Still, they do study methods of teaching,
and Joarn somewhat of applicd psychology. = And there is no doubt
that they turn out good teachers, that they are well able to use
what they have got. .

“Fhis applied psychology, then, is the teacher’s speeial technical
work. I kuow that some may be inclined to assert, that we have
Ksychology far cnongh advanced in its investigations to form a

asis for a practical training. I deny this out and out. 1 main-
tain, on the contrary, that psychological rescarchies have established
the laws of the mind fiar more cx:xc?ly than physiological investiga-
tions have disclosed the laws of vital action. "And, in proof of this
1 can appeal to such works a3 those of Professor Bain on the Intel-
leet and the Emotions, full of sounds generalizations, and to those of
Currie and Morrison, as full of just applications of the laws of
mind. My opinion in rezard to this matter is stronger than most ;
for I believe that one !)hilosophcr of Germany has established
ychology on a thoroughly scientific basis, and that his system of
psycholozy at every turn affords irvefragable principles of action
and criteria of methods. I mean Bencke. He saw clearly that
three great dfficulties lay in the way of a true psychology: first,
the continual meddling with questions which there 1 no possibility
of settling, and in regard to which all that can he done is to settle
the limits of human knowledge by an investigation into tho proces-
scs of our thought; second, the commingling of physical in the
explanation of psychological phenoesna, as 1t the chain of citusa-
stion in mental phienomena could be disturbed direetly by physical
agencies, while the physical cannot be disturbed divectly by men-
tal; and, thirdly, the failure to observe the immense complication
of all mental phenomena.  Teaving himself clear from the fist
tendeney, he resolutely adbered to the determination to explain
mental phenomena only by mental laws; and watching the hutan
mind with great patience, he analysed and analysed until he got at
three or four fundamental processes by which lie thought he could
explain almost all mental phenomena; and I think he has suceeded
wonderfully. I do not say that the science is complete.  He him-
self would "have been the last to maintain that. It is a seience
based on obscrvation and analysis for the most part, and therefore
it requires the help of many minds.  But Tsay this mneh, that it
is ~o finr complete, that it ean he used by the teacher at every stage
of his earcer, alike for the intellectual, imoral, and westhetic culture.
It cnables the teacher at once to guage the value of the methods
which he s pursuing; to estimate the cducational value of the
matter which he is giving ; to mensure the intellectual foree of the
pupit: and to put your finger on the special deficiency characteris-
tic ¢ his mind, and to battle in a successful manner against the
special diseases of the soul. As Beneke laid great stress on his ex-
position of the complicated character of mental phenomena, he
paid specinl attention to the processes of thought, as exhibited in
children, beeause they are more simple in these. And, accordingly,
e wrote a very important hook on wducation, containing. as
think, the finest, most philosophical estimate of the various branches
of study in Education, and 2 thorough exposition of the natural
methods. s work has had a most powerful influence on the
teaching of Germany.  Hix psychology has been hailed and cnlti-
vated by German teachers; and 1 have no doubt, when it once
becomes properly known in this country, it will exercise a great in-
fluence.

There is then a science of Education, a science not merely in
its rudiments, but worked out with considerable fulness; and those
who have asserted the contrary, scems to me to betray their ignor-
ance of what has been done in this field, and their readiness to pro-
nounce an cpinion before they have investigated a subject.

But hesides this technical knowledge, the teacher has to commu-
nicate impulse. The thirst for knowledge {s natural to man; but
somechow or other, in the coursc of Iife, the thirst for knowledge, cs-
}»ccially of the higher kind, soon ceases to exist, and he becomesgatis-

ied with transient and lessspiritual pleasures and occupations. Now
it is the business of the teacher to stimulate the pupil’s desire for
knowledge in every direction.  And this impulse can be given only
in one way. It can be given only from the teacher’s own heartand
life. Tn other words, the teacker must keep up and intensify his
own desire for knowledge, his own cagerness in &c pwsuit of truth.
e must be agenuine and hearty stadent.  The manwho ceasesto
study is not fitto be a teacher, or, at any rate, is not fully cquipped
for the work of education. And hence the neeessity of giving the
teacher as thorough an cducation aspossiblo at the commencanent.
Every teacher should be able at least to take tho degree of M.A.
Indceced, 3f he does not reach this point, 1 do not sce how he is to
make a thorough mastery of the peychology which hie his to apply



