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rejcct the word Ilunquestionably " in prose? Whio weuld
not prefer "«questionleas"3' in poo)try ?

Now, apptying these principies of peetic diction even to
the very simple passage from IRichard Il., ive may find, at
least, one question that we may fairly expect to lie
answred-Why is "ire" nsed for anger? The answer wilt
be, becsuse it is (1) less lengthy, and (2) more out of the
cemmen, and therefore better fitted for the elevated style
of peetic diction. Wo miglit aiso ask our pupit to refer
this and othor passages to one of the thrce classes of style
above enumerated. This particular passage niight be
calted both fercibte aiid somewhat eievated ; while somo
linos in the saulepage-such as,

Il With a foitraitor's name stuif I tby throat,"
and

"First, the fair rcvcrcncc of your highness curbs me
Fromn giving reins and spurs to my free speech,
Which cise would post until it had rcturned
These ternis of treason doubled down his throat,"-

eau scarcely dlaim to be caltcd elovated, theugh we may
freely admit that they are forcibie.

Questions like these might, 1 think, easily be made to
formi part of a school lesson, wheu some classification of
the différent kinds of direction had beon set before the
pupit. Stitt more obvions and natnrat are questions about
the fitness of epithets. The value of sucli questions eau
scarceiy be exaggeratcd. The density of boys on this
point,-thcir incapacity for secing, untit it 18 ciearly
pointed ont to theni, that eaich epithet ouglit to be able to
give a reason for itself, and that if you change the epithet,
or tako it away, yon make a change for tho wors,-is a
phenemenon that is really curious. Lot me give an ins-
tance. Pope is satirizing the old iDuchess of Marlboroughi,
under the namne of Atossa-

ci Fit sixty ycars the world hias been hier trade,
The wisest foot mucli time bias ever mnade,
Frorn loveless youth to unrespccted age,
No passions gratified except bier age."1

If yon ask a boy why Pope cails Atossa's youth loveless,
instead of choosing sOmo other lad name, as thoughtless,
selftsh, why lier old age is caltod unrespected instoad of
avaricious, morose, or some more obvions epithet, I think
you will find that there wiil be at least one or two pupils
in a ctass of twenty wlie have net seen that the opithets
express that Atossa's life, from first to last, was destituto
of the most naturat virtues ; even iu ber yeuth she was
not lovable ; even in lier old age she was net respectod.
Few passages of English poetry witl fail te suggest some
sudh questions at theso. Evon our Shakespearian extract
above sugtgest.s the question, Why dues King Richard say,
"ldeaf as the sea"? why net "deaf as a stone," or any
othor inanimate objet? And, why Ilhasty as fire "1? wly
net lihasty as lightning" ? And I think it weuld be a
good exorcise for boys te point ont the special fitness of
the boisterons sea, which rendors ait sounds but its own
roar inaudible,, to reprosont theself-willed deafness of the
combatants, and the appropriateness of tho dovouring firo
te represont their hasty greed for vengeance.

I scarcely like te mention, as an argument lu faveur of
tho study of English diction, that it would prolably dimi-
nish ly a hlaf the tume at proent requisite for learning
te write tolerablo Latin verses. As soon as boys see tho
force of epithets, and the necessity that tliey should le at
once appropriato and picturesque, they cease to think that
magnus and malus are epithots that cean le applied indis-
criminateiy to any porson, place or thing. Witli this lad
habit diisappears mudli of the difflculty of writing a tolera-
île elegiac couplet. I do not iay mumd stress upon this
argument, bgecau -foI m t conviuced of the importance

of teaching Latin verses. .kt the saine time, 1 believe
much that lias been said against t hem applies, not to the
teaching of versification, but to the bad teaching. Latin
verses can be made a very fair lesson of taste and diction;
and niy only objection to them is, that ail, and more than
ail the benefit of them can be derived in less than haif
the time from the study of English.

I have loft tilt the last what seems to me the most im-
portant and interesting part of tho study of diction. I
mean tho analysis of the metaphor and the similo. To
this I have for some time given especial attention ; and
if I only dwell lightly upon it now, it is bocause I do not
wish to rep eat what Ihave, written elsewhere on this
subject. T he simile is "a sentence expressing a similarity
of relations." I don't suppose aboy would understand that
definition, and I should ccrtainly not give it to him tilt 1i
had prepared the way for it. We want to describe to a
man some phenomenon that he bas neyer seen ; for exami-
pie, to a landsman, who lias neyer seen the sea, we wish
to describe the action of a ship upon the water. lielias a
difflclty in comprehending what we toit him, that the
slip forces its way through tho water, thrusting it aside,
and at the same time turning the water up in firagments
called spray. IIow can we put this clearly before his
eyes ? It wilt be a long business. But it occurs to us,
thougli our friend lias not seen a slip, lie las seen a plougli
Well, thon, "ivery much as the piough acts on the land,
so the slip acts on the sea." This is a sentence declaring
that the relation between a slip and the sea 18 somewhat
simitar to the relation between a plougli and the land,
and it is caited a simile. But a simile is long, and some-
what cumbersome, rareiy fitted even for dramatie poetry,
and stiti more rareiy for prose. We compross it thereforo
into an andacious falsdlood-true witli certain altowances,
but litorally false. We say Ilthe slip," not, "lki like,"
but, Il"is the plough of the sea. " Instead of saying, the
relation between tlie slip and tlie sea is like ploughing,
say it is ploughing ; i. e., we transfer to tho ship and the
sea the relation betwecn the plough and the land. Sncb
a compressed simile is catled a transference, or, which is
the same thing, only that the word is derived from Greck,
a metaphor. The ncxt stage is to show* boys how the nme-
taphor may assume différent forms, and is constantly im-
plied in single verbs and adjectives, as, Ilthe thonglit
struck me," or "lthis is a striking thought." We may
aiso point out that ail language is founded on metaplior.
We cannot describe anything that is net the immediate
objoct of our sonses witliout liaving recourso te it. TItis
"purity," "spetlossnoss." are metaphors, transferred from
the visible to the invisible world ; in the sameway , inte-
grity " conveyod once the meaning "untoucliod," "eicmi-
nent" meant "projecting ont from or above othors."

IBaving tauLit theni bow to detoct an impliod and
latent motaplior, we must now toach tliem to analyse it.
We have sliown themliow to compress tlie simile into the
metaphor; we must now teacli them how to reverse the
process, and expand the metaplior into the simile. Thus,
"lthe ship is tho plougli of the sea, " can be expanded back
again into :-As the plough 18 to the land, se the slip i$
to tlie sea. So we eau analyse"I a striking thought :"--
As a blow is to the body, se the thonglit is to tlie mmnd.

Iu these two proportions the unknown quantity te be
determinod is the relation betweon the third and fourth
terni, and the datum for determining it is the relationl
betweeu tlie first and second terni. Sometinios we have
ne one word to express this unknown relation. Thus, in
the first case, we can only say :-As the plougli turns up
the land, se tlie slip turns up tlie sea. This is generaltY
tlie case wlien visiby1e things and their relations are il1mB-
trated by ordors that are invisible. But in the secon4
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