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the Creator in this nrrangement, in so far as human ngency is
concetned, may be fully accomplishied.

But overand above all this thero are grand general epochs
of development in the mental, oven as there aro in the physical
constitution of the young ; that is, their powers becomo devel
oped consecutively. ‘Thero i3 what may Lo ealled the percep-
tive cpoch, or that period of their higtory when they are main-
1y dependent on their externnl seuses and this may cmbrace
tho period of childhood il about 7 or 8, “Then thero is the
recollcctive epoch, or that stage whien they cvince a greater
suzceptibility of memory, when this fuculty takes as it were
the lead, which may run from about 8 to 11, Then agnin
thero is the stage when the understanding becomes conspicious,
nudl this generally is (rom about 11 to 13 or 14,—and, last of
all, theve is thereflective or rensoning epochi—that highest stago
of development, in which reason subjectsto hier Inws all theothier
powers, from nbout 13 or 14 onwards.  Of couree under ench of
theso epochs there aro various modifieations and subdivisions
nnd thero are also, ns in every general rule, exeeptional cnses,
whero tho lines of demarentivn are less broadly drawn, less
congpicuoualy displayed.  But bo this as it may, there is no
denying the fact, that thero is an onder in which certain pow-
cra or facultics nequire the nscendancy, just ns there is an or-
der in the bursting of the foliage on the different Lianches of
n free.  And this etate of things too, the ‘Lencher must bo pre-
pared to meet;y—to this he must adapt himself, whether he is
carrying on his operntions in a graded or non-gradued school
catablishment. .

Aund now it may be asked, Iow is this compound nature of
man, with all its diversified powers and facultics, and epochs
of development, to be drwn ouly to bo trained, to be educn-
ted? Wo unhesitatingly reply, by cxercisc—appropriate and
persevering exercise.  Lhe knowledge, or the exemplifieation
of what ouglxt to be, howoever sound and correcty will not suf-
fics; there must be the use, the personal and practical uso of
all the powers and fuculties, and that continued till profi
cieney is attnined.  And here arises another question of infi-
nitely greater moment,—Whut is to bo done, what method

“pursued, what means resorted to, g0 18 most extensively and

cificiently to secure this exercise? This is the grand ditlicul-
ty, emphatically the cducational problem to be solved.  This
is tho nrenn on which all enlightencd cducationists ought to
meet and settlo their differences.  In eo far as the exercize of
the body or conscience is concerned, thero is littlo or no difli-
culty, Ifa bone or muscle is to bo strengthened, it must be
used.  If the conscience is to be rendered encreasingly ten-

-der and sensitive, its dictntes must be listened to, and its re-

quircents obeyed ; aud this must be done, not ence or twice,
but continuously, aye, and until the end is accomplished.  But
it i3 othierwise, in so far a3 the intellectual faculties .are con-
cerned.  If these aro only strengthened by use—and this wo
know to bo the ease,~waat are the employments or the pur-
suits required ? what is to be done so as to secure their Leing
exercised, both separntely and conjointly 2 Tt will not do to
say, in veply to this question, ¢ ‘Teach *he children the various
branches of Jeaming, and they cannot 1.l to Lo provided with
ample materials for the exercizc of all the intellectual faculties.’
All thiz may bo done, and much valunble information impart-
cd, and yet the faculties themselves may remain in a state of
dormancy, of utter inactivity. Tt is not the things taught, but
the method of teaching them, that is to secure the exercise te-
quired. And what is that method? Tt consists of two things

—first, the food congenial to the faculty to bo exercised must
e administered, that is, the subject best fitted to the particular
power must bo presented.  ‘This 1s cneily done.  Without go-
ing into particnlare, aud juat looking nt the different epochs of
intellectunl development, it is cloar that the food most conge-
nial to tho pereeptive fienltics, is the objecta belonging to the
five senses ;=10 the recollective facultic, langungo ;—and to
the reflective, Mathematies and the like.  But, secondly, how
in this food to he adininistered, £0 that itmay be digested 72—
How ia the suliject to bo prescnlcd?thnl the facully itself mny
bo exercised ? by thu Teacher's deacending to a lovel with
his scholitrs 3 by his borrowing images and illustmtions from
objects ol things with which they are fiunilinr § and by this
muang, leading them on from the casy to the difficult, from the
simplo to the complex, from the known to tho unkuown, from
the visibla to the invisible.  Andtho mechanical process by
which this fmpotiant principle e to Lo wrought, s that of
question and cllipees,—~the former being intended to ageertuin
tho amount of knowledge possessed, or to guide the teacher in
imparting tho knowledge that may be required ; and’the latter,
to allow tho scholars to use their respectivo facultics, filling
up, supplying what is nwnnting, ayc and antil the soal is renche
cd, the principle or truth arrived at, and that too by the
exercige of their own faculties, that they may be fully strengthe
ened and doveloped, and readered eapable of yet higher and
nobler achiuvements.  And this process is carricd on with the
wliole class or school simultancously, Tl question is address-
cd to all engaged, and the scholar or scholars whose endow-
ments or attainments may run in this channel, will give the
reply, or supply tho cllipsic.  Aud what is dono that all may
reccivo the beneflt of this diversity of natural gifls or of schol-
arly attninment?  Tho answer given is converted into nques-
tion, and thrown back on the whole class or school, so that
what was but n few momenta bafore the property of one or
a few beeomes the property of all.  And this method, whilst,
by the sympathy of numbers, it excites and stimulates tho
thinking powers of all, meets in niceat adaptation the intelice-
tual endowments and attainments of each,

Aud now it may be asked, How is this method to be appli.
cd to the different cpuchs of intellectunl development?  Iow
is the same subject to be presented to the children of different
ages, that the whole schoul may be exercised simultanevusly ?
By the presentation of an outline. ‘Lo the younger scholnrs
the fuinftest outline, the mere skeleton is given,  To the moro
advanced, this ountlivre is compartively fitled up, and s0 on-
wards, just as the schélary progress in knowledge, in maturity
of apprehension, and in strength of intellect, o du they receiva
more minuteness of detail, tilt at length tho subject is present-
cd {o them jn allits meet proportions, and in all its nntive mag-
nitude.

Such is a Lrief sketeh of our auswer to the guestion at the
head of this article,~—an answer which we shall (laborate and il-
lustrato in subsequent numbers.  Our obj-:u.{_ 45 buen to bring
before our readery, in a contiected form, a Liud of 8y nupsis of wur
views on this important subject, so that when we take ap the
points in detail, their relationship and dependence may be the
more readily pereeived,  And now, need we sy in couclusion,
that if these views are sound and curreet, then verily educatie
on i3 something more than teaching or instruction, svtcthing
more ennobling than the mere preparation or qualification fur
any particular business, or trade, or profession, sumethiing mory
extensive than the cultivation of any one power or fuculty, or




